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Modifymg the A'mtudes of Regular Class Students
*  Tov/ard the Handicapped

Richard L. Simpson

In an historicgl review of services for exceptional children, Egbert (1768)
obierved that “fifty years ago in most s¢hools there were only two choices for raost
haadicapped youngsters: Eitler egroll m a regular classroom with 30 other children
or stay away from school” (p. 1 chunately. our educational community has
meved significantly beyond that era q;f supineness and is presently involved in

eveloping suitable educatio Aal experiénces for all handicapped pupils. Primirily
s a function of leg'slative ard legal mandates, exceptional children and youth are
today entitled to a free and appropnate" public education in as normal an envi;on-
raent as possible. Lgndmark ,ourt cascsmcludmg the Pennsylvania Association for
Retarded Children . C. ommenw ealth o{ Pennsylvania (1971) and Mills v. Board of
Education of the Djstrict of §' olumbia jW?Z) as well as Icglslatlon primarily. the
Education for All Handicap,ed Children Act of 1975 (PL 94-142), undergird the
principle of “least, restricti/e envnrot‘,mcm and what came to be known as
“mainstreaming.” ' »

Although these ﬁrmcnpks were at 4.nc time censidered radical by both parznts
and educators, clarification >f the copetpt and refinement of the process have
resulted in increased levels cf acceptante. Commensurate with what the National
Association for Retarded Cit zens (1973) referred to as “an existence as close te the
normal as possible™ (p. 72) i:nd Stephens (1977) “as near normal as their perfor-
ménce and their competenciis and creativity of school personnel allow™ (p. 146),
m¢st educators now seem to have adopted (or at least accepted) the philosophy of
plicing handicapped childrey in the same environments and settings as ngular
class children whenever possm,lc

. Nonetheless, little attent on has bqn given to the issue of preparing the least
resirictive environment to aci'ommodats the handicapped pupil.-Specifically, while
sighificant attention has bee’) focused on developing and implementing curricula
and procedures for exceptional chlldren.and youth within the least controlling set-
ting, few studies have been directed at melhods and procedures for positively modi-
fying regular class students’ attitudes mward exceptional children placed in: these

“normal” settings. 4

As Martin (1974) cautioned, unlcss "qlucalors develop strategies for crcatmg an
attitude of acceptance within students in regular education toward the exceptional
child, “we will be painfully naive and ‘1 fear we will subject many children to a
painful and frustrating educational experience in the name of progress” (p. 150).
Others too MacMillan, 197 ; Simpson: Parrish, & Cook, 1976; Turnbu}l & Turn-
bull, 1978) have suggested hat programs designed to place handica pupils
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with or nicr their normal peers can be successful only
to the extsnt that they are able to create an educatioral
environmant in which exceptional children and youth
will be able to thrive and develop. Creating this kind of
supportive environment requires, of course, utilization
of appropriate instructional materials, but it also re-
quires proper attention to affective and attitudinal
concerns.

DISCRIMINATORY ATTITUDES
TOWARD THE HANDICAPPED

The cons:nsus seems to be that handicapped children
and youth.zre assigned relatively low positions of status
by their nonhandicapped peers. Both empirical data
(Meyerowitz, 1965; MacMillan, Jones, & Aloia, 1974;
Rucker, 19€8) and subjective reports have confirmed that
exceptional children are received less favorably than are
typical pupils. Weintraub and Abeson (1976) observed
that:

With minor exceptions, mankind's attitudes toward its hand-
icapped pobulation can be characterized by overwhelming pre-
judice. [Tte handicapped are systematically isolated from)
the mainstieam of society. From ancient to modern times the
physically, mentally, or emotionally disabled have been alter-
natively viewed by the majority as dangers to be destroyed,
as nuisancts to be driven out, or as burdens to be con-
fined. . . .Treatment resulting from a tradition of isolation
has been iivariably unequal and has operated to prejudice
the interest; of the handicapped as a minority group. (p.7)

FOCUS ON EXCEPTIONAL CHILDREN (ISSN 0015-511 X)
(USPS 203-360) is published monthly except June, July, and
August as ¢ service to teachers, special educators, curriculum
specialists, : dministrators, and those concerned with the special
education of exceptional children. This journal is abstracted and
indexed in ixceptional Child Education Resources, and is also
available in microforyp from Xerox University Microfilms, Ann
Arbor, Micligan. Supscription rates, $13.50 per year. Copyright
1980, Love Publishilg Company. All rights reserved. Reproduc-
tion in who € or part without written permission is prohibited.
Printed in the United States of America. Second class postage
is paid at Denver, Colorado. POSTMASTER: Send address
changes to:

Love Publishing Company

Executive and Editorial Office

1777 South Bellaire Street

Denver, Colorado 80222

Telephone (303) 757-2579

EDITORIAL BOARD
Edward L. Meyen Glenn A. Vergason
University of Kansas Georgia State University
Richard J. Whelan
University of Kansas Medical Center

Caralyn Acheson Stanley F. Love
Seuior Editor Publisher

{

SIS Co—

This pattern of peer rejéction appears to hold true
whether the handicapped individual is assigned to a reg-
ular or special class. As Meyerowitz (1965) noted; “The
retarded children, whether iin regular or special class,
were . . . less likely to be interacted with, either
positively or negatively, thab normal children” (p. 249).

While the mechanism for this phenomenon remains an
unsolved puzzle (and exists }s an issue outside the scope
of this paper), several factars may be crucial to under-
standing regular class children’s attitudes toward the
handicapped and to implementation of successful atti-

tude management and modiiication programs.
L

1. Discriminatory responses may exist as relatively,
normal patterns of behavior. Abundant evidence sup-
ports the contention that'even infants discriminate
among people and, in particular, changes and differences
in individuals. These discriminatory responses may be
made on the basis of rather subtle characteristics, and
the most frequent response¢ is one of fear. Thus, an
infant may react with fear to a stranger, or to a change
in characteristics (e.g., new hat, haircut, glasses) in an
otherwise familiar person. According to a number of
authorities, this natural tendency to discriminate among
people is considered to be the basis for later differential
social responding. This explanation is not intended to
justify the relatively poor reception given exceptional
children by their peers in regular programs, nor should
it imply that these attitudes ¢annot be positively modif-
ied. But it does suggest that this pattern may have a
developmental and perceptual basis and thus cannot be
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considered innately “bad”™ or totally a function of envi-
ronmental factors.
" o

2. Attitudes toward handicapped children and youth
may exist whether or not the exceptional pupils have
been formally “labeled” and assigned to a special edu-
cation program. Much has been said and written about
the pérnicious effects of labeling handicapped chil-
dren and adolescents, including the negative impact of
this process on handicapped pupils’ interactions and
relationships with their normal peers. However, there is
a lack of empirical data to support this position. Al-
though this absence of empirical support should not’be
construed as an endorsement or justification for cap-
ricious and indiscriminate labeling, neither can the
labeling process, when applizd int an appropriate and
professional manner, be said to be innately negative or
detrimental. In short—even though exceptional children
may be judged negatively bty their peers, the crucial
factor may not be the labeling process.

With regard to mentally handicapped children, Wilson
/(1970) suggested that “teachers trying to help retar-
dates win better sociometric status will want to remember
.that retardates are generally unaccepted because of
bothersome, inappropriate, or antisocial behavior . . .
or simply an absence of positive likeable traits and
behavior” (p. 204). And in ta review of mental retarda-
tion literature, MacMillan &t al. (1974) concluded that,
“While many accept as fact that labeling children men-
tally retarded has detrimental effects, conclusive empir-
ical evidence of these effects was not found” (p. 257).

To summarize the question of labeling, then, data
have not been produced to support the position that
formal labeling is the basis for the social positioning of
the handicapped. Nor do we have empirical evidence
that the social status of handicapped individuals is det-
rimentally affected by special class placement.

3. The attitudes of normal class children are influ-
enced by the beliefs and attitudes of significant others
with whom they relate. As might be expected, both
children and adults are influenced by the attitudes of
individuals and groups with whom they come into con-
tact, and they integrate the beliefs of groups and indi-
viduals with whom they have meaningful relationships.
Thus, parents, administrators, teachers, and peer groups
all have the capacity and potential to influence an igdi-
vidual's attitudes toward th: handicapped, through
communication of their own beliefs about the handi-
capped. Triandis and Triandi; (1967) noted that, “For
normal populations . . . social distance is greatly in-
fluenced by cultural norms concerning which is

appropriate behavior toward persons who are ‘different’
(p. 206).” Consequently, children’s attitudes toward the
handicapped appear to be based, at least in part, on the
attitudes of those with whom ' they interact!

In particular, evidence has confirmed that teacher
perception of children can be biased by alleged indica-~
tions of exceptionality (Carroll & Repucci, 1978; Yssel-

—

ly,l:c & Foster, 1978). And in an attitude modification

arch study, Reinhardtsen (1980) noted that the atti-
tudes cf the classes involved in the investigation toward
the trasmng program appeared to be a direct extension
of theit teacher’s attitudes.

4. T‘re attitudes of regular class students toward the
handicapped are influenced by a variety of social, phys-
ical, and experiential factors. Data have generally
shown that handicapped pupils, whether assigned to
regular or special programs, are recipients of fewer pos-
itive interactions than their nonexceptional peer group,
but this discrimination varies. The following patterns
have been identified:

® Nonexceptional individuals with the most positive
social adjustment have the most accepting atti-
tudes toward handicapped persons (Lazar, Haugh-
ton, & Orpet, 1977).

e Females generally seem to be more accepting of
handicapped persons than are their male counter-
parts (Goodman, Gottlieb, & Harrison, 1972; New-
man, 1978).

® Persons with previous positive experience with
handicapped persons tend to have more favorable
attitudes toward them than do those lacking prior
experiences (Jaffee, 1966; Bateman, 1962).

® Younger children have more accepting attitudes
of the hindicapped than do older children (Bill-
. ings, 1963; Newman, 1978).

Although the above generalities have been confirmed
by empirical evidence, these patterns have not been
shown consistently and unequivocally to apply in all
situations. So, although there does appear to be a proc-
livity for certain types of response patterns, they cannot
be considered as unerring. Furthermore, other factors
in which measurement has been attempted (e.g., socio-
economic status, race, community type, type of excep-
tionality) have been associated with such variant find-
ings that even the most tenuous inferences would be

suspect.
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POSITIVE ’;.TTITU DE MODIFICATION
AND MANAGEMENT

Accordin}; to Fishbein (1967), an attitude is a learned
predisposition to respond to an object or concept in a
consistent ard predictable manner. This theorist also
has suggesigd that all stimuli impinging upon an indi-
vidual are evaluated. Consequently, individuals have an
attitude, whather if be negative, positive, or indifferent,
toward each stimulus item with which they come into
contact. In atcordance with this model, attitude changes
occur in sit€ations in which “(1) an individual’s beliefs
about an obj:ct change and/or (2) when the evaluation
. aspect of bzliefs about an object change” (p. 397).
" Therefore, b:liefs about an attitude can be changed
only when ne¢w beliefs are learned or when positive or
negative feécback concerning a particular attitude is
introduced..llach positively oriented belief associated
with an attitlde leads to some positively evaluated con-
cept, and n¢gjative associations result in negative atti-
tude change:

At the classroom level this model suggests that posi-
tive modificztion of regular class children's attitudes
toward the 1andicapped requires positive information
and experien:es, replacing previously held associations.
Four specific steps associated with this process are dis-
cussed in the following pages. These are: preliminary
consideratiors, student attitude management, parent
concerns, and exceptional child procedures.

Preliminary, "onsiderations

Although: the actual process of effecting attitude
changes invalves a series of structured, highly coordi-
nated mam.i)vcrs. several apriori factors must be con-
sidered. These factors may not be related directly to an
actual attitlde management program, but nonetheless
may determine the success or failure of any program.
The follow'ng initial considerations have the most
direct referéuce to outside consultants entering a sys-
tem or class 'wvith the intent of influencing attitudes, but
they are app.icable to regular classroom teachers given
the same charge.

1. Esmblsshing rapport between special class person-
nel and reguv.ar class children and teachers. Establish-
ing and ma‘ntaining a positive interpersonal relation-
ship betwe¢n the special services staff and regular
education personnel are prerequisite to creating an

environment consistent with positive modification of
attitudes. Since both regular educators and pupils re-

spond not only to the exceptional child but also to the

attitudes and behaviors of the special class teacher,
observation of positive modeling efforts is necessary.
And the relationship between the special teacher and
the regular education faculty and students must be
characterized by interpersonal rapport. The need for a
positive relationship is especially important with the
building principal, since he or she frequently sets the
attitude tone for the entire school. Without the inter-
personal ingredient, there is no basic framework upon
which to build an attitude change program.

Detailed procedures for rapport building are well
beyond the scope of this article, but several elements
should be considered. First, special education person-
nel must recognize that regular classroom teachers’ jobs
are not easy — even when their classes do not include
pupils identified as handicapped, and even though they
may have specific educational interests and goals dif-
ferent from those of the special educator. In any case,
the exceptional educator must be a colleague to other
staff members rather than ¢xclusively a conductor of
unsolicited inservice-training programs in the halls and
teacher’s lounges or a recruiter of disciples to help
shoulder the burdens of the world on behalf of the
handicapped.

While remaining sensitive to the needs of the regular
education staff, the special educator must also be will-
ing to serve as a resource to individuals requesting
information or aid. This includes the sharing of curric-
ula, procedures, and teaching techniques appropriate
for select students. Successful application of these skills
to regular education students and their problems may
jointly serve to enhance the relationship with the teach-
er's colleagues and to demonstrate that special educa-
tion personnel can effectively implement intervention
procedures.

2. Becoming an integrated component of the faculty
and school. Making distinctions between “special edu-
cation” and “regular” pupils and classes may be rela-
tively commonplace, even in settings where students are
mainstreamed part of each day. With this realization,
sﬁecial service personnel must strive not to become a
szparate entity in the schools. Unfortunately, excep-
t'onal educators have tended to accentuate the discrim-
inatory characteristics, problems, and other differen-
tiating factors associated with their pupils and their
i'ﬁstructional processes. This information may sensi-

" tize other staff members, but it does not necessarily

-

-
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- facilitate acceptance of the stucents in the school main-
stream. Exceptional children~:annot become an inte-
grated component of the school if special education
teachers fail to integrate them ielves and if attention is
focused on the exceptional [roup’s differences. Al-
though this process must embody the principles of
establishing and maintaining ¢ suitable relationship, it
must go beyond the bounds ol rapport building- Spe-
cial staff personnel must develop roles as accepted,
integrated components of the school faculty who have
more similarities than differences from their regular
education colleagues.

Student Attitude Management

Creat ng an attitude of acceptance in regular educa-

tion students toward their exceptional peers must be

recogni/ed as a basic element of any integrational
effort. “"he idea of expecting nonexceptional student
body members of any school to support and accept
exceptivnal persons may be considered highly pre-

%
a

sumptuous and unrealistic, but almost every note- .

worthy integrational and normalization program has
been fo'inded on this premise (Tunick; Platt, & Bowen,
1980).

Facilitating changes in school atmosphere through
development of more positive attitudes toward the
handicapped cannot be approached as a short-term
endeavcr. Just as attitudes are’ developed over time, so
is the cliange process. Component processes leading to
these planned changes include providing realistic and
appropiiate information regarding the handicapped,
and cofxtrolled experiences with exceptional persons.
Both p ocedures merit attention (Lazar, Gensley, &
Orpet,  971; Marsh & Friedman, 1972; Simpson, Par-
rish, & \,ook 1976).

Inforynation that might be shared with regular class

pupils t) facilitate attitude changes includes:

® The concept of individual differences.

e |dentification and discussion of common handi-
capoing conditions and their characteristics.

e Cuiriculum and mcthodczlogy used in educating .

and training the handicap sed. s

® Review and discussion of historical ﬁgurcs who »

have been handncappcd

e Appropriate ways of interacting with handicapped
persons.

Cumdlla can be effectively utilized to influence chil-
dren’s attitudes toward handicapped persnns. The
import of these materials, however, is directly related
to the degree of rapport-and positive influence of the
individual communicating the information te the stu-
dents. Although' this principle may not be as obvious
when the content is delivered by the regular classroom
teacher &s a component of ongoing class activities, it is
still an important variable, and even more so when
educators other than the regular classroom teacher
present the materials. Therefore, consultants or special
class personnel attempting to influence the attitudes of
regular ¢lass children must invest sufficient time in
establlshmg a satisfactory relauonshlp with the stu-
dents, sitice the value of the materials and inf>rmation
may be Mrectly proportional to this interpersonal rela-
tionship. ;. :

In add;itlon even though some curricula and content
may appear to be most expediently delivered through a
lecture format, the participating children must be given
an opportunity to discuss the material and their own
reactions, Finally, according to some indications, un-

structured discussions serve primarily to reinforce pre-

viously existing attitudes (Myers & Lamm, 1975; Mos-
covici & Zavalloni, 1969), so the input shoulc serve as
information and stimuli for constructive discussion
rather than merely offering the pupils an opportunity
to air thg‘,ir- opinions without guidance or struc'ture.

i
The C wﬁepl of Individual Differences

In corﬂsndcnng the issue of human hetergeneity and
the relat¢d concept of exceptionality, one should point
out that handicapped pupils are more similar than they
are different from thzir nonhandicapped peers and that
each individual, regardless of his or her purported
normality, has uhique characteristics that make him or
her different from all other persons. This strategy can
provide a common basis for examining variance in
people — to remind children of thew own uniqueness,
including relative strengths and weaknesses, and to
establish that exceptionality in individuals is simply an
cxtcnsio@ of an ongoing principle of human develop-
ment. Discussions of likes and dislikes, strengths and
weaknestes, and ability differences of children in the
same classroom or family can also “set the stage™ for
introducing the other concepts set forth in this section.

i
A
]
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ldentificat on and Discussion of Common
Handicapping Conditions and Their Characteristics

Information in this content area is intended to famil-
iarize students with the characteristics associated with
the most common conditions seen in special education
programs, and to give them an opportunity to discuss
their own 'eelings about these characteristics. Although
any of a iqumber of organizational strategies can be
used in presenting this information, | suggest that con-
sideration be given to categorizing deficits as intellec-
tual, psychological, physical, academic, sensory, and
communicative.

As a means of introducing the subject, the previous
point on individual differences might be reviewed with
the children. This can be followed by identification of
characteristics that make it necessary for children to
receive special education. Again, the need and intent of
special education as a vehicle for serving individual dif-
ferences cen be presented. The discussion can be con-
cluded by >ointing out how the specific conditions and
their presenting characteristics relate to the need for
special education provisions.

Althoug1 specific syndromes, diseases, and varieties
of exceptic nalities can be identified, the primary focus
of these sessions should be on the major classification
groups — the blind and partially sighted, deaf and
hearing impaired, physically and health impaired, speech
and language impaired, intellectually limited, learning
disabled, ¢nd emotionally disturbed. Within each of
these groudings, one should attempt to familiarize the
children w th the general characteristics of the popula-
tion, causes of the handicapping condition, identifica-
tion procedures, and educational and curricular provi-
sions. Children participating in these sessions should
have an opportunity to relate appropriate experiences
and feelings about the information disseminated. The
«discussion, however, should always focus on the sim-
ilarities of the majority of the handicapped and the
nonhandicapped as far outweighing their differences.

The Curriculum and Methodology Used
In Educating the Handicapped

After rcviewing the content of the previous two
points, attention can be directed at the delivery service
alternatives available to handicapped children and
youth. In cach instance the features of residential, day
school, sel’-contained class, resource room, consultant,
and regulir classroom programs can be pointed out,

along with the general criteria for determining the most
appropriate type of service. Unique features including
class size, physical structure, ancillary services needed,
adult-pupil ratio, and room arrangement could be high-
lighted, along with the practice of successfully assigning
many exceptional children and adolescents to regular
classrooms for much of each day, aided by various
supporting resources.

In identifying curricula and proceduies available to
handicapped students, one might famfiarize partici-
pants with the use of individualized educational and
treatment programs. This information may be followed
by a categorical discussion and analysis of the teaching
materials, procedures, and technology available to spe- °
cific diagnostic groups. If undertaking this categorical
strategy, sensory handicaps and physical impairments
are best dealt with first, This suggestion is based pri-
marily oa the availability of audiovisual materials and
books on the subject and the relative ease in compre-
hending these impairments and their associated teach-
ing strategies. Also, sensory and physical handicaps are
highly amenable to small-group and individual demon-
stration activities which, as far as possible, should be a
component of this session. Specifically, students might
be asked to participate in activities like completing an
assignment blindfolded, learning a few simple “signs,”
or trying to write their names without. using their
hands.

In addition, one might demonstrate specific curricula

" and procedures used with the various groups, again

pointing out that the materials and assignments given
handicapped children are in many ways like those used
by the majority of students. Whenever possible, stu-
dents participating in’ the training should have an
opportunity to utilize or experience firsthand the mate-
rials and procedures available for a specific handi-
capped group. Simulation activities have many advan-
tages, -but some precautionary measures must also be
considered. Clore and Jeffrey (1972) reported that they
were able to produce relatively long-term positive atti-
tude changes by having individuals traverse a desig-
nated route in a wheelchair or by arranging for obser-
vation of this activity. But others (Wilson & Alcorn,
1969) failed to produce favorable attitude changes as a

_function of simulation opportunities. Donaldson (1980),

in an analysis of these equivocal data, suggested that
the critical factor may be how realistically a handicap is
simulated and whether or not the person engaging in
the activity is truly perceived by the “normal world”
as being handicapped. Even though creating these real-
istic conditions in the classroom or training environ-
ment may be virtually impossible, attempts should be



made to at least maintain a “businesslike” atmosphere
during the sessions. Though the intent should not be to
create an air of tension, neither should a game atmos-
phere be allowed to prevail. Either extreme is likely to
be detrimental to the desired final outcome.

An additional consideration in using simulation exer-
cises is that certain types of conditions are far more
difficult to imitate than others. Specifically, intellec-
tual, learning, and behavioral problems are probably
not appropriate for simulation exercises. As a recom-
mendation, these exceptionalities should be discussed
last so the teacher can be assured that the students have
the basic concepts well in mind and understand the
more obvious handicapping conditions and their inter-
vention approaches. Finally, regarding the learning dis-
abled, emotionally disturbed, and mentally retarded, an
“excess-deficit” model is reccommended. In accordance
with that model, these exceptional children are to be
presented as having areas of strengths and deficits and,
subsequently, as being in need of individual attention in
the areas of deficiency. Again, particular attention
should be given to the similarities of academic materials
and strategies used by these children and by regular
students. "

Historical Figures Who Ha{i Handicaps

Discussions about famous individuals who were han-
dicapped have been popular in these groups. Our history
and that of many other countries abounds with docu-
mented accounts of historice | figures faced with various
types of handicapping or potentially handicappinggon-
ditions. This information can be fused into an informa-
tion and discussion packet focusing on the capacity for
change in individuals with handicaps. These materials
should be designed to draw attention®o the uniqueness
of individuals and to the minner in which people have
been able to adapt to their (trengths and weaknesses.

An ample supply of entertaining teaching resources
and aids is available. Reco-dings by entertainers like
Ray Charles and Stevie Woader, and books and films
about individuals such as Helen Keller and Franklin
Delano Roosevelt offer a source of inspiration that
may not be possible in the other areas of discussion.
When presenting information in this area, however,
one should be careful not to communicate that any
handicapped child or adult' can overcome his or her
handicap simply on the basis of inspiration. Since this
is not the intended messag: or the proper inference,
primary attention should be given to the adaptability of

~

individuals and the potential available to handicapped
persons who are provided with appropriate educational
and treatment alternatives.

Interacting with Handicapped Persons

Substantial data support the position that nonexcep-
tional children and youth can be expeeted to interact
appropriately with their exceptional peers only when
given suitable direction for doing so. Thus, contrary to
popular belief, simply providing for contacts between
regular and special pupils seldom produces fortuitous
attitude changes. After providing cognitive information
on individual differences and various handicapping con-
ditions, then, follow-up instruction must stress desir-
able response patterns.

One mechanigm (which is highly compatible with the
other activities in this series) for accomplishing this
goal is to ask the pupils to identify school and com-
munity situations in which they might interact with
handicapped persons. Often, the sessions can be made
more realistic through role playing. And videotaping
these simulation exercises usually helps stimulate dis-
cussicn and corrective feedback. Regardless of the
teaching method used, the training process should em-
phasize the desirability of a peer relationship with han-
dicapped individuals rather than a “parent-child” or
otherwise patronizing association. Also, students should
be apprised of the need to maintain eye contact and
accepiable conversational distance, address the other
person by name, and have a topic or series of topics in
mind! Even though students’ anxiety level may be
raised and their spontaneity reduced by being overly
prepared, insufficient preparation presents greater dan-
ger. The overall intent is to create an atmosphere in
which normal interactions and conversations will tak::
place, but since indications are that this does not
happen spontaneously, one is justified in creating th:
situations “artificially” to a certain extent.

With mildly to moderately handicapped populations
the emphasis should be on encouraging appropriatc
interactions under conditions as normal as possible. If
the population being approached is severely or pro-
foundly handicapped, however, additional preparation
must precede the initiated interactions. One approach
that met with success (Newman, 1978) involved display-
ing slides of jndividual severely handicapped pupils and
discussing their characteristics, strengths, and weak-
nesses. The pupils’ names, ages, strengths (e.g., he
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“talks” with his fingers, he is very good at drawing car-
toon characters) and areas of weakness (e.g., she lacks
spoken hniuage) were given. Although the discussion
focused on the handicapped pupils’ adaptive abilities
and strengthy, the obvious areas of variance were noted.
And the regular class students received an opportunity
to ask qu i«)ns. The parents had granted the necessary
permission > use the slides depicting their children,
and some of the parents participated in the familiariza-
tion process
As a pari of the process of encouraging interactions,
information should be provided on the responses stu-
dents might encounter. The students must be made
aware that their contacts, regardless of how well
planned and executed, might be rebuffed or otherwise
negatively consequated. Because the responses are un-
predictableand varied, students must be instilled with
realistic expe:>tations and alternative responses. '
;
ot

Structuring "ateractions with the Handicapped
- FY

Although.tome students can be expected to initiate
contacts with handicapped children on their own or
after receivirg cognitive information and simulation
experiences, many others will not. And, as noted ear-
lier, contact.in and of itself seldom results in significant
attitude charges toward the handicapped. Nonstruc-
tured situaticns provide few safeguards against nega-
tive experier:es and reinforcement of stereotypic per-
ceptions. Cqrsequently, interactions should be planned
and structu’ed. Such interactions have consistently
been associa +d with positive attitude changes.

Structure¢ integrational activities should involve
moderately to severely handicapped pupils assigned to
self-contain¢d programs. Interactions of this type
should not’be undertaken with. mildly handicapped
pupils potci’.lially'eligible for or involved in a main-
streaming pfogram, since these activities, despite their
advantages..;an sometimes solidify the original percep-
tion of a syrreotypic handicapped condition and the
individual’s 3pecial education status. Interactions with
these latter ¢hildren call for more subtle involvement in
cooperative games, projects, and other planned group
activities that may facilitate interactions in the regular
classroom. -

A structuri:d interaction strategy with the moderately
to severely lflndicapped can result in a variety of bene-
fits if certain precautions are taken. First, if a structured
activity is selcted as the vehicle for bringing together
exceptional a1d nonexceptional children, the nature of
the activity and the responses required must be given

.careful thought. Activities that are beyond the range of

abilities for the handicapped children or those requir-
ing lengthy explanations and demonstrations are not
suitable. Rather, alternatives such as simple physical
education, music, art, and other recreational activities
should be given priority. In addition, the special class
teacher might practice the chosen integration activity
with his or her students before the actual session, to
raise the confidence level and help ensure competence.

As a note of caution — integrational activities should
never be the initial step in the attitude modification ser-
ies. Nonexceptional students must first receive cogni-
tive information as a.foundation for understanding and
being able to successfully participate in the structured
interactions. Along with that consideration, the activity
should not be designed such that regular class students
are brought in to “study” the handicapped. A struc-
tured joint activity must only provide an opportunity
for interaction, hopefully under structured, pleasant
conditions, between handicapped and nonhandicapped
children. i !

Additionally, evidence points to the idea that posi-
tive attitude changes as a function of integrational
activities are most apt to occur when the handicapped
and nonhandicapped have equal status in terms of age,
social ar educational positioning. As Donaldson (1980)
noted, “It appears that provisions of the opportunity
for interaction between disabled persons will not ensure
positive results, but that non-stereotypic attitudes are
more likely to emerge when disabled and nondisabled
persons are of at least equal status”™ (p. 507).

Finally, when individuals have been given an oppor-
tunity to familiarize themselves with a handicapped
person (Langer, Fiske, Taylor, & Chanowitz, 1976) and
the special apparatus and equipment used by excep-
tional persons (Marsh & Friedman, 1972),. positive
interactions are more likely. While one cannot dispute
tre overall logic and potential advantages of providing
for structured interaction opportunities between nor-
mal and handicapped pupils, these benefits appear to
b a direct function of the appropriateness of the
adtivities.

Parent Concerns

‘Educators and other professional groups generally
ajree that parents represent the most significant influ-
efice in a child’s life (Kauffman, 1977) and strongly
irfluence the attitudes of their offspring. Given the pro-
found influence of parents on their children’s beliefs,
any attitude modification strategy is obviously most
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efficacious if families of .bot handicapped and ‘non-
handicipped children are irvolved as a vital com-
ponent of the program. With both groups of parents, a
positivy: atmosphere and a relationship of mutual trust
with school personnel are prerequisite to successful
attitude modification procedures. As McAfee and Ver-
gason (1979) noted, “People {parents) who are disen-
franchiied will not actively setk to support the organi-
zation education system); in fact, they generally will
work a jainst it in some way” (p. 3).

Furtlier, a satisfactory rela‘ionship reflective of mu-
tual trust and respect must pigcede the process of atti-
tude modification. Society has historically been less
than arcepting of handicapp:d persons. As a result,
parents of normal children m:'y have problems of their
own in accepting exceptional children and their inte-
gration in public schools. An¢ parents of handicapped
childrei may have experiencid rejection of their off-
spring. Thus, without prio;’ positive involvement,
neither group can be expecte( to enthusiastically greet
the proipect of an attitude management program.

Considerations for Parents of Regular Class Children

In m’iny respects educators’ strategy for influencing
attitudes of parents of nonexceptional children is sim-
ilar to hat used with their children. The process in-
volves lissemination of infor nation about individual
differences and common hagdicapping conditions, a
rationa'e and basis for educating handicapped and
nonhan licapped children togither, educational mate-
rials an: technology used with exceptional children and

youth, «nd the need for accertance and support from

nonhanlicapped peers and their families.

Althcugh the general strat:gy for influencing par- .

ents’ attitudes and perceptions resembles that used with
their children, there are some differences, the primary
one bei g that the time frame for sharing information
with pirents face-to-face is ¢xtremely restricted. At-
tempts ;0 familiarize parents with common handicap-_ .
ping conditions and service de¢ hvcry models, therefore,

should ’e designed to provide ‘nformation in as short a .

time as possible.
In ore public school demonstrauon program asso-

ciated viith the University of F ansas, a short slide-tape

present:‘tion was introduced t¢ parents at a PTO meet-
ing, foll ,)wed by an “open houje.” The open house was

primari'y intended for the pa‘ents to meet with their N
own -child’s teacher, but the invitation was further ,

extende) to all parents to vifit the special education

program. And parents of chile';ren in special education

were encouraged to visit a regular classroom. A large
number of parents of regular class children did visit the
special ¢lassrooms and received information on the way
in which exceptional pupils were individually planned
for and served. A PTO meeting later that year included
explanation of -an attitude modification program for
regular students being conducted in the school, along
with a request for support from the nonhandicapped
student body and the parents. Special attention was
given to the advantages of encouraging contacts be-
tween exceptional and regular children, pointing out
that in mainstreaming classes, this interaction did not
adversely affect nonhandicapped students’ progress.
The benefits to regular class students of being able to
better understand conditions relating to handicapped
persons were also mentioned. Although the Education -
for All Handicapped Children’s Act{was noted, it was
not cited as the basis for the cu t program. Thus,
rather than giving the parents a (r;;son to “blame the
government” for the current emphasis on exceptional
children, the program attempted to focus on other,
more farsighted reasons for the involvement.

Face-to-face contact with parents is not the only
strategy possible for disseminating information about
the handicapped. Nonetheless, attempts to initiate such
contacts are strongly recommended, because programs
without this component have frequently failed to pro-
duce the desired results.

Considerations. for Parents of Exceptional- Children

Just as support from parents of nonhandicapped
children is an impcrtant ingredient in attitude man-
agement programs, 50 is the involvement of parents of
exceptional children. Interest in programs to modify
prevailing attitudes toward exceptional children and
youth, however, wil! come only after establishment of

~ o basic trust and communication, and only after the par-

ents’ more basic needs have been satisfied.

Trust as a necessary, basic component of a'parent-
educator relationship has been reported hy Kroth
(1975) and Kroth and Simpson (1977), among others.
Even so, the relationship between parents and educa-
tors hasthistorically not been characterized »Hy a high
degree of trust. According to Kroth and Simpson
(1977), trust is the “belief that another persoa will act
honcstly or perform reliably and, therefore, can be
depended upon (p. 34).” Without this ingredient, par-
ent-teacker interactions can be expected to function at
less than an optimal level, and support fror parents
for atque modification programs can be auticipated
to be marginal at best.
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At the same time, parents of handicapped children
must be récognized as having certain needs and as pass-
ing through various stages. Before parents are able to
serve as advocates for all exceptional individuals, their
personal n:eds and those of their child must be satis-
fied. As Kroth and Scholl (1978) have suggested,
“School p:rsonnel must be aware that lower needs
must be satisfied before one progresses to the next
higher levzl (p. 16).” Consequently, a fundamental
premise in soliciting parents’ support for attitude modi-
fication programs must be to assure that basic needs of
the parent: and their handicapped children are being
met.

At the Judevine Center for Autistic Children in St.
Louis, parents at times conduct visitor tours of the
facility and interpret the intervention procedures and
curricula. On one such occasion, two parents of chil-
dren at the Center transmitted information about the
program to a group of high school students. After the
tour, several of these students were overheard saying
how impressed they were that the parents were so in-
volved anc that the information had been shared on
such a personal level. When the parents were told
about that response, they replied that they were able to
function ay a part of the staff only because they were
pleased wih the program and because their own per-
sonal need; were being met.

When dealing with parents of exceptional children,
one must élso be sensitive to past difficulties they may
have had in working with schools and school person-
nel. A legiicy of conflict and frustration in obtaining
satisfactory services for children, frustratidns in travers-
ing the bureaucracy of the public school and state edu-
cation systzm, and discountenance upon realizing lim-
ited gairis in children and youth exposed to expensive,
time-consuming programs may all serve to counter-

poise the goal of recruiting parent support for new

programs. At the same time, though, one should keep
in mind that, “There is more historic data to document
the role of parents as agents of school system change
than of sct ool initiated direct pupil change” (Simpson
& Poplin, in press). In view of the past successes of
parents in that regard, educators are behooved to work
for the support of this population. The effectiveness of
attitude management and other programs has been and
most likely will continue to be highly related to parent
involvemert.

Exceptionsl Pupil Procedures

A number of theorists and researchers have found
that the relatively negative perceptions held about

handicapped persons aré most directly associated with
this group’s overt behavior (Johnson, 1950; Wilson,
1970). Specific behaviors have been identified as “nasti-
ness” and ignoring interpersonal peer initiations (Bryan
& Bryan, 1978), antisocial behavior (Kauffman, 1977),
and other aberrant responses (MacMillan et al., 1974).
In a’discussion of the social consequences of deviant
behavior, Hobbs (1975) observed that society maintains
rather rigid restrictions on behaviors that will and will
not be tolerated. When a person engages in behavior
outside the parameters of social acceptance — such as
is found in the response patterns of some handicapped
children and youth — the system (school, social institu-
tions, and so on) implements consequences that vary in
strength and restrictiveness. Each of these conse-
quences works to maintain the order of the majority
and to distinguish between individuals who are in basic
compliance with expectations of a given social order
and those who are not.

Given this state of affairs, attitudes of regular class
pupils toward the handicapped will not be easily modi-
fied without overt behavior changes on the part of this
group. Regardless of the relative effectiveness of an
attitude modification curriculum or the amenability of
students, parents, and educators, a change in attitude
towand the handicapped must be based at least par-
tially on patterns of acceptable behavior by exceptional
children. This should not be taken to mean that excep-
tional children and youth, whether assigned to regular,
resource, or self-contained programs, must reflect total
“normality.” It does imply, however, an approximation
of narmality, especially in the areas of social respon-
siveness. If progress is made in this direction, the atti-
tudes of regular class pupils toward the handicapped
will reflect the quality and extent of the assessment,
behavior management, evaluation, physical environ-
ment, curriculum, socialization, and other basic educa-
tional services provided exceptional pupils. Failure to
attend satisfactorily to this basic and underlying area
may neutralize the influence of other components in
any attitude modification effort.

CONCLUSION

Influencing the attitudes of regular class children and
youth more positively toward the handitapped is pre-
requisite to effective integration and mainstreaming.
The emphasis placed by the Education for All Handi-
capped Children’s Act on integrating handicapped chil-
dren and youth into the least restrictive environment
points to the significance of this need. For handicapped
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children and youth to be accgj)ied by their normal peers
in the mainstream of public eciucation, however, requires
methods and procedures des gned to facilitate this pro-
cess. The special educator has the primary role in facili-'
tating the integration proce;s, through more than the:
academic and social preparation of handicapped pu-
pils. Without direct, effectie measures for positively'
modifying the attitudes and behavior of regular class
children and teachers, handicapped pupils will continue
to experience more rejection than they should.
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CLASSROOM
FORUM

by Beverly Dexter
Lynchburg College

Althcugh | have tried to group my students
according to their abilities, they still seem to
be in Feterogeneous groups when it comes
to certain learning tasks in the classroom.
Does ¢ny research explain to the teacher
how to teach students who have high ability
but who fail to perform well in such groups?

Most of life is spent on the process of “getting there,”
not on the final achievement. With children who have
learning problems, we should think more about the
learning process than the final outcome. Research
doesn’t tell us how individual children learn best or
how to best teach them. Researchers generally do not
look at ch ldren close up. Likewise, teachers often fail
to look ai the research close up. Research suggests
teaching procedures, but the teacher has to make the
final decisions. The curriculum should be based on re-
searchers’ juggestions for curriculum development, but
research alone will not result in a ready-made curricu-
lum. Teaching strategies within the curriculum should be
based on current research findings in the literature, along
with your bwn research concerning your own students.

Learning styles are often predictable if you know
what to look for in your students. Most people have
several different learning styles and use each according
to what is to be learned. To discover the learning styles
of individual students, you must carefully observe how
the student behaves in specific learning situations. Does
Bill use similar strategies for different tasks? How does
he attack tae learning task? How does he compensate?
Also, you thould keep in mind that children with sim-
ilar abilities and disabilities may not have the same
learning styles because they have learned to use these
abilities or disabilities differently. How this has affected
them, alon} with the impact of the disability, is differ-
ent for eacp student.

When lodking at individual learning styles, remember
that a learving style has four major components. First,
one must take into consideration the physiological
aspects of the individual. Is the child on any medication
that might affect overall behavior in the learning situa-
tion? Is he or she tired, sick, upset?

Second, one must acknowledge the attitudinal and
emotional "aspects of learning. The child’s attitude

toward past learning experiences affects his or her cur-
rent attitude toward learning in general. If the child has
no need to respond or is not an active participant in the
learning process, he or she most likely will not learn the
task at hand. Self-expectation determines whether a
child plunges ahead with a learning task or gives up
easily after only the slightest hint of possible defeat.

A third component of learning style is on-task behav-
ior. To analyze the various facets of on-task behavior,
you could time an individual work task and observe the
student’s initiative regarding starting the task. Does
Amy get started right away or does she immediately
look for excuses? To what extent does she concentrate
on the task at hand? (This may be difficult to gnalyze
from mere observation since one cannot “read” the
thoughts going on inside a student’s head.) How does
Amy plan and organize her work related to the task?
Docs1 she work quickly just to complete the task, or

* doesshe show evidence of thought and concentration

when working out the solution?

The fourth area of consideration concerns both the
psychological processes involved in and the general
mental abilities required for learning the task. Here, the
dynamics of problem-solving behavior come into play.
The object is to get the student to think through and
analyze problems in general, not just those related to
academic learning. Problem solving is actually concept
learning. Too frequently, we teach concepts but not con-
cept learning — generalizing, categorizing, classifying
objects or events in terms of their attributes or functions.

To teach concept learning, you may first have to
modify the concept because many children have con-
crete definitions for abstract ideas and, thus, under-
stand such concepts only at face value. One can vali-
date a concept by applying the criteria to other objects
and events. The criteria must be stated clearly, along
with the principle or rule fdr inclusion or exclusion into
a specific category. You may also have to abstract and
identify the common factor for the child. Then you
might ask him or her to compare objects or events and
identify the various similarities and differences. For
some students, you may have to help them attend to
single qualities of objectives, events, and ideas before
expanding their concept learning.

Of primary concern to the teacher who must deal
with a variety of learning styles is the integration of
these styles into effective teaching strategies in the
classroom. Then, one can improve learning styles, even
teach learning styles. You can remediate a disability,
use ability to compensate for disability, or direct a
child’s learning style if you know what to look for in
student learning styles.
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