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Reviewing Ser, Estar, and Haber. A
Lesson in Culture with Technology

Introduction

Objectives

Diane Chaffee-Sorace
Loyola College in Maryland

The final required course of the Spanish language sequence in the
Department of Modern Languages and Literatures at Loyola Col-
lege (Intermediate Spanish II) is designed to teach our students about
Hispanic cultureswhileemphasizingreading, writing, speakingand
listeningskills. The class consists of a series of lessons that center
around topics such as the university, relationships between the
United States and the Hispanic world, music, art, culinary delights,
and currentevents, tomentiononlyafew. One of thelessonsfocuses
onthe subject of the university and involves the use of technology
inreviewingthe verbs ser, estar, and haber.

Grammar:

Culture:

Technology:

Skills:

Level:

toreview and practice the verbs ser,
estarand haber

to compare and contrast Loyola
College (oryourschool) with other
universities (schools) in Spanish-
speaking countries

toincorporate the use of comput-
ersintothe learning experience

to practicereading, writing, speak-
ingand listeningskillsin Spanish

Intermediate (college/university or
high school)
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Methods

Step 1: Reviewwith studentstheusesof the verbs haber, ser, and estar.
Iusually stress the following three main differences between serand
estar.

SER ESTAR

1) IDENTITY AND 1) SUBJECTIVITY
CHARACTERISTICS Mi abuela estd joven. (My
Soyun estudiantetrabajador. || grandmotherseemsyoung.)

(lamahard-workingstudent.) ([ [.asopa de ajo est rica hoy.
EllaesunamujeraltadeBalti- || (The garlic soup tastes

more. (She is a tall lady from || delicioustoday.)
Baltimore.)

2) LOCATION OF EVENTS || 2) LOCATION OFPEOPLE
(“TOTAKEPLACE") ANDTHINGS

La conferencia serd en || [apaellaestienlamesa. (The
México. (The conference will paellais on the table).
take place in Mexico). Los alumnus estan en la

La clase es en Loyola. (The || clase.(Thestudentsareinthe
classtakes placeat Loyola.) class.)

3) PASSIVEVOICE 3) CONDITIONS
Elnifioesbafiadoporsumadre. | Elnifioestabafiado. (Thechild
(The child is being bathed by || isbathed.)

hismother.) La cena estd preparada.

La cena fue preparada por el || (Dinnerisprepared.)
cocinero. (Dinner was pre-

pared by the cook.)

Ialsoremind students that estar is used to express the progressive
tense and that it often appears in set phrases such as “estar de
acuerdo,” “estar de vacaciones,” and “estar de malhumor.” Lastly,
I tell students that ser will be the correct verb choice for almost all
otherusesof “tobe,” excepting those thatinvolve haber, tenerand
hacer (with which they should already be acquainted).

Step 2: Assign studentsthe task of writingand sendinge-mail to pen
palsin Spanish-speaking countries forhomework. Check the Internet
or contactlanguage departmentsatlocal colleges and universities to
find pen pals. Students at Loyola corresponded with their peers
studying abroad at the Universidad del Salvadorin Argentina. The
studentsin the United Statesasked those abroad toshare information
about their school. Since Spanish class does not meet every day at
Loyola, there was plenty of time for students to receive electronic
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messages. [f class meets daily at your institution, an interim lesson
may be necessary while students await e-mail from their pen pals.
Uponreceipt of this correspondence, the students at Loyola wrote
sentencesusingser, estarand haberin which they stated some of the
similarities and differences between the two institutions. Ask your
students to do the same. Some typical examples are as follows:

1) ; Cudles son algunassemejanzas entre Loyolayla Universidad del
Salvador? (What are some similarities between Loyola and the
Universidad del Salvador?)

- Para especializarse en espafiol, hay que tomar clases
obligatorias. (To majorin Spanish, it is necessary to take
required classes.)

- Loslibrosson caros. (The booksare expensive.)

- Elprofesorado de cada universidad es muy bueno. (The
faculty of each university is very good.)

- Losalumnosestan tratando de conseguir un buenempleo.
(The students are trying to get a good job.)

- Ambasuniversidades son catélicas. (Both universities are
Catholic.)

- Las clases son pequefias en las dos universidades. (The
classes are small at both universities.)

2) ;Cudlessonalgunasdiferencias entre Loyolayla Universidad del
Salvador? (What are some differences between Loyola and the
Universidad del Salvador?)

- Hayexdmenes parcialesy examencitosen Loyola. Sélo hay
exdmenes finales y monografias en la Universidad del
Salvador. (Thereare midterm examsand quizzes at Loyola.
There are only final exams and term papers at the
Universidad del Salvador.)

- Muchosdelosestudiantes dela Universidad del Salvador
viven en casa porque son de Buenos Aires. (Many of the
students at the Universidad del Salvador live at home
because they are from Buenos Aires.)

- Algunos profesores de la Universidad del Salvador son
abogadosyhombres de negocios. (Some professorsat the
Universidad del Salvador are lawyers and businessmen.)

- Sila clase es a las cinco y media en la Universidad del
Salvador, el profesor nollega hastalas seisy cuarto. (If the
classisat5:30 at the Universidad del Salvador, the profes-
sor does not arrive until 6:15.)

- Esta permitido fumar en la clase en la Universidad del
Salvador. (Smokingisallowed in class at the Universidad
delSalvador.)
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Begin the next class by calling on students at random to read a
statement. The class corrects all ser/estar/haber errors asitlearns
about the Universidad del Salvador or other schools.

Step 3: In keeping with the theme of the university, show the
students pictures of the buildings at the Universidad Nacionalin
Mexico. Iused my photographs whichIprojected ontoalarge screen
withadocumentcamera. Ifyou donothave pictures or slides, make
one or two color transparencies of plates of the buildings from books
onMexicanart. Like Loyola College, many universities and public
libraries have a generous supply of these books, and most copyright
laws allow some reproduction for use in the classroom.

Askstudentstoanswer oral questions about one or twoof the murals
oraboutthe mosaicon thelibrary building (Biblioteca Central), using
ser, estar and haber. Divide studentsinto groups of three, give each
group an 8" x 11" piece of white paper and a few colored pencils,
crayons or markers, and ask the students to design a mural for a
buildingat theirschool. Instruct them tospeak onlyin Spanish while
they choose the building they wish to decorate, draw the mural
(which should reflect life at their school), and describe their design
in four or five written sentences using ser, estar and haber. The
groups then report on their murals to the class by reading their
sentences, and the class corrects errors involving the three verbs.
Some examples of the murals and descriptions created by Loyola
students follow:

Figure1 Figure 2
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1) La cruz es un simbolo de Loyola porque la universidad es
catdlica. (The crossis asymbol of Loyola because the university
isCatholic.)

2) Hayequipos de baloncesto y lacrosse en Loyola. (There are
basketball and lacrosse teamsat Loyola.)

3) EnLoyolaelgalgoeselsimbolode losatletas porque esunperro
rapido. (At Loyola the greyhoundis the symbol for the athletes
becauseitis aswift dog.)

4) ElpartidodebaloncestoserdenReitz Arenaeste findesemana.
(Thebasketball game will be in Reitz Arena thisweekend.)

1) Voy a decorar Maryland Hall porque es feo. I am going to
decorate Maryland Hall because itis ugly.)

2) LosestudiantesqueestanenLoyolsonde muchospaises. (The
studentswho are at Loyola are from many countries.)

3) Hayauricularesenelmundo porque haymuchacomunicacién
entre Loyolayotros paises. (There are headphones on theworld
because there is much communication between Loyola and
other countries.)

4) ;Elmundoestdbailando mientrasestd escuchandola musica
latina! (The world is dancingwhileitis listening to Latin music!)

Step 4:For thelesson’s final exercise, select a brief video segment
about another university in a Spanish-speaking country. These
segments can be found in video magazines or programs, some of
whichaccompanytextbooks. Ichoseasegmentabout the Universidad
de Puerto Rico from volume 2 of Cdmara 1 (Holt, Rinehart and
Winston). Show the video segment without its sound to the class.
Pause onascene, and ask the students to describe in Spanish what
appears on the screen by using ser, estar, or haber in complete
sentences. Give the class ahand-outwhich you have prepared ahead
oftime. The hand-out should be a paragraph written in Spanish of
about ten sophisticated statements employing the three verbs and
afewnewvocabularywords from the video. While the studentsread
the hand-outsilently, write the vocabularywords and their defini-
tionson the blackboard. Two sentences from my sample paragraph
figure here:

- PuertoRicoesunaislaqueestd cercadelaReptiblica Dominicana
enelMar Caribe,

- LaUniversidad de Puerto Rico, un centrocultural, fue construida
enelsigloveinte.

(- PuertoRicoisanisland whichisnear the Dominican Republic
inthe Caribbean Sea.

- TheUniversidad de PuertoRico, a cultural center, was builtin
thetwentieth century.)
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Instruct students towatch the video segment withitssound and to
indicate, based on what they see and hear, whether or not the
information givenin eachsentence of the paragraphis true (verdad),
false (mentira), or not stated (no dice). Next ask them to note the
reasons why the verbs ser, estar, and haber have been employed
correctly. Review the exercise with the class.

The Loyola students enjoyed thelesson; theyliked using the com-
puter and learning about some of the similarities and differences
between universitiesin the Spanish-speaking world and their col-
lege. Moreover, the students were able to review and practice the
uses of ser, estarand haber while exercising their reading, writing,
listening, and speakingskills. The final outcome was that the class
performed well on the ser, estar, and haberportion of the midterm
exam. ¢
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