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Parents As Teachers (PAT) is based on the premisc that:

«  Parents are the first and most important teachers of their children.

*»  The home is the child’s first schoolhouse.
+  Children will learn more during the early )Lt.dl's than at any other time in-life.
*  All parents want to be good parents and care about their child's development.

The Parents As Teachers program is designed to servé all families. Parents who have
access to early childhood developmental. information in a timely manner can use il to
enhance the teaching that naturally resides in the role of parenting. How a child grows and
learns during these early years, begmmng. at birth, will amd later development and lay the
foundation for future school succesb

_-HlSTORlCAL PERSPECTIVE 3

In 1984 Missouri became the ffirst state in the nation to mandate parent education and
family support services, beginning at the.child’s birth, in every school district. The origin of
this mandate dates back to 1972, when the: $fate Board of Education adopted a position
paper on early childhood education, defining the role and responsibility of the pubhc educa-
tion system during the years when home is the child’s schoul.

“The State Board's position was rooted in research.of the 1950s and 1960s indicating

the gnncal nature of the first three ears of life in terms of development-of major abilities.
This period is also the time when 1parcms,art forming and cementing their approaches to
child rearing. Studies of early intervention programs initiated in the 1960s showed parent
involvement in, their child’s learning to be the key to the child’s success. Findings of the
" Harvard University Preschool PrOJect begun in 1965, indicated that the degree of a child’s
development in language, go;_.muve intelligence, and social skills at school entry could be
predicted at age 3, with few cxcepnbns
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" A series of events, orchestrated by the Missouri Depart-
ment -of Elememdry and Secondary Education beginning. in

- 1972, led lqx passag
"+ Act by the Missouri

e of the Early Childhood Development
General Assembly in 1984. The legisla-

tion mandated statewide parent-child early education.
" In 1975 the Department of Education convened its first

Conference for Dec

sion Makers on early childhood educa-

A .

Childhood/Parenting Eduy ation introduced a bill proposing
state: lundm5 for develop ‘mental screening and follow-up
services for children 3 to’5 years of age. The intent’ was to
establish awareness of- the improved chances for hcallh)
dcvdopmem of chlldrer‘ through carly chlldhood/parent
education.

In 1981 the Departmeni again convened a statewide Con-

i e

+ education and parenting education as one of five areas of

ference-for Decision Mafiers to consider the importance of
supportive services to ch}',’drcn even younger than 3.. From
the research on preventiorn presénted at the conference came
the benefits of a sqlid educational foundation in the flrsl the conceptual framework for a Parents As Teachers program
years of life and the damaging effects to children of poor p.m for familics with children E.\inh 10 age 3. .

enting. Missouri’s governor subsequently-designated carly T .
il PIL()T PROJECT STU\Y

‘tion and parenting ¢ducation. Participants included decision
‘makers from the D?parrmenl.s of Health, Education, Social
Services, Mental He,xllh and Corrections. Presenters laid out

study at the 1976 Governor's Conference>on Education.
" During the 1977} legislative session legislators who had
served on the Governor’s C(mtercnce Committee on Early

The foundation for std kwndc implementation of parcm
education had begun. WN‘1 funds from the Department of
Edueation, the Danforth “oundation of St. Louis, and four
~locai school districts, the pilot project was launched in 1981.
= ; —" At the same time, the Commissioner’s Committee on Parents

' : As Teachers was formed tp promote parents’ involvement in
F(x:us On their children’s education wau.wndc
E x C .mI‘aI The funds enabled esta lishment of four pilot projects to

include 380 families whi were expecting their first child
December 1981-Septembey 1982, Care was taken to ‘ensure
; that all socioeconontic str: g a, paruual ages. and mmlly con-
. i - ! C T ISSN00I1S-S1IX figyrations were represenici’.

FOCUS ON EXCEPTIONAL CHILDREN (USPS 203-360) is Beginning in the third trimester of pregnancy and continu-

published monthly except June. July, and August as a service to ing until children reachec age 3. Parents As Teachers pllm

teachers, special educpfors, curriculum specialists, administrators, and

those concerned wn‘r\Llhe special edutation of exceptional children. '

This publication is anhotated and indexed by the ERIC Clearinghouse =

project pamcnpams received the following services:
on Handicapped and ,anlcd Children for publication in the monthly ' « “Information and gup;xumc bctorc the bdby was born. to
Current Index to Journals in Education (CJE) and the quarterly ‘ hel tani parents psychologicall anare for: th
index, Exceptional Children Education Resources (ECER)..It is also .help expectant pareits psychologically prepare tor; the
available in microrirm from Xerox University Microfilms, Ann important job of pargnting.
Timely information about-what to.look for dnd expect

Arbor, Mk Subscriptjon rates: Individual, $27 per year: institutions. =
$36 per year. Copyright © 1990, Love Publishing Company. All

g g as the child grew and developed, plus guidance in fos-
tering the child’s §anguage. cognitive. social, and
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motor skill developthent.
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: » Periodic screening-§f the child’s educational, hearing.
visual, and motor dgvelopment to detect possible prob-
lems or handloa/ps f problems were discovered, fami-

lies were linked with ot.her agencies or professionals
Glenn A. Vcrgason for help

" Georgia State University ¢ Monthly persondl

oo o 2 trained parent edu

' for each family.

 Monthly group méitings for parents to share experi- -
ences and discuss tipics appropriate to their children’s
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stage of developmcnl Group mcetmks were held at
Parent Resource Centers in the schools. .

PILOT PROJECT EVALUATION

The PAT pilot project had specmed seven anls or prcu-
ed outcomes:

1. Increased knowledge of child develdpmem by partici-

pating parents.

Improved confidence in child rearing by participating

parents. '

- 3. Better cognitive and Idn;__ud&.c devdopmenl of partici-
pating children as compared to a comparison group or
norm. ;

4. Better social development of participating children as
compared to a comparison group or norm. 2

5. Fewer undetected incidences of handicgpping condi-

- tions, particularly hearing and vision, ifi participating

children as compared to a comparison group or norm.

6. Positive feelings about the program’s usefulness by
participating parents.

7. Positive attitudes loward the school district by pamu-
pating parents.

19

Parents’ response 1o periodic questionnaires and telephone *

interviews by an independent evaluator indicated that fami-
lies highly valued the services they were receiving arfd were
proud of their children’s accomplishments. The best evi-

dence of parents’ satisfaction may well have been the low,

attrition rate.. :

Research and Tmmlng_ Associates ot Overldnd Park.
Kansas, conducted an independent evaluation of lhc project
in 1985, under contract with the Missouri Depdnmenl of Ele-
mentary. and Secondary Education. The program’s effective-
ness was determined by a treatment/comparison group
design, using posttests of children’s dbllmu and’assessments
df parents’ knowledge and perceptions. Evaluators randdmly

selecfed 75 project ‘children, and from the same communities -

75 comparison chlldren whose parents had not received Par-
ents As Teachers services. Traditional ANCOVE and. LIS-
REL analyses of covariance were used to adjust for differ-
ence between the two samples. All children were evaluated
within 2 weeks of their 3rd | birthday at sites cqually unfamil-
jar to the treatment and comparison groups. Examiners did
not know the identifying groups of the individual children.
Evaluators used the Kaufman Assessment Battery for Chil-
dren (KABC) to measure cognmvc levels. Zimmerman's

.
.

A

Preschool Language Scale (PLS)iwas ‘selected to assess chil-

- dren’s understanding and use of language. Parents rated their

children’s social development uking selected and adapled

items from the “personal-social™ domairr of the; Battelle
Developmcmdl Inventory. In addition, psychomclnsls rated
selected aspects of the children’s social developmept at the
time of testing. A parent knowledge questionnaire was given
to all parents to determine their understanding of child devel-
opment and appropriate child-rearing practices.

Results of the evaluation confirmgd the benefits of the
pilot project. At age 3, project children were: '

« . Significantly more advanced lhan comparison ‘group

children in language development.
. Sn.nnuanlly ahead . of their peers'in problcm solvmg
and other intellectual abilities. °
.+ Significantly advanced over comparison group chil-
“ dren in demonstrating coping skills and positive reld-
'uonshlps with adults.

Traditional Lhdraucrisli‘u of “risk” (e.g...parents’ age,
educational achievement, income, and sln;:lc-pdrex1t status)
bore no corn.l.mpn with pmJect children’s achievement. Par-

‘ticipation in the project positively affected parents’ percep-

tions of themselves and of their school district. These find-

ings played an important role in stimulating statewide inter- .

est in the project. They also lent valuable credibility to pilot
project staff members who subsequently trained p.m,n( edu-
cators and administrators for statewide implementation of the

model.

ENABLING LEGISLATION

Durihg 1983 the Governor called logclhcr the héads of

principal state agencies serving young children and their

families—public health. sacial services. education, mental
health, and corrections—and asked them for statements 0
present to the legislature in support of early childhood family
educatiop:He asked for written estimates of savings that
could a€crue to their agencies lhroijgh such a program.

The Health Department. for example. detailed how a pro-
gram ofparent education and developmental screening could
be instrumental in reestablishing contact with families of
childrén needing health care wha had_dropped out of their
tracking system. In like manner, the Department of Correc-
tions pointed to the high incidence of db\\sc and neglect in
carly childhiood reported by the pnx(m populauon ‘The Edu-
cation Department spoke 1o the cost of remedial and apccml

-

'
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- education services for children who Iacked a snmulatmg

supportive home environment in the tormauve early years.
The basis for statewnde lmplememauon of parent educa-
tion had been formed. Financing from the Danforth Founda-

“ tion and the Department of Elementary, and Secondary Edu-

cation followed shortly thereafter. At the same time, the

Commissioner’s Committee on Parents As Teacherd was

esfablished to promole parents’ involvement in lhenr Chll-
dren’s education statewide.

Enabling leglslauon came in 1984 wnh passage of the
Early Childhood Development Act (Senate Bill 658). A leg-
islative appropriation of $2.8 million in;1985-86 allowed for
statewide implementation to begin, providing services to 10
percent qf the families with children under age 3. School dis-
tricts were mandated to provide the programs, and parental

pénicipalion was voluntary. The impressive results of the
independent evaluation of the Parents As Teachers pilot pro-

_Ject led to designation of this approach as the state’s model
- of parent education for families with children birth to age 3.

Widespread acceptance of the program has led to a steady

‘increase in funding to allow for manageable growth. The

1987-88 school year brought statewide implementation and
reimbursement of the Screening for Children- Ages Three and

" Four-Program and the Parent Education for Famlhes with

Chldren Ages Three and Four Program.
Adding the program for families with children ages 3 and

"4 enabled school districts to offer a continuum of services

from the last trimester of pregnancy until the child’s entrance
into kindergarten (see Figure 1). This would include some 5-
year-old children who have not yet entered formal schooling.

3

’

(As Reported to the Mis;ouri Department of Elementary and Secondary Education)
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The same ‘components_of service are recommended in the
program for 3- and 4- year—old children as that of the birth to
3-year-old_program. [Personal visits with families. group

meetings, and carly clilldhood screenings are offered through b

a school district and within guidelines set forth by the
Department of Elementary and Secondary Educauon ‘Age-
appropriate early chlidhood material is given to parents to
further enhance parents’ role as teacher of their children.

The goal of the entire early childhood effort in Missouri is
to help children develop to their fullest potential, whateyer
that might be, and to create the role of parent as teacher by
understanding the developmental timeline through which all
children move to become well rounded 5-year-olds. The pre-
gram is not intended to teach academics to children, but it

does enable parents to teach the joy of lurmng through -

appropriate and positive dwclopmcmdl opponunmu and the
development of sclt-ulccm and by helping parents become
good observers of thur children. .

Funds have been made available to sc.h ol districts that:

. wish to apply for implementing activities and strategies tar-
geted at'the hard-torreach/hard-to-engage population, as
defined by lhc districts. Districts using these supportive
funds have realized succuxful recruitment and retention. Of
543 school dmnclstm the 1987-88 and 1988-89 school
years. 339 and 391. Tcspwlway chose to access the funds.
An estimated 11,590 families in 1987-88 and 22,059 fami-
lies in 1988-89 wcrc served through the parent education
programs in the pammp.nmg. school districts.

Families for whoni the funds were used were divided into
the following categoncs

f
Low Income | Geographically Isolated
“Teen Parents r Two Working Parents
“Single Parents | English as Second Language
Abusive/Neglectful Low Ifuncuomng Parents
Migrant, ’ Special Needs Children
Transient . [ _ Institutionalized Parents

An example Qf cffccuve strategies one school dlstncl
employed in provndmg, services for hard-to-reach families, as

L reponed to Missouri’s Department of Elementary and Sec- '

ondary Education, reads as follows:~

Two-of the hard~lo-r§ach families served had special needs chil-
dren. in addition’to other factors which designated them as “hard-
to-reach.” One of the families has a child with ncurdlogical.
impairment which is manifesting itself in language. specch, motor.
+ and cognitive delays. A second family has a 3-year-old with gross
motor and language delays as well as vision concern. Both parents

are developmentally disabled. One-year-old twins in the family
have gross motor delays, hearing |mpalmunl and diagnosed
 epilepsy with gmnd mal seizures, ;
. Because of the mentioned mndmum the \lr.uq.\ that was most
cffective for our hapd-to-reach families was more frequent home
visits. Mapy more hours were involved in working with these
_ familics, as we attempied to help connect their needs with avail-
.able agency services. Contacts were made with DFS |Department
of Family Services], Gommunity. Action, anklm County Board
for the Handicapped. Cardinal Glennon Hmpu.nl Head Stant, and
our Cooperative for Special Education. The empowerment con-,
cept has worked in' these instances. as the familics seem better
able to hssume their roles as teachers and advocates for their chil-
‘dren as they follow through on suggestions and referrals.

During 198889, appropriations allowed for 30% of eligible ..

families with children ages birth to 3 to participate. Since
1987-88; additional funds have been provided for parent edu-
cation and screening for Tamilies with 3- and 4-year-old chil-
dren. The State provides local school districts a base payment
for each participating family. Many districts voluntarily- enroll
mdre than their state-funded quota of families. Reimbursement
has been made available to districtsfor “hard-to-reach™ families.

Statewide expansion has challenged the program to
demonstrate ns effectiveness in the inner cities. with the rural
poor, with adolescent parents, and with other special popula-

tions. The Missouri experience has shown that the need for’

support and assistance in the parenting role crosses all

socioeconamic and educational levels. "Hii.h risk™ families .
are attractéd to this nontargeted program because it does not -

imply their inadequagy or incompetence as -parents. Their
special needs are met through intensified service provided by
the local school districts ‘ ‘
Although it is delivered by the- publlc schools, PAT has
been d.publlc/pnvalu partnership from the outset. Its
widespread support can be attributed to its many benefits.
Health care providers see it as improving children’s physical
well-being. Mental health, social services. and corrections
personnel view it as preventing and reducing abuse and
neglect. Churches endorse it as strengthening. famlly life.
Busingsses see its potential for reducing stress and improving
the q?;‘ty of life for employees. Schools realize the benefits
of rcducmg the need for special and remedial education and
of forming a positive relationship with families from early

on. Representatives from multiple agencies and organiza-

tions serving families of young children sit on each district’s
PAT Advisory Committee. They are, therefore, in a position
to refer families to the program and to serve as referral

“resources for parents in need of help that-is beyond the scope

of the PAT} program.

~~
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as parent educators i

_all parent educators.

\ -

PARENTS AS TEACHERS
PERSONNEL TRAINING ~

.

Each school distric} selects personnel for training to serve

the PAT ‘program ‘offered throughout
i for the parent educator position is a
rildhood education/development, nurs-

the state. Qualificati
background in early

‘ing, or social work involving young children and their fami-

lies. Initial training fof state certification occurs after trainces
have successfully co i pleted an intensive 30-hour training
institute, 'provided by the Parents As Teachers National Cen-
ter. Certification follpws the final approval of the district’s

implementation plan|for its Parent Education for Families

" with Children Ages Bijrth to Three program.

After initial certifidation, parent educators are credentialed

- annually, based uporj completion of ‘incremented inservice

training hours correldted with the number of years a parent
educator has served in the program. Ongoing inservice ses-
sions are offered throfigh a comprehensive training program.

Bimonthly inservice| sessions are held in five designated -

regions across the sta

_Onsite consultations are offered to evcry school district.

Conunually updated dand newly developed resource materials

‘and assistance opporfunities are made available annually to
dividual parent educators may request’

onsite consultations tp provide personal training in different
program categories{ Known as Individualized Inservice

Training,'a state traingr goes onsite with a parent educator to’

provide training by:

« - Participating infa personal_visit conducted by the par-
‘ent educator and providing follow-up consultation.

* Assisting in copducting a personal visit with a famlly
for whom a specific concem is identifi ed.

|

¢ Administering or providing consultation on screening:

instruments. ;
* Providing consultation on parent mqetmgs

» Providing cons{ltation on program orgamz{uion and

operation.
* Providing consyltation tox group of parent educators
from the same or nelghbonng districts. '

-+ Consulting with|a group specifically in the area of spe-
" cial education. %

In"1989 the Early Ghildhood Special Education Section of °

the Missouri Departmgnt of Elementary and Secondary Edu-
cation set aside funding to implement special education
inservice trammg for parent educators. Issues and topics

. nostic evaluations.

addressed during the-year "ncompasscd hqﬁdicapping condi-
tions of children, the scopd of needs of families with a handi-
capped child, and enhuncig‘\g parents’ understanding of diag-

i
y

-NATIONAL DlSSEMlN%Tl()N AND:

PROGRAM REPLICATION : -

Widespread interest in the Parents As Teachers program
is substantiated by. the thousands of inquiries that have,come
from around the world. Pro‘l’c_ssi_onills from more than 30
states, Canada, Great Britain, and Saudi Arabia have come
to Missouri for training in the the model. Educators and
government officials from as far away as Japan. Australia,
and New Zealand have come to Missouri for consultation
and observation of the program in operation. Extensive
media coverage and awards, including the prestigious Inno-
vations in State and Local Government Award from the
Ford Foundation-and Harvard University John F. Kennedy

* School of Government in 1987, and the Council of State

Governments Award in 1988, have increased the program s
national visibility.

Representatives from the H.:rvard University Family
Research Project visited Missouri in June. 1989. to review
operation of the PAT program and the role it plays within the
community and the state. The Missouri Parents As Teachers
was one of five family support programs the Harvard tcam
researched throughout the United States. Dr. Richard Harris.
senior research analyst from the Harvard Family Research
Team, spent-time with local programs and with representa-
tives from the Missouri Department of Elementary and Sec-
ondary Education. Indicating that a national. movement for

" family support seems o be appearing at all levels of govern-

ment and that s(renghenmv parent’s educgtion often helps to
strengthen the family, Dr. Harris said:

We are looking at these pioneer programs to help show other
‘states what can be done 1o support the family. The information
we re-gathering will be usefu! to policy makers in other states and
on the national level. We've scen that the Parents Ay Teachers
program is a successful one. and ong that receives a lot of support
at the local level as well as at the state level. I'm impressed with
how muchlit has grown in a <hort period of time.
The Missouri progfam often informally helps parents find help
and assistance wherd, they need-it. It is Yeginning to diffuse into
other agencies. and that is important with any family help group.
- At the local level, there setms to be a Yot of collaboration with
other agencies, especially the public health departments. It's very
innovative, because it departs dramatically from the classical form
of school, and it invélves the parents much more than any other

e i
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school program. With the garents becoming involved so carly. itis
expected they will carry their interest in their child into the schopl
years.

. % *

The number and scope of requests forinformation, consul-
tation. and training suggested the .lpproprlalcnus of develop-
ing a center for national dissemination and program expari-
sion. Early in 1987, the Missouri Department of Education

established the P‘xrcms As Teachers National Center in coop-

eration with the Unm.rsuy of Missouri - St: Louis. The cen-

ter provides the following services for personnel in \'h\\()urlv

" and for professionals from other states and nations:

«  PAT institutes on program implementation.

« Inservice ‘workshops and seminars. as well as ad-

vanced training in summer. :

« Consultation by cepter staff and program obsgrvauon

and consultation in I(K..ll school districts.

»  Customized training’ proydms outside Missouri by
special arrangement. ;

+  Program-and materials development agd adaptation.

+ Research and evaluation activities to further study pro-

gram effectiveness and to document program adapta- |

tions for diverse populations. 4
In 1988 the Nalionul.Ccmcr designated five regional coor-
dinators to implement regional inservice sessions throughout
each region. Regional coordinators and regional training
teams, composed of parent educators identified as regional
trainers, provided onsite individual inservice training as
requested by individual parent educators or school districts.
Outside funding from foundations makes possible the
research and national dissemination activities of-the National
Cu\tcr A Natjonal Advisory Board, appointed by the Mis-

souri Commissioner of Education, lends direction.and sup-.
port to the center. The Board includes leading educators and * |

child development specialists from across the nation.

' FOLLOW-UP EVALUATION ,

The Parents As Teachers National Center. in cooperation
with the Missouri Department of Education. initiated three
evaluation research projects following the -1985 pilot project
evaluation. The Danforth, Ford. Mailman, and Smith-
Richardson Foundations contributed funding for these studies.

The Second Wave Evaluation Study. begun in 1986-87,
was designated to in\fcsiigalc the impact of PAT on different

types of families enrolled in 37 diverse school districts. A ran-

domly selected sample of 400 families from the 37 districts
-includes families varying in residence. marital status, income

level. education, and ethnicity. The study looks at parent and
child outcomes in a manner simifar to the 1985 study. It also
examines the impact of dlﬂCl‘Ll‘ll levels of service and parerits’
p‘mxupalmn on the dcvdopmmt of children and parents. The
evaluation report is 1o be completed in December 1990. ;

An 18-month case study of PAT adaptations for-disadvan- -
taged urb.m families in St. Louis was initiated in January -

1988. It is amlupdud that.this report will provide valuable
information on program operation in the inner city.

The NPAT lf.ong.nludm.ll Study. begun-in 1988-89, tracks
the dLhICVQmLI]( of pll()l and comparison-group children in
public and an.nu schoals in “the state. Teachers are asked to
complete questionnaires focusing on. children’s clgssroom
behavior, attendance, achievement, and involvement of parents

" in the school. Parents are asked to complete questionnaires on

their children’s feelings ‘about school and their own involve-
ment in their child’s schooling and their child’s learning at
home. { .

ﬂ{n,r‘,cn(ws ON THE PAST AND FUTURE

The Missouri experience has shown an ongoing need for
the kind of coalition building and marketing that resulted in
legislation and state funding for the PAT program. To maintain

their advocacy and support. decision makers at local and state .
levels are informéd and involved. As a new initiative, the pro- -

gram documents its benefits and sustains high public visibility.

Offering PAT through the public schools communicates to
families that participation will énhance their child’s future
school achievement. It behooves schools to maintain contact
with familics and prepare educators to welcome parents as
partners‘in their children’s education.

L(mklm_ ahead, funds are being sought to mnduu ‘qualita-
tive \lUdjL\ addressing the question of program adaptation for
distinct populauom including teen parents. bllln&.lhﬂ families,
and fa
chall gc of adding new dimensions to curriculum, training,
and service delivery. while muinuiining the model’s integrity.
is ever present. » :

Finally, cfforts are, undu \my 1o smnglhun thu Parents As
Teachers National Center'§ capacity to respond 13 requests for
information and consultation on.shaping public policy. for fam-
ily support and education in the early childhood years. .

pifics in poverty, in holh urbant and'fural areas. The

e
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Mother and daughter interact
during a home visit.

John welcomes his parent
educator!

Mom meets the needs of both children during home
visit. .

Father and son work fogether at groub meeting.:

Making choices together at PAT group meeting.

s .
9
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Parent educator administers Denver Developmental Screening
Test as parent watches.

Child responds to parent educator during screening as speech
teacher and parent watch.

H 1]

Parent educator gets to know child be

begins.
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DEVELOPMENTAL SCREENING
|

The Early Chlldhood Development Act ot 1984 provndcs

.~ each family with children ages 1 through I\mdcréanen entry an

.administered must he:

opportunity to participate in developmental screenings offered -

through each school distﬁct. The goals of the.screening pro-
grams are to review a child’s development, to identify possible
delays. physical problems, and advanced abilities, and to give

" parents mfonnauon and guidance: regarding their child’s devel-

opment. The areas screened at edch- age level are: language.
personal-social development, fine and gross motor skills, hear-
ing, vision, and health and physical development. The screen-
ings can bé administered in the home as a.component of:the
home.visit for PAT familles, through scheduled appointments,

. or through large-scale screenings. District service dcllvTry

options are illustrated in Table 1. . |
Criteria for the 'selection of the screeping instruments arc

detailed for school districts: The 1nstrumems chosen qnd

ji

I. Reliable.. ’

2. Valid.

TABLE 1

Screening Delivery Options as Reported by |

School Districts Implementing Missouri’'s
Early Chlldi\ood Development Act of 1984

(as reported to Missouri Depanment of
Elementary and Secondary Education)

Delivery System

5N
&7 | Large-scale screening 206 | 229 270
‘@ g — 0
.g,é’ Scheduled dppointments |- 212 213 248
i3 —
& O | As a component of _
parent education piogram| 272 295 352:
Other 7 8 20
*; E Large-scale écre"é'ning Il = 275 323
@ 8
: §§ -Scheduléd appointments .| — |- 229 275~
25 ‘ = .
ég Other i ' — 27 35
3 ‘ 3

"' |1986-87 | 1987-88 | 198889 |

"3.“ Easily administered. _
4. Approved by the Missouri Department of Elementary
and Secondary Educgtion.

O s N H et %
« Screening instruments are administered by parent educators
who have Teeeived training in the instruments, along with édu-
cators, psychologists. spe¢ch/language clinicians, and school .

", nurses or other health carg professionals. After the screening.

parents jmmediately receive the results and interpretations of
the screening findings. \1 the conference with parents, the
results are explained, -any| suspected problems or delays are
identified. and the child’s hearing and vision tests are dis-
cussed. Parents of chrldrgl ages 3 and 4 also are apprised of
possible advanced abilities; in a child. The screener offers sug-
gestions for activities or n"utcrials parents may wish l(i use at
home to encourage apprapriate: development. Referrals are
offered, when warramcd ds the screener is a representative of
the educational sysl«.m and works in collaboration with many
professionals to provide services for families and children that '
best meet their needs as indicated by the screening results.
Screening information }5 kept at the district level as part of
the child’s cumulative scjool records until the child reaches
the third grade. Districts r¢port to the Department of Elemen-
tary and Secondary Education at the end of each program year.
Results from those yearly feports are shown inTable 2. Identi-
fication of children for eatfy intervention increases their poten-
tial for enhanced academid achievement in later school years.

SERVICE DELIVERY f%?'
5y
As -a parent educator g ‘ﬁw;rs services to a family. several
basic assumptions about ~}m|llcs are taken into consideration.
Recognizing that all pdre s want to be good parents and that
all parents need support {hsed upon the family's needs. sup-
port ,programs increase f; _" ilies’ abilities to cope rather than
provide a system upon w‘l ch families become dependent. The -
basic assﬂmption_s are: ¥ ;

4%
&1 )
*» Information on chf l development assists parents in
their parentin role .
* Support in l}i ﬁr*’ycars of life serves-a prevention
" function. | <« : i
« Availability of soc#il networks, mutual aid. and peer

goups is essential !’* the Lxmlly s ability to enhance the




- Developmental Screening Programs
Through Missouri’s Early Childhood
5 Development Act of 1984 -

(as reported to Missouri Department of
.‘Elementary and Secondary Education) .

.Possible | Possible | Possible | Possible | Possible| Possible |Toal # of
Language | Motor Vision | Heanng | Physical | Advanced |Chiidren
Delays | Delays | Problems |Problems | Delays | Abiities | Served
I »
53] 3| 243 904 696 3.000 | 1.343 — |36.617
g €| = 3
8 o 124 . ! 4 AL
=0 I 2.031 939 628 2,789 1332 || — |31.216
T &l - - -
o<| % "
€¢g 3 1.522 674 #45, 2431 811 e 22,746
83| 3 :
88 (5| 1448 — 432 1.837 | €95 e 14,229
. | 8 /
-‘-’v g 7.558 6.232 2.862 5,840 2.164( 4952 |62.148
g‘:’ ] :
88| = | 6077 | 4759 | 1918 | 4781 | 1419 | 2988 |45.852
a = k
28| 3
salal S = ==l Tk
20 - =
ST T = = - kel ==

. Support cnd‘blcs' parents 1o build the confidence required
” to manage their lives. Lﬁ

« Families will be involved if th%suppon makc.s\un\c 1o
them. ’

+ Families will be mvolved if lhey pamupalc in dumon
making arid get good feedback,

« Families will feel best when the support is specific and
they can see direct application.

The PAT program offered to eligible families across Mis-
souriconsists of a minimum of four private visits and four
rroup meetings. Parent educators provide information on child

development and help parents become informed observers of

their children. Parems concems and questions are rupondgd
to in a timely fashion. Information and: materials pertinent to
the child’s developmental stages are provided to the parents.
The personal visit or home visit is a key component of Par-
ents As Teachers. Observing the parent and child in their natu-

ral setting enables the professional to personalize the input to -
‘the famlly The purpose and content of the personal visit varies

throughout the time a family participates in the program..
Developmental informatjon that the parent educators deliver

1o parents is specific and easily observable. The activities sug-

l-

g.eslnd can be done easlly in lhc context of everyday lwm&
experiences and do not requnre expensive or elaborate materi-

'  als. The interactions supponed should be fun, comfortable,
and dpphcablc to the daily interactions between parents and -

their children. The materials Jnd advice adopted by the parent
educators are those that best meet the needs: concerns, and

" beliefs of each family and are, based on the child’s develop- -

mental stage. Parents are v.alued as their child’s ﬁm’and most
important teachers. . ,
Following each personal vpsn the _parent educator com-
pletes a brief repon of the visit, covering the content of the
visit, issues the pdrems meLht up. and gt.ncrul comments and
plans for the next personal VNL

In evaluations mailed to parem\ at the end of each pro-

gram year. parents have rated the perxonal v:sn as their
favorite segment of the PAT program often Lmng the time.
spent with their parem'cduuwpr and the support given them
in their parenting skills as the reason, When questioned.
“What are the benefits of the P.m.ms As Tcachc,rx program?”’
these parents rupondcd i ; .

4.

Gene: “Peace of mind. I found a ~uppun Lmup who shares the same
situations 1 do. Parent educators give pmlusmn.ll advice, ways 1o
make our child's life safe. émotignally happy. and intellectually
stimulating. Parenting is the' most important thing we do. There is
+no training. Belonging to Parents As Teachers is the best thing par-
_ents can do for themselves and: for their child. ™ (Gene and his wife
are parents of children age 3 years .lnd .\;,L 5 mnnlhs ) @

Sharon: “I'm able to comimunicate w llh someone who lets, me know

+ the reasons why Janelle is doing what she des at different stages.
I've leamed safety tips and good nutrition for my child: I'needed to

i know that. This helps me get in contact with people in (my district).

+ When Janelle is ready-to'stant 5chubl. I have someone who knows
me personilly and will help me.”] (Sharon and her husband are the
p.mnh of a child age 11 months. )

Nancy: ¥ can’t say Ln()ubh good .lhoul it. It made me awire of dit-
ferent things to look for dudopn\unl.ﬂl_\ things I might not have
noticed. It helpéd me to know my frustrations are shared by other
parenis. Group meetings offer encouragement and support. but my
favorite_part is the home visit. My _parent educator has become’a
p)'y'ﬁ'mnd She has made me_more. confident, Parcnting is more
fu Nancy and her hu\h.md are !hg parents ol thldrun age 3
years and age 3 months.)

~ Group meetings are arranged so that parents meet with
‘other parents who have children in the, same age grouping
(e.g.. all parents of children ages 24-36 months meet togeth-
er). Programs are offered to further inform and enhance the

" developmental information used in the home visit. Guest

speakers, parent-child interactive programs, community
resource individuals, make-and-také workshops, and parent-

|~

'~
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>, =led dlscusslons aresome of the formals used in the group

meetings. Child care usuaHy is provnded and a portion of each

' . group meeting is devoted to observmg interactions of the ch|l-
dren in the child care area.

At the group meetmgs parents meet other parents wnlh chil;
dren who are at sxmlldr developmgnlal stages. Parents find that
they are not’alone, ;hal behaviors described by ‘other parents
are the same as their own experiences, and that open commu-
nication exists between home and school. Records maintained
on group meetings mclude attendance, content covered, issues
parents raise and a general appraisal of how the lecture, dudlo-
visual presentation, or printed materials were received.

Participation in the personal visits, the group meetings, and

the early childhood screenings creates a strong bond between
the parent educator and the family. When the time arrives for
the family to exit th? programs to begin formal education in a
private or public school, this bond translates into a partnership
with the school, a desire to be actively involved in their child’s

educational process. Parents will have become aecustomed to

commuhicating with an educator and'i in acuvely leachmg their
¢ children. Educational institutions can anticipate strong interest

. in parents pamc;panpg in educational decns:ons mvolvmg their

child. [ &

¥ l

" PARENTSAS TE;*CHERS TELECONFERENCE

On May 25; l984 Parents As Teachers sponsored and pre- |

sented a 2Y%-hour tepeconferencc, “Working With Families of
‘Infants .with 'At-Rist and Handicapping Conditions.”
ing with thé Missopri School Board Association Education

- ¢ Satellite Network|(ESN), a Midlands Consortium Star

Schools Project,
media experts repr
mentary and Secon

committee was formed consisting of
enting the Missouri Department of Ele-

Parents As' Teachers program, the Special Learning Center,
Early Childhood Special Education, and the Region C Coor-

" dinator of Parents As Teachers. The goal of this committee _

was to present, as 4 first-time effort, a statewide teleconfer-
ence primarily for parent educators in Missouri, disseminat-
ing information in the area of special education that would
inform parent educators and-enhance parent educators’ abili-

ties in delivering services to families' with children having at-

risk and handncappmg conditions.

It was decided tolair lhe teleconference from the Missouri
Department of Elementary and Secondgry Education’s
audiovisual studio and link'up with 26 satellite sites thrmigh-

Work-

Education and ESN, as well as rep- .
_ resentatives from the Parents As Teachers National Center, a* .

l .
i L - :
out the state of Missouré’i}Regional ‘coordinators and speci-
fied parent educators sered as site facilitators together with
site technical coordinaférs provided by ESN. Sites' were
selected in various areasif the state to eliminate the need to
“travel long distances to yfew the teleconference. The format
consisted of one hour feJarmg a keynote speaker, with time
‘to call in questions dlrecxd to the keynote speaker, and one
hour featuring a panel of parents of special needs chlldren'
.with timeto call in questions directed to those. parents. In
addition to"the 26 Missouri sites, approximately-10 States
accessed the program for vnewmg and call-in quesuons A
moderator expedited the program. : iy
~ Descriptions of the Parents As Teachers and the First Steps
programs opened the telecast. In 1988, Missouri introduced
the First Steps program to serve families with infants consid-
.ered to be at-risk at birth. Currently in its pilot stages the First
Steps program identifies children born in selected birthing
hospitals and links. the family to a case manager who coordi-

- nates the agencies available to provide the services these chil-

dren and their families need. The l_’drem.s As Teachers program

- works closely with'the First Steps program and its case man-

agers to offer and provide services to these families. The First
- Steps case manager and PAT program coordinaiors'make“ peri-
odic follow-up contacts to assure that families are being con-

+ tacted and offered services from the PAT programs.

Working with families of premature infants preserits special
challenges for the parent educator. The birth of any baby is an
anticipated event, and as the pregnancy progresses, thoughts
and ideas of this new little person begin to formulate, especial-
ly in the expectant mother.. Typically parents look forward to a
normal baby, perhaps not unlike the image of the “Gerber”

" baby. When something causes the baby to be born earlier than

planned, everything changes and the parents are shocked. If
the baby is admitted to a neonatal unit, many adjustments are
ahead for the parents. Parent educators begin working with
families in the last trimester of pregnancy and the need to be
supportive at this time is critical.

N Dr. Sessions Cole, Dire¢tor of Newborn Medicine Services.
St. Louis Children’s Hospital, and Associate Professor of Pedi-
atrics and Cell Biology.. Washington University School of

Medicine, St. Louis, served as keynote speaker for the telecon-

ference. In discussing’the role of a parent educator serving a

family with an at-risk-infant, Dr. Cole stated:

{ \ .

here is no pmmisc of pérfcclion around any child, and that’s

" especially dramatjzed around children who have been through
neonatal intensive care. However, the medical literature has now |
identified the fact|through several studies that interventions like

9

\
|
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those carried out by‘Pnrcms-Aﬁ'Tcuchcrs can be extremely influ-
ential in improving, for example, communication skills and moth-
er-infant interaction within families, and specifically improving
Bayley Mental scores, which is an infant Kind of intelligence quo-
tient score, as well as home, environment ratings and infant tem-
perament scores.}Thercforc. your (parent educators’) interventions
are at least as important as the things that wé do.around the time
that the babies daré bom. in optimizing' their long-term outcome
and outcomes of their families.

The parent educator helping the family of a prcmaturo
infant uses the same techniques as with : any other family. Par-
ent educators especially recognize three specific basics around
which to build interactions with this family:

e parent educator works hard at being a good listener. |

parent educator counsels with the family and serves

S a support system for the family, especially reassunng
 the parents that theirfeelings are valid.

19

3. The parent educator redirects famlly observations into '

the babys positive actions, no matter howfsmall the pos-
itive point may be. By doing so, the famyjily and the par-
ent educator. identify and align themselves with lhe
baby's positive accomphshmems

‘.
»

The pare‘m educator may help families understand their
responses to the situation that presents itself. Helping the fami-
ly recognize the commonality of responses to their situation
tells them that their response is normal. Being patient with the:
family as it moves through the stages 9f acceptance of the pre-
mature baby affords the parent educator mimy opportunities to
help the family.

.+ Sandy McCurdy, the mother of a son wnh Cornelja De
Lange syndrome, ovserved that parents necd to learn 1O accept
children for what they are and what they come with. Parents
repeatedly expenence grief and guilt as they move through the
cycles of development in anticipation of where the child will
be when they (the parents) are no loriger here or that this child
will never experience typical milestones such a$ high school
g‘adualion marriage, or leaving home. Therefore, the parent

ucator must be sensmve to parents” ongoing need to process

- these feelings of guxlt and grief.

When asked how they became mvolved in Parents as
Teachers, Mrs. McCurdy repjfed, “Our daughter was
already in the Parents As Teacli@rs program, so we signed

him up before birth, so we werdvable to have the 'suppg_nk._

from the beginning.” When asked how her parent ed
adapts- the home visit to meet the needs of this childher
reply was: : :

)

One of the main ways is she tries to suggest things that will help
Stimulate his vision and hearing and just ways that we might deal
with problems. Right now we're dealing with head: banging a lot.
and so the last time [ talked with (our parent educator) she offered
some suggestions about that. It sort of depends on where we are and 3
what our needs are. | think that's important for any. parent educator”
to realize—that parcts need help in understanding where their Kids
are developmentally. oftentimes, and for thein to be able to recom-

| mcnd stimulation lh.ll is appropriate for that levél of dcuk\pmcnl is

- very, very importan ‘

Wher_l administering screening ‘instruments, the parent edu-
cator-adjusts the developmental timeline for each premature
child. Each chﬂd is evaluated from the original expected birth
date instead of the actual birth date. For Carol Strong. mother
of a 4-year-old son with spina bifida, the Parents As Teachers
screenjng was c»pecmlly helpful. When asked about how PAT
sc.n.enmg has helped her son, Mrs. Strong rc\pondcd ¢

We've been going toParents As Tc.ldmx since he was about a )a.nr
old. He's been screened at least onceror twice a year through Par-
ents A Teachers, and last year during the screening they (p.ln.nl r
educators) decided that there might be a chance that'he had a visual
impairment. So we took him 1o see a doctor. dand they (Parents As

. Teachers) were very accurate and he did need glasses. He has come
leaps and bounds since he got his LIJ\\L\ in the past year: He has.
leamed to write his name—do all sorts of things. \\Vc thought he
was going to be slow from the beginning because he'was not inter-
ested inf doing those lhln)_.\ and as it tums out, a lot’ of it was just
because he was sight-impaired. N »

Pdmcnpam\ evaluations of the lelgcontcrcnce revealed a
strong interest in PAT from states that :accessed the program
and strong praise from the Missouri sites for. providing this
kind of fraining to_parent educators. School administrators,
First Steps case managers, staff from Regional diagnostic cen-
ters. and hospital and clinic personnel viewed.the program, in

‘addition to the parent educators. As a result of the success of

this first-time effort, future teleconferences may be planncd

SUMMARY |

Missouri’s early childhood parent education and screening
programs have made gvailable continuing ; services from birth
until thj(éhlld enters formal schooling. These nontargeted pro- .
grams “are designed to support all families through seryices.
resources, and.referrals based upon individual family needs.
Home visits, group meetings, and early childhood develop-
mental screenings make up three components of Missouri’s
Early Childhood Developmem Act of 1984 (Senate Bill 658).

The suc¢cess of Missouri’s project, Parents As Teachers, is

grounded in the belief. that parents are the first and most

s
«
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Jmportam teachers of children and that children will learn
more during the earl% years than at any other time in life. Mis-
souri is, committed

~ ParéMits As Teachers; In October 1989 strong support emerged
. in the final report of the Govemom Advisory Council on Liter-
".acy. Entitled “Jobs Without People: The Commg Crisis for.

Missouri’s Workforce,” the report focused on three recom-

~ mendations, for the early, years, the school years, and the aduit

years. The recommendations are supported by 30 specific

action plans, three of which identify areas specifically noled fn

(hls article. The Early Yeam focus identified:

3 Expandmg the Parems As Teachers program and |nvolv-
ing families in education.
* '« Better efforts for prenatal care and identification of
young children at risk. *
«- Expanding the First Steps program.

Educators in Missouri's schools may anticipate greater
interaction with parents who have participated in the PAT. pro-
gram. Educatars need to be prepared to enjoy the partnership
in education that is fow developing from the positive exposure
parents are experiencing through empowerment of families as

' desigl}trs of their child’s world, from the support that parent

- educa‘tors as representatives of the public $chools give to these
famihes, and from sticcessful teaching by parents of their own

children.
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screening programs contact: ! b
Department of Elcmcnlui’yg it Secondary Education
Early Childhood Section
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