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Local Lessons: Teaching Place-Based Social Justice through Historical Case 
Analysis and Service-learning 

Abstract 

Community-based Service Learning (CbSL) is a demonstrated pedagogical 
method for integrating theory and practice, transgressing ivory tower walls, and 
offering undergraduate students early exposure to real-world settings in which many 
wish to engage (Bringle & Duffy, 1998; Hofman & Rosing, 2007).  Teaching the history 
of specific social movements has been widely lauded among some educators as a 
component of education (Teaching Tolerance, 2018).  While there have been a limited 
number of models proposed for integrating historical case histories into service 
learning (e.g., Wade, 2007), none to date have incorporated specific community 
psychology features such as the Competencies for Community Psychology Practice 
(Dalton & Wolfe, 2012).  This article will provide a four-step curricular design process 
for identifying local historical cases and developing pedagogical strategies for teaching 
students how to apply local historical lessons in addressing contemporary issues via 
service learning.  Using the historical case illustration of northern California’s ‘Redwood 
Wars’, the article demonstrates how historical local movements and contemporary 
social action can root students in their communities while learning important 
community psychology principles and concepts.    

Introduction 

The California coastal redwood (sequoia 
sempervirens) would appreciate Julian 
Rappaport’s classic 1981 article, In Praise of 
Paradox: A social policy of empowerment over 
prevention.  As the tallest living thing on 
earth, the coastal redwood exists in a paradox 
of scale: Towering up to 380 feet tall, it has a 
root structure a mere 6-8 feet deep.  Its frame 
can weigh up to 4 million pounds, but its 
primary water source is fog captured on tiny 
needles no longer than a fingernail.  The 
coastal redwood presents a paradox worthy 
of not simply praise.  In the 1980’s-1990’s, 
the issue of saving ancient redwood forests 
prompted a social justice movement known 
as the Redwood Wars to protect the 
remaining privately owned ancient groves of 
northern California (U.S.A.) (Speece, 2017). 

If the coastal redwood’s paradox is one of 
scale, the community organizer’s is one of 

power.  The organizer’s individual vision 
must exist within the visions of many.  
Reaching objectives and goals requires letting 
go of how they were initially formed and 
shaped. As Rappaport (1981) adeptly 
observed, this re-shaping process must derive 
from where the true expertise of community 
problem-solving lies: among a community’s 
members and its (often complex) history.  A 
powerful way to teach undergraduates in 
community psychology and related courses 
about the paradoxes and mechanisms of 
social change is to engage them in the real-
world complexities--past and present--of 
their local communities.  

This article is not centered around the 
struggle to save the coastal redwoods of 
California, but rather the broader notion that 
we can learn social change by first 
understanding the struggles that exist 
geographically and historically under our 
feet, and then step solidly forward to create 
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change in the communities in which we 
situate ourselves.  Embodying the principles 
of community psychology, including the Core 
Competencies for Community Psychology 
Practice (Dalton & Wolfe, 2012), this article 
presents an adaptable four-step framework 
for creating place-based learning structured 
around historical case analysis in 
undergraduate service learning courses.  

Learning in Place:  Local History, Social 
Justice, and Service Learning 

Community-based Service Learning (CbSL) is 
a demonstrated pedagogical method for 
integrating theory and practice, transgressing 
ivory tower walls, and offering 
undergraduate students early exposure to 
real-world settings in which many wish to 
engage (Bringle & Duffy, 1998; Hofman & 
Rosing, 2007).  Derived from experiential 
learning theory (Kolb, 1984), CbSL situates 
learning within the praxis of real-world 
experience and traditional academics.  
Numerous studies have established the 
positive impacts of properly implemented 
CbSL, in areas such as civic engagement 
(DePrince, Priebe, & Newton, 2011), 
multicultural skill-building (Einfeld & Collins, 
2008), empathy (Bernacki & Jaeger, 2008), 
and adult volunteerism (Bowman, 
Brandenberger, Lapsley, Hill, & Quaranto, 
2010).  Evidence for the value of CbSL has 
been further supported by several meta-
analyses (Celio, Durlak, & Dymnicki, 2011; 
Yorio & Ye, 2012).   

Teaching the history of social movements has 
been lauded among some educators as a vital 
component of broader education (Teaching 
Tolerance, 2018).  Goodwin and Jasper 
(2004) define social movements as 
“conscious, concerted, and sustained efforts 
by ordinary people to change some aspect of 
their society by using extra-institutional 
means”.  While there have been a limited 
number of models proposed for integrating 
historical case histories of social movements 

into service learning (e.g., Wade, 2007), none 
to date have incorporated a specific 
community psychology perspective.  
Additionally, when historical case analyses of 
social change is utilized, the focus is typically 
on well-known national and global activism 
(Goodwin & Jasper, 2004), rather than direct 
local action.  There is a need for a method for 
designing pedagogical strategies that 
combine the power of historical case analysis 
with contemporary CbSL in the context of 
students' local communities in which they are 
a part. 

Institutional and Community Context 

 To illustrate the model described in this 
article, an example of its application will be 
shared.  This model was developed as part of 
a semester-long undergraduate community 
psychology service-learning course in 
northern California.  It involved a historical 
case analysis of the Redwood Wars as well as 
contemporary interventions in six nonprofit 
community organizations.  The institutional 
context is a mid-sized, primarily 
undergraduate serving public university 
situated in Humboldt County, California in the 
United States.  The university is one of 23 
California State Universities.  The psychology 
department is robust, with over 650 
undergraduate majors, 12 full-time faculty, 
and four masters programs.  However, 
community psychology is relatively unknown, 
and the current service-learning course was 
the first offered in the department in recent 
years.  The past 10 years have seen 
demographic changes in the student 
composition (Humboldt State University, 
Office of Institutional Effectiveness, 2018).  
During this time the university has 
transformed from a mostly White, rural 
student body to a far more diverse one, 
approximating the overall demographics of 
the State of California.  This specific CSU 
university (Humboldt State University) is 
designated as a Hispanic-serving institution 
by the Hispanic Association of Colleges and 
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Universities (“Hispanic Serving Institution 
Definitions,” 2019).  This designation is given 
to universities where over 25% of student 
enrollment identifies as Hispanic.    

All students in the course were psychology 
majors.  Demographic data was not collected 
for the 33 students.  However, the 
demographics listed below are collected by 
the university and are specific to students 
majoring in psychology (Humboldt State 
University, Office of Institutional 
Effectiveness, 2018).  The 2018 department 
student body is 54% Pell Grant eligible (a 
widely recognized proxy for low-income 
status), 59% first generation, and 72% female 
(28% male; intersex and transgender data are 
not collected by the university).  Students 
identify as 40% Hispanic/Latinx, 40% White, 
4% African American, 3% Asian American, 
1% American Indian, 5% multi-ethnic/racial, 
and 7% unknown/not reported. 

The university houses an office for 
community-based service learning, with two 
full time staff.  Additionally, the university has 
a community-based service learning taskforce 
(on which I (the author) serve as a member).  
The office was highly instrumental in 
developing site partnerships.  Specifically, 
they leveraged existing community 
relationships to secure 4 of the 6 sites, and 
worked directly with me to complete 
university paperwork related to off-site work 
(for instructors without such resources, see 
Faculty Toolkit for Service-Learning in Higher 
Education (Community Campus Partnerships 
for Health, 2007)).  

The course described was my fourth time 
integrating service learning into my 
undergraduate courses.  As a lifelong 
practitioner of community-based applied 
psychology, I had worked or partnered with 
over a dozen nonprofit and governmental 
organizations prior to accepting my first 
tenure-track position mid-career (in Fall 
2016).  While this did not dissolve the many 

challenges that come with community-
academic partnership, I believe it helped me 
orientate to connecting the students to sites. 
As a White, male-identified person living in a 
community that is 25.7% people of color (U.S. 
Census, 2017), at a university where our 
student body is over 53% students of color 
(Humboldt State University, Office of 
Institutional Effectiveness, 2018), I felt it was 
critical to integrate multicultural and cross-
cultural research into the course, in new and 
expanded ways compared to my non-service 
learning courses.  Specifically, the topic of 
how student identity experiences interacted 
with the organizational culture and identity 
statuses of those working in and being served 
by the sites was an important area to create 
reflective space.  This was done via small 
group discussions, individual reflection 
assignments, and ongoing class discussions. 

As with all communities, Humboldt county 
has rich past and present social justice 
stories.  Historically, this has included efforts 
to protect the ancient redwood forest 
ecosystem, first by early preservationists 
purchasing land at the turn of the 20th 
century and then later through litigation and 
confrontation during the Redwood Wars of 
the 1980’s and 1990’s (Speece, 2017).  This 
struggle involved multiple stakeholders and 
interests, the four primary ones being 
environmentalists, multigenerational logger 
families, Native American people (primarily 
from the Hoopa, Wiyot, and Yurok Nations), 
and the corporate interests of the timber 
industry. At the onset of the Redwood Wars, 
most ancient redwood forests and their 
ancient trees (some over 2,000 years old) had 
been either cut down or preserved within 
national and state park systems. The 
Redwood Wars era involved the struggle to 
protect the remaining ancient forests that 
were then privately owned.  The story of the 
Redwood Wars involved a rich array of 
tactics, including strategies such as 
sabotaging the ability to cut trees (‘tree 
spiking’), human blockades of logging roads, 
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local and national protests such as the 
Redwood Summer of 1990, dozens of legal 
challenges including the first use of the 
Endangered Species Act, and multiple tree 
sits including Julia “Butterfly” Hill’s two-year 
sit in a tree named Luna (Hill, 2000).   

The course in which the model was piloted 
was a semester-long undergraduate 
community psychology service-learning 
course.  Thirty-three students were enrolled, 
30 of whom were junior or senior psychology 
majors.  The service learning component 
involved 25 hours of service, completed 
during the semester.  Six sites took part, and 
included a racial equity coalition, K-6 school, 
community garden, mediation services 
nonprofit, disability arts center, and tiny 
house homelessness initiative.  Students were 
assigned to site-based teams of 3-6 students.  
The bridging of the historical case of the 
Redwood Wars and the contemporary cases 
of the sites (including the broader social 
issues each addressed) occurred through a 
set of activities and assignments described 
below.  

Description of the Model 

For purposes of this article, historical case 
analysis refers to the systematic study of a 
specific social justice movement, including its 
context, values/issues, key stakeholders, 
strategies/tactics, processes, and outcomes, 
with the intent of extrapolating this analysis 
to other contexts.  It thus shares several 
features of case studies used in traditional 
psychological research (i.e., a single case with 
extrapolation of findings), but focuses on 
groups of people and multiple levels of 
analysis (Bronfenbrenner, 1979).  This 
includes the individual lives of leaders and 
influencers, the roles of organizations (and 
their interactions) within the movement, the 
locality in which the service learning is 
occurring (and how local action relates to the 
broader movement), and macrosystemic 
forces such as specific laws, policies, and 

social norms challenged or championed by 
the movement. 

The four goals of the model described here 
are to: 

1) Develop undergraduate knowledge
of the structure, processes, and
impacts of social justice 
movements through historical 
case analyses 

2) Anchor local service-learning
experiences in deep knowledge of
systems change from both 
historical and contemporary local 
perspectives 

3) Apply goals 1 & 2 to create
meaningful change around
contemporary issues in local 
communities 

4) Deepen how students and faculty
understand a community
psychology approach to pedagogy 
in psychology departments where 
the subdiscipline is relatively 
unknown 

What follows is a description of four steps in 
designing a place-based historical case 
analysis to be used in conjunction with 
contemporary CbSL courses, with an 
illustration of its application using the history 
of the Redwood Wars.  The four steps include 
1) learning and connecting to local history; 2)
designing the module; 3) implementing the
module; and 4) evaluating and improving the
module.  An implementation checklist is
included at the end of each step for those
wishing to design their own activity.

Step 1: Learning and Connecting to Local 
History 

Case illustration.  For the current activity, 
the Redwood Wars of Humboldt county were 
selected as a social justice topic, for several 
reasons.  First, the region’s natural beauty, 
epitomized by the towering coastal redwood, 
is commonly cited as a reason students 
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decided to attend this remote, northern 
California university (81% of enrolled 
students come from outside the area) 
(Humboldt State University, Office of 
Institutional Effectiveness, 2018).  Second, 
the university in which the course was being 
taught was an epicenter for environmental 
activism during the period of the Redwood 
Wars, with university students being some of 
its primary participants.  Furthermore, 
multiple pedagogical resources exist in close 
proximity to the university, including guest 
speakers and historical archives.  Lastly, it is 
also a short drive from Headwaters National 
Reserve, the most identifiable outcome of the 
two decade-long struggle to save the 
remaining privately owned old-growth 
redwood forest.  

Several books have been written 
documenting the Redwood Wars (Bari, 1994; 
Bevington, 2012; Speece, 2017; Widick, 
2009).  Additionally, many know of the 
Redwood Wars through the publicity 
garnered by Julia “Butterfly” Hill, an 
environmental activist who lived at the top of 
an old-growth redwood tree for 738 days 
(Hill, 2000).  In the selection of sources it was 
important to include perspectives of 
environmentalists, logging workers, and 
Native American people.  For this project, I 
selected excerpts from policy-oriented 
writings (Bevington, 2012), Hill’s (2000) 
autobiography, an essay on Native American 
perspectives on national parks (Dowie, 
2011), and a 56-minute video The Last Stand: 
Ancient Redwoods and the Bottom Line 
(Gutierrez, 2000).   

Several resources were available in the local 
area during the design of this activity.  A 
central figure to the Redwood Wars, Darryl 
Cherney, graciously agreed to guest lecture in 
the course, providing firsthand experiential 
knowledge of the struggle, the important role 
of Judi Bari (who has since passed away), and 
discussing the strategies and tactics 
employed by Earth First! and other 

organizations.  Additionally, the Headwaters 
Forest Preserve offers guided ranger tours 
(the preserve is otherwise off-limits to 
people), which allowed students the 
opportunity to see the area for themselves 
and learn from the local ranger (students 
were offered extra credit to attend the field 
trip).  Collectively, the key readings and in-
person resources formed a viable modular 
curriculum for sharing the story of the 
Redwood Wars. 

General Description.  The first step is to 
identify and select a historical case study to 
delve into. Local histories can offer rich 
examples for students, and can be found in all 
communities.  Depending on the location one 
is based, information on the social justice 
issue may be readily available or require a 
more purposeful investigation.  This step is 
very much open to the creativity of the 
instructor, and can include diverse social 
justice histories spanning the breadth of 
community psychology.  What is critical is 
that there is a clear ‘story’ to the social justice 
history, including identifiable goals, 
stakeholders, documented processes, and 
outcomes, with a preference for issues that 
can root in tangible ways in the local 
community. 

When a topic has been selected, the next step 
is to research the topic.  This process includes 
identifying key sources, triangulating 
references, and reaching an adequate point of 
knowledge saturation appropriate for a brief 
undergraduate psychology curricular module.  
It is important to note that one does not need 
to develop deep historical expertise in all the 
nuances of the movement (although this can 
certainly benefit the process); what is critical 
is that enough of the story is told in a way 
that is comprehensive to the key features of 
the movement including its context, 
values/issues, key stakeholders, 
strategies/tactics, processes, and outcomes. 
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An important component to this step is 
identifying the multiple perspectives, 
identities, and motivations involved in the 
social justice issue.  For example, a local effort 
to provide affordable housing via rent control 
policies must take into account both the 
perspective of low-income families struggling 
to pay rent but also the needs of aging seniors 
who rely on tenants’ rent to remain in their 
local communities as the cost of living 
increases.   

As part of the process of researching the area, 
the instructor then identifies the key readings 
and resources to be shared with students so 
that they might adequately understand the 
historical case.  Given that this activity exists 
within a broader semester-long curriculum, 
the challenge is to identify enough sources to 
adequately share the nuances of the case 
without overburdening the students.  A blend 
of reading, video and guest speakers can help 
to balance the sources of information and 
keep the activity on track. 

Local allies should be sought out when 
possible and can include historical societies 
and museums, interdisciplinary collaboration 
with history departments, and local 
community organizations.  When possible, it 
can be very useful to bring in guest speakers 
who were involved with the movement itself, 
or who represent other perspectives involved 
in its history.  This can prime students for 
creating linkages to their sites.  In the case 
illustration, when Redwood Wars lead 
organizer Darryl Cherney visited the class, he 
strongly emphasized the need to understand 
and see humanity in those you disagree with.  
This point later became a cornerstone for the 
student team placed at a racial equity 
coalition; in their work, they emphasized 
being able to understand the long, 
multigenerational rural history of White 
residents in Humboldt and the need to create 
greater dialogue between the university and 
the changing landscape of a county once 

defined by the logging industry and its 
predominantly White workforce.   

Implementation Checklist: 
 Gather sources
 Encompass multiple perspectives
 Contact local sources of knowledge
 Select course material

Step 2: Designing the Module 

Case illustration.  After selecting the sources 
of the modular activity, I dedicated two and a 
half sessions (80 minutes each, 200 minutes 
total) to presenting specifically on the 
Redwood Wars.  This included both a 56-
minute video and the guest lecture by an 
elder from the movement, as well as two 
assigned articles (Bevington, 2012; Dowie, 
2011) and one book (Hill, 2000).   

The goal of developing undergraduate 
knowledge of the structure, processes, and 
impacts of social justice movements was 
operationalized by the key community 
psychology learning objective of 
understanding strategies and tactics used in 
community organizing.  For this objective I 
used the framework outlined in Kloos, Hill, 
Thomas, Wandersman, Elias, and Dalton  
(2012); this chapter was part of the existing 
course readings and, in addition to other 
chapters from the text, provided a sufficient 
overview of community organizing which 
could then dovetail with materials specific to 
the Redwood Wars.  Its seven strategies of 
consciousness raising, community coalitions, 
social action, community development, 
organizational consultation, alternative 
settings, and use of technology, as well as 
policy advocacy, provided a useful framework 
for reaching this goal.   

In designing my assessment approach, I chose 
to create a series of interconnected, 
sequential assignments at individual, site 
team, and classroom levels that occurred 
across the second half of the 15-week course.  
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This approach was an attempt to model 
ecological levels of analysis (Bronfenbrenner, 
1979) and deepen learning by having 
students visit and revisit the learning 
objectives through tasks novel to each level.  
Tasks spanned the breadth of the course’s 
assignments, and included individual written 
input (via a quiz), a facilitated workshop 
using the whole class, a site team assignment 
and presentation, and an individual final 
paper.  The set of materials can be found in 
Appendix A.  This approach worked well in 
this context, but it should be noted that the 
objectives of this model can be met with 
simpler assessment structures.  For example, 
if modelling ecological levels of learning (i.e., 
individual/group/class) is not central to the 
goals of the activity, the core learning 
concepts could be integrated into a single 
presentation, paper, etc.  

General Description.  This framework offers 
a flexible set of guidelines in which a user can 
apply their expertise and judgement in 
designing their own historical and 
contemporary case analysis module.  These 
general design principles are intended to 
guide an educator’s decision-making in this 
process.   

First, it is important to establish key 
community psychology learning concepts.  
The specific concepts will depend on the 
overall course goals and objectives, the 
nature of the historical case selected, and/or 
the instructor’s area of work.  One 
recommended key learning concept is 
identifying strategies and tactics of social 
change, as it is action-oriented and helps 
students (especially students in traditional 
psychology majors) understand the 
sociopolitical and policy implications of social 
science research.  However, many pathways 
exist for building linkages between local 
history and contemporary action across the 
rich set of community psychology concepts.   

Next, it is worthwhile to assess service 
learning sites for linkages to the historical 
case based on objectives.  Students will 
ultimately identify and describe these 
linkages, but familiarizing oneself with these 
linkages ahead of time can help in 
determining how best to present the material.  
Once the linkages have been appraised, the 
third component is to select a structure for 
the assignment and how it will integrate into 
the course grading structure. 

Implementation Checklist: 
 Establish key community psychology

learning concepts
 Assess service learning sites for

linkages to historical case based on
concepts

 Select structure of the assignment and
integrate into course grading
structure

Step 3:  Implementing the Module 

Case illustration.  In the current activity, the 
primary concept was identification of social 
change strategies using the framework 
provided by Kloos et al. (2012).  Appraisal of 
this framework occurred through items on 
the subsequent exam, but more importantly 
via reflection exercises, quizzes, and group 
products occurring at different points during 
the implementation of the module (see 
Appendix A.).  This allowed me to assess 
student learning and recalibrate how the 
material was being taught if students were 
demonstrating confusion on the different 
types of social change strategies.  For 
example, as community development was not 
the most obvious of the strategies employed 
by the Redwood Wars, it became clear 
through these assessments that students 
would benefit from clarification on this 
strategy and how it differed from similar 
approaches such as community coalitions and 
social action.  
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General Description.  Putting the module 
into action will flow naturally from the 
module’s design.  How this manifest will 
depend on the structure and components of 
the overall assignment, determined in Step 2.  
While multiple assignments, like the 
individual, group, and class assignments 
presented here, are not inherently critical to 
the design, what is important to consider in 
Step 3 is having a plan for monitoring the 
progress of student learning.  This includes 
correcting the direction of learning if it 
becomes evident that core concepts are not 
being fully absorbed.  This is why developing 
ideas about the linkages (while leaving room 
for new innovations from the students) is 
important in the success of the model.  For 
each of the key community psychology 
concepts selected, it is useful to pre-plan 
appropriate assessment for each feature of 
the module.  

 Implementation Checklist: 
 Develop plan for monitoring progress
 Monitor and adapt activity as needed

Step 4:  Evaluating and Improving the 
Module 

Case illustration.  An evaluation of the 
model’s application is described in the next 
section. 

General Description.  The final step involves 
planning and conducting the evaluation of the 
activity, with a focus on refining it for future 
use.  Many of the general best practices for 
evaluating pedagogy apply, which will not be 
discussed in detail here (for examples, see 
Savory, Burnett, & Goodburn, 2007).  Others 
may be unique to the features of the activities 
chosen in Step 2.  Several features in 
evaluating the model include 1) soliciting 
student feedback on their experience; 2) 
appraising the history-contemporary link ; 
and 3) assessing key community psychology 
concept objectives. 

Implementation Checklist: 
 Select and plan evaluation methods
 Collect data
 Analyze data and integrate into future

implementation

Time Allocation in Creating and Managing 
the Model 

Like any pedagogical strategy, it is good to 
consider the time involved, both for the 
instructor in preparing the activity and for 
students in terms of time in and outside of 
class.  In terms of instructor time, the many 
design decisions described above when 
applying the four step model will influence 
the amount of time required.  For my case 
illustration, I set aside time in the 6 months 
leading up to the course to collect and read 
key sources on the Redwood Wars.  This 
involved a thorough read of approximately 
500 pages from sources, as well as briefer 
scans of approximately a dozen articles and 
books.  I also reviewed about 3.5 hours of 
video documentaries and short film clips.  On 
a personal level, as a relative newcomer to 
the area and a city-dweller for all my life, the 
exercise held personal value as it helped me 
understand a new community that I have 
come to call home (at least during the 
academic year).  As you consider your local 
issue and begin to triangulate sources, it may 
very well be that you may require less time to 
ascertain the main points of the story, identify 
guest speakers to engage, and explore 
potential parallels between the historical case 
and your service learning sites.  

My application of the 4-step model in class 
was on the more comprehensive and 
integrated end of the range of time involved, 
with elements of the activity present most 
weeks between Weeks 6 and 15 of the 15-
week course.  This allowed for a deeper 
integration of the Redwood Wars into our 
understanding of community psychology and 
our sites.  However, it took up space where 
other community psychology topics or small-
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group reflections could have taken place.  
Overall, material from the Redwood wars, 
both in and out of class, comprised 
approximately 20% of the course material.  
Overall students overwhelmingly supported 
the inclusion of the activity, with little to no 
pushback or resistance.  However, a few 
students commented at the end of the 
semester that the unit could be shortened.  
Based on my own reflections and student 
feedback (see below), I will in the future 
retain the strong, integrated approach but 
reduce the material to 15% of the overall 
course.    

Evaluation of the Case Illustration 

This section provides evaluation insights on 
the model from three perspectives: students, 
site coordinators, and the instructor.  As the 
original activity was not designed as an 
educational research project, these data can 
be considered formative toward the 
continued research and refinement of the 
model.   

Student Perspectives 

Student data consisted of responses from the 
university’s standardized student evaluation 
form as well as a course reflection activity 
from the class.  Of the 33 students enrolled in 
the course, 20 submitted standardized 
student evaluations (61% of the class; the 
university average is 50% (M. Le, personal 
communication, November 28, 2018)).  Since 
article preparation and IRB review for use of 
this data occurred after the course, consent 
for use of the reflection activity was obtained 
after the semester had concluded.  Of the 31 
students who completed this activity, 14 
(45%) consented for their evaluation to be 
used.  The other 17 did not respond to the 
email invite; no students actively refused. 
This low response rate may be in part due to 
the fact that the request occurred in the 
summer, after the course had ended and most 
of the students had graduated.  All student 

voices presented here stemming from the 
reflection activity agreed to have their 
feedback incorporated, and the process was 
approved by the university’s institutional 
review board. The fourteen student 
responses were reviewed and thematically 
coded, generating the themes listed below. 

Standardized Course Evaluation.  The 
course evaluation included ten items 
structured on a 5-point scale from “hardly 
ever” to “almost always”, and explored 
student experience of the relevancy of course 
material, respect for diversity in class, critical 
thinking, and several other areas.  Results 
from the evaluation suggest that for the 20 
respondents the course was a very positive 
experience, with rankings averaging 4.4 (SD = 
.9) and no item mean lower than 4.2. 

Student Reflection Papers.  During the 
course, students completed 5 reflection 
activities related to their site, the course 
material, and their own personal reflection. 
The final reflection included the prompt: 

“A feature of this course has been 
learning about the Redwood Wars of 
the 1980’s-90’s.  At several points 
during the semester, we considered 
strategies based on the elements of 
community organizing described in 
the textbook.  Do you feel that 
learning in detail about the history of 
the Redwood Wars in Humboldt 
county helped you to develop 
strategies for your site?  In no, why 
not?  If yes, why so?  Optional 
addition: What recommendations do 
you have for improving this portion of 
the course?” 

Responses of the 14 students who consented 
to have their reflections used were content 
analyzed by the author.  The themes are 
summarized below. 
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Knowledge of the historical case.  
Exploration of the natural environment 
including the many nearby redwood forests is 
part of student life at the university.  In their 
reflections, several students commented on 
how, despite their familiarity with the area, 
they had never heard of the Redwood Wars.  
Thus, one of the themes was the role of the 
model in raising awareness around historical 
social justice events that had occurred locally.  
One student expressed, “It taught me about 
the Redwood Wars, a topic I knew nothing 
about before taking this class and which I 
never thought I would learn about in a 
psychology course”, and another reflected “if 
it weren’t for this class I wouldn’t have ever 
known about the Redwood Wars”. 

Personal connection to site and local 
community.  Students frequently mentioned 
how the experience helped to personally 
connect them to the local sites, with 
reflections such as: 

“Learning about the Redwood Wars 
helped when completing hours at my 
site.  It helped to feel a greater sense of 
importance for the mission of the site 
as well as a greater sense of 
commitment and 
responsibility...learning about the 
history and mission of various 
[Redwood Wars] grassroots 
organizations and then connecting 
these concepts with my site was an 
important element of the experience.”   

One student described how understanding 
the Redwood Wars helped her better 
understand the culture of Humboldt county 
and its residents.  This student was placed at 
a site where they took phone calls from a 
diverse set of community residents seeking 
mediation services.  In reflecting on the 
activity, they shared: 

“Humboldt County has a rich history in 
community organizing that has been 

shown to be successful in 
environmental conservation.  By 
understanding the history, I have been 
able to further understand the culture 
better and be able to apply this 
knowledge to find further connections 
when working at my agency.” 

Another student remarked simply, “What was 
special about the Redwood Wars was that it 
happened right here in Humboldt County, the 
community we live in.”  While most in this 
theme discussed connections to sites, one 
discussed how understanding strategies of 
social change helped her in a conversation 
with a friend while crossing the university’s 
common space:   

“I was walking with a classmate 
through the quad during a rally when I 
heard them say, ‘I don’t understand 
why people do this it does not do 
anything… Although the comment did 
anger me slightly, I took a deep breath 
and remembered what I had learned in 
my community psychology course. It 
was then I explained to her the 
concepts of community organizing and 
how much goes into making real 
changes for the betterment of our 
community.” 

Linking social change strategies between 
historical case and service learning site.  
One of the primary objectives of the activity 
was to help students understand the linkage 
between strategies used in the past and tools 
they can use in the present.  Several students 
expressed a deepened understanding of this 
linkage, with specific examples such as  

“Community coalitions were utilized by 
Judi Bari to arrange communication 
between Earth First!, EPIC, and lumber 
unions. With the community garden we 
have coalitions with local growers, 
business owners, and university 
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affiliation to support the community 
collectively.”  

 “Darryl Cherney’s emphasis on music 
and theatrics [during the Redwood 
Wars] really encouraged me to take 
the street theater outreach project 
more seriously.” 

Other students spoke more broadly about the 
bridge between the two settings, such as one 
student’s reflection: 

“I think the Redwood Wars was a great 
example to use because of the fact that 
the redwood wars was a real issue in 
our university and community. 
Drawing examples of the material 
covered in our book and lectures to 
issues that are very near and dear to 
the community put an emphasis on 
how we should approach our sites and 
members of the community.” 

Other students reflected on how the linkage 
helped inspire them to take action in the 
community during the semester, including a 
“celebration of life” event for an African-
American student who was murdered in our 
community on April 15, 2017 and whose legal 
investigation has been wrought with 
procedural injustices (Whitford, 2018): 

All the social advocacy that has 
occurred from the Redwood Wars is 
very similar to that of our sites…I 
attended many events to be involved 
like the walkouts, marches, and 
celebration of life. This really made 
the lesson much more personal and 
more of an experience I was part of 
rather than something you hear of. 

Recommended areas of improvement.  
Several students responded to the optional 
prompt to suggest ways in which the 
approach could be improved.  One student 
felt that there could have been more than one 

historical example to guide the design of 
interventions for their local site: “we were 
limited by the amount of examples from the 
Redwood Wars to draw from and explore.  I 
would recommend presenting multiple 
examples of community issues to give a wider 
range of strategy uses and examples to draw 
from”.  Additionally, several students 
remarked that while they appreciated this 
activity it could have been condensed into a 
shorter time period.  Lastly, one student 
made the excellent recommendation that 
students begin service at their sites earlier in 
the semester so they could contribute more 
to their sites.   

Site Coordinators’ Perspectives 

Each of the six sites had a designated site 
coordinator, whose role was central to the 
success of the service-learning collaboration.  
It should be noted that the historical case 
analysis component of the course did not 
explicitly direct students to share historical 
insights with their sites, though this 
component did result in 
exploring/implementing specific 
contemporary site strategies.  Nonetheless, in 
this subsection it is worthwhile to share site 
coordinator perspectives on the service-
learning experience overall, including 
whether or not the Redwood Wars were 
discussed. 

Approval from the university’s institutional 
review board was secured for surveying each 
site coordinator about their experience of the 
student service learning teams.  Of the six 
coordinators, all chose to participate in the 
survey, which consisted of 6 questions.  The 
first asked “Overall, how satisfied were you 
with the students’ contribution to your 
agency last spring?”, and was measured on a 
5-point semantic differential scale of “Not at
all satisfied” to “Very much satisfied”.
Coordinators were positive (M = 4.33, SD =
.81), with the lowest ranking being a single
neutral 3. The second question asked
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coordinators to rate their agreement on the 
question “I would be interested in having 
another community psychology service 
learning team work at my site in the future.”  
All respondents answered positively (either 4 
or 5) to this 5-point Likert item (M = 4.66, SD 
= .52).   

Two open-ended questions explored the 
impact of service-learners on the site.  The 
first asked “In what specific ways did the 
students contribute to your agency?”  Site 
coordinators described several specific 
contributions, including teaching “K-2nd 
Grade student lessons from the Second Step 
socio-emotional curriculum” and creating “a 
video,…posters, and interpretive materials for 
our alternative housing models, and 
researched and catalogued a homelessness 
criminalization timeline from 2010-2017.”  
Other coordinators shared how students 
“provided community engagement, art 
assistance, and a great attitude”.  One 
coordinator reflected the trust they felt in 
their student team’s performance: “because 
of the alignment of their values and their 
commitment, I felt confident in encouraging 
them to use and mature their judgement in 
deciding on the spot how to interact with 
callers…Clients felt safe and began asking for 
the particular students with whom they’d 
begun a relationship.”  The second question 
on impact asked “Were there ways in which 
the presence of the students burdened the 
staff and/or presented problems for your 
agency?” All six statements reflected the 
sentiment that the overall experience was not 
burdensome, with only one citing specific 
shortcomings on the students’ behalf: “The 
lack of participation of half the students of the 
group felt like a burden.”  Other problematic 
factors mentioned was the coordination of 
student schedules (2 coordinators mentioned 
this) and lack of participation by the agency’s 
board members tasked with supporting the 
students. 

Two questions inquired as to whether the site 
coordinators experienced or witnessed 
students linking the Redwood Wars to site 
strategies and tactics.  In general, this was not 
the case.  For the quantitative question “In 
your conversations with students during the 
semester, were the Redwood Wars (i.e., the 
environmental/timber conflicts in Humboldt 
county during the 1980’s and 90’s) ever 
mentioned or discussed?” five sites answered 
“No” and one site answered “Yes”.  The 
second question allowed for a further 
extrapolation of how any mention played out, 
but no substantive responses were offered, 
reflecting the previous item’s responses.  

In sum, the site coordinators overall found 
the experience to be positive, valued specific 
contributions made by students, and would 
be very willing to work with courses in the 
future.  Several important barriers to 
successful CbSL were noted and are fairly 
common in the literature (Seifer & Connors, 
2007), including coordination of schedules 
and having mixed staff/board support for the 
students’ work.  The Redwood Wars 
themselves were overall not mentioned to 
site coordinators.  This last finding is 
consistent with the design of the course, as 
this was not asked of students.  However, 
multiple sites (in this data and in personal 
communication throughout the semester) did 
consider and use specific contemporary 
strategies generated by students.  For 
example, one student team extrapolated the 
use of music and theater in the Redwood 
Wars (e.g., music during environmental 
rallies and dynamic interruptions of state 
assembly proceedings (Speece, 2017)) to 
write a street performance theater script to 
raise awareness around free or low-cost 
mediation services.  Another group discussed 
how policy advocacy during the Redwood 
Wars helped inform how they could better 
leverage support for their schools’ integration 
of socioemotional learning curriculum.  One 
important takeaway here is not so much to 
ensure mention of the historical case when 
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working at the sites, but rather challenge 
students to create these linkages earlier in 
the semester, such that the contemporary 
strategies could be shared and implemented 
more fully during the semester.   

Author’s Perspective 

In this final subsection of the evaluation, I 
would like to share my own assessment of 
how the model functioned, and where it 
should go from here.  Overall, I found the 
endeavor to be rewarding, and although a 
small handful of students were somewhat 
disengaged, the vast majority of the class was 
deeply involved with their sites and very 
passionate about the material.  Setting aside 
the more subjective personal meaning this 
course held for me (it was my first time 
teaching a dedicated community psychology 
course), there were several specific and 
practical aspects I realized in teaching it.  One 
of the most central was the realization that 
community psychology—especially as an 
upper division course with a service learning 
component—can serve as an excellent segue 
into the world of work.  Needs assessment, 
organizational consultation, working with 
diverse staff, understanding grant-writing 
and the role of foundations, and other topics 
were taught in class and applied at their sites.  
I witnessed students eagerly adopt these 
skills, in ways that can inform their career 
aspirations.  This I believe is a valuable aspect 
of service learning, especially at universities 
with majority first-generation college 
students navigating new career pathways.  

Another reflection in the way the model was 
used during the semester was that the design 
effectively embodied many of the 
Competencies for Community Psychology 
Practice (Dalton & Wolfe, 2012).  It 
incorporated the five foundational principles 
by offering students opportunities for 
community partnership aimed at 
empowering culturally diverse organizations 
through an ecological lens that includes self-

reflection.  Central to its goals were the five 
competencies of community and social 
change, where students learned both historic 
and contemporary strategies for organizing, 
collaborating, and promoting the work of 
their community partner organizations.  
Lastly, the use of the adapted 4-step 
evaluation model (Linney & Wandersman, 
1991) offered students a unique and 
personalized experience with detailed 
program evaluation, a core competency to 
community research.   

Whereas virtually all had taken a research 
methods course (this will be required in 
future iterations), multiple students 
independently remarked that this activity 
was the first time they had ever been asked to 
create or be part of an involved real-world 
program evaluation.  This underscores the 
importance of challenging students to learn 
and apply real-world community research as 
part of their undergraduate education.  While 
the Core Competencies (Dalton & Wolfe, 
2012) were in part designed to provide 
transparency of graduate training programs, 
linking undergraduate pedagogy to the 
Competencies showcases the ability of 
undergraduate community psychology 
courses “to give community psychology 
away” to diverse undergraduates and their 
varied career pathways, while inspiring a 
subset to pursue community psychology at 
the graduate level.  

Reflecting back, several things could improve 
the model.  First, in listening to student 
responses I think the historical case analysis, 
while worthwhile, could be shortened.  While 
the initial objective was to develop “deep 
knowledge”, the amount of time spent on the 
module could be condensed to make way for 
deeper application of key community 
psychology concepts to their service sites.  
Second, I think the strategies for social 
change need to be more thoroughly explained 
to students, over multiple sessions.  While a 
description from the textbook reading was 
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very useful as a framework, more 
operationalization of the specific strategies 
was needed during class to make the 
framework useable in a more involved way.  
Future iterations will involve more direct 
source readings such as Saul Alinsky’s classic 
Rules for Radicals (1972) and newer works 
such as Eric Mann’s Playbook for Progressives 
(2011).    

Another enhancement to the model would be 
to work closely with partnering organizations 
on the evaluation of strategy and its 
development, in terms of enacting social 
change for their sites.  In several of the six 
sites, clear demonstration of application was 
present (e.g., creating a condensed local 
history summary of racial injustices for a 
racial equity coalition).  Providing more 
structure and monitoring in the future could 
help ensure that all sites receive similar level 
of results-based application of the historical 
strategy.   

This model can be further developed by 
studying it within the context of formal 
educational research.  Providing robust data 
on the unique contribution of the historical 
case analysis aspect of the activity would be 
of great value in deepening understanding of 
the student evaluation feedback.  Some 
research suggests CbSL can help improve 
student retention (Bringle, Hatcher, & 
Muthiah, 2010).  Research into this specific 
service-learning module could help identify 
specific mechanisms for promoting retention, 
an issue of central importance to faculty, 
students, and administration.   

As a final reflection, all pedagogical designs 
are only as effective as the people who engage 
with them.  The energy, openness, and 
optimism of the students and site staff 
involved in this iteration of the activity taught 
me once again how critical these features are 
to successful CbSL.  More than a simple 
“thank you”, I wish to recognize how vital this 

ingredient is, for our or any iteration of 
community-academic partnership. 

Conclusion 

When an ancient coastal redwood is abruptly 
cut down, a reaction within the trunk is 
triggered, sprouting up saplings along the 
circumference of the tree’s massive base.  
Decades later, what results is a visually 
striking cluster of second-growth trees over a 
hundred feet high, circling the base of the 
former giant.  Contemporary action is 
indelibly tied to the past.  Whether 
undergraduates are attending college far 
from home or in their own backyard, 
understanding local histories of social justice 
issues within the context of service learning 
can help develop a sense of place, purpose, 
and agency for students studying community 
psychology. 

References 

Alinsky, S. D. (1972). Rules for radicals: A 
primer for realistic radicals. New York: 
Vintage Books. 

Bari, J. (1994). Timber wars. Monroe, ME: 
Common Courage Press. 
Bernacki, M.L., & Jaeger, E. (2008). Exploring 

the impact of service-learning on 
moral development and moral 
orientation. Michigan Journal of 
Community Service Learning, 14(2), 5-
15. 

Bevington, D. (2012). The rebirth of 
environmentalism: Grassroots activism 
from the spotted owl to the polar bear. 
(pp. 41-109, “Never Mind the 
Nationals” essay).  Washington, DC: 
Island Press. 

Bowman, N., Brandenberger, J., Lapsley, D., 
Hill, P., & Quaranto, J. (2010). Serving 
in College, Flourishing in Adulthood: 
Does Community Engagement During 
the College Years Predict Adult Well‐
Being? Applied Psychology: Health and 
Well‐Being, 2(1), 14-34. 

http://www.gjcpp.org/


Global Journal of Community Psychology Practice 

Volume 10, Issue 1 February 2019 

Global Journal of Community Psychology Practice, http://www.gjcpp.org/  Page 16 

Bringle, R. G., & Duffy, D. K. (1998). With 
service in mind: Concepts and models 
for service-learning in psychology. 
Washington, D.C.: American 
Association for Higher Education. 

Bringle, R. G., Hatcher, J. A., & Muthiah, R. N. 
(2010). The role of service-learning 
on the retention of first-year students 
to second year. Michigan Journal of 
Community Service Learning, 16(2), 
38-49.

Bronfenbrenner, U. (1979). The ecology of 
human development. Cambridge, MA: 
Harvard University Press. 

Celio, C. I., Durlak, J., & Dymnicki, A. (2011). A 
meta-analysis of the impact of 
service-learning on students. Journal 
of Experiential Education, 34(2), 164-
181. 

Dalton, J. & Wolfe, S. (2012). Education 
connection and the 
community practitioner. The 
Community Psychologist, 45(4), 7-13. 

DePrince, A. P., Priebe, S. J., & Newton, A. T. 
(2011). Learning about violence 
against women in research methods: 
A comparison to traditional pedagogy. 
Psychological Trauma: Theory, 
Research, Practice, and Policy, 3(3), 
215. 

Dowie, M. (2011). Conservation refugees: The 
hundred-year conflict between global 
conservation and native peoples. (pp. 
1-22). Cambridge, MA: MIT press.

Einfeld, A., & Collins, D. (2008). The 
relationships between service-
learning, social justice, multicultural 
competence, and civic engagement. 
Journal of College Student 
Development, 49(2), 95-109. 

Kloos, B., Hill, J., Thomas, E., Wandersman, A., 
Elias, M. J., & Dalton, J. H. (2012). 
Community psychology: Linking 
individuals and communities (3rd ed.). 
Belmont, CA: Cengage Learning. 

Kolb, D. A. (1984). Experiential learning: 
Experience as the source of learning 

and development. Englewood Cliffs, 
NJ: Prentice Hall. 

Goodwin, J., & Jasper, J. M. (2004). The social 
movements reader: Cases and concepts. 
Malden, MA: Blackwell Publishing. 

Hill, J. B. (2000). The legacy of Luna: The story 
of a tree, a woman, and the struggle to 
save the redwoods.  San Francisco: 
Harper Press.  

Hispanic Association of Colleges and 
Universities. (2019).  Hispanic-Serving 
Institution Definitions.  Retrieved from  
https://www.hacu.net.   

Hofman, N. G., & Rosing, H. (2007). 
Pedagogies of praxis: Course-based 
action research in the social sciences. 
Bolton, MA: Anker Publishing 
Company, Inc. 

Humboldt State University, Office of 
Institutional Effectiveness. (2018). 
HSU Fall Semester Enrollment, 1991-
present [Data set].  
https://ie.humboldt.edu/node/472 

Johnson, H.P. & Wagner, T.  (2002).  The last 
stand: Ancient redwoods and the 
bottom line. Berkeley, CA: University 
of California Extension Center for 
Media and Independent Learning. 

Mann, E. (2011).  Playbook for progressives: 
16 qualities of the successful organizer. 
Boston: Beacon Press. 

Linney, J. A., & Wandersman, A. (1991). 
Prevention plus III: Assessing alcohol 
and other drug prevention programs 
at the school and community level: A 
four-step guide to useful program 
assessment. Rockeville, MD: U.S. 
Department of Health and Human 
Services, Office for Substance Abuse 
Prevention. 

Rappaport, J. (1981). In praise of paradox: A 
social policy of empowerment over 
prevention. American Journal of 
Community Psychology, 9(1), 1-25.  

Savory, P., Burnett, A., & Goodburn, A.  (2007).  
Inquiry into the college classroom: A 
journey toward scholarly teaching. San 
Francisco: Jossey-Bass. 

http://www.gjcpp.org/
https://www.hacu.net/


Global Journal of Community Psychology Practice 

Volume 10, Issue 1 February 2019 

Global Journal of Community Psychology Practice, http://www.gjcpp.org/  Page 17 

Seifer, S. D. & Connors, K., (Eds.) (2007). 
Community Campus Partnerships for 
Health: Faculty toolkit for service-
learning in higher education. Scotts 
Valley, CA: National Service-Learning 
Clearinghouse, 2007. 
http://www.servicelearning.org/file
manager/download/HE_Toolkit_with
_worksheets.pdf 

Speece, D. F. (2017). Defending Giants: The 
Redwood Wars and the transformation 
of American environmental politics. 
Seattle, WA: University of Washington 
Press. 

Teaching Tolerance. (2018). Social Justice 
Standards.  Retrieved from 
https://www.tolerance.org/framewo
rks/social-justice-standards. 

U.S. Census Bureau (2017). QuickFacts 
Humboldt County, California.  
Retrieved from 
https://www.census.gov/quickfacts/f

act/table/humboldtcountycalifornia/
PST045217. 

Wade, R. C. (2007). Community action rooted 
in history: The CiviConnections model 
of service-learning (Vol. 106). National 
Council for the Social Studies. 

Whitford, E.  (2018, October 5). The murder 
of David Josiah Lawson. Inside Higher 
Ed. Retrieved from 
https://www.insidehighered.com/ne
ws/2018/10/05/unsolved-murder-
black-student-humboldt-state-raises-
many-questions 

Widick, R. (2009). Trouble in the forest: 
California's redwood timber wars. 
Minneapolis, MN: University of 
Minnesota Press. 

Yorio, P. L., & Ye, F. (2012). A meta-analysis 
on the effects of service-learning on 
the social, personal, and cognitive 
outcomes of learning. Academy of 
Management Learning & Education, 
11(1), 9-27. 

http://www.gjcpp.org/
http://www.servicelearning.org/filemanager/download/HE_Toolkit_with_worksheets.pdf
http://www.servicelearning.org/filemanager/download/HE_Toolkit_with_worksheets.pdf
http://www.servicelearning.org/filemanager/download/HE_Toolkit_with_worksheets.pdf
https://www.tolerance.org/frameworks/social-justice-standards
https://www.tolerance.org/frameworks/social-justice-standards


Global Journal of Community Psychology Practice 

Volume 10, Issue 1 February 2019 

Global Journal of Community Psychology Practice, http://www.gjcpp.org/  Page 18 

Appendix A 

Rubric for Case Example. 

[Author’s note:  This appendix consists of a combined series of documents used throughout the 
overall activity.  The first document is directly below, and provides students with an overview of 
the four stages of the assignment. Readers are welcome to use all or part of these materials with 
citation.] 

Psych ###: Community Psychology 

Historical and Contemporary Case Analyses 
of Social Change in Humboldt 

One of the main assignments for this course is the Historical and Contemporary Case Analysis 
project.  For this assignment, we began by analyzing the historical case of the Redwood Wars in 
Humboldt county.  Now, you and your site team will apply concepts from this analysis to issues 
currently facing your service learning site.  Finally, you’ll reflect individually on both cases and 
imagine ways you might get involved with future community issues of concern to you. 

This project is built around the following learning goals: 

1) Develop knowledge of the structure, processes, and impacts of social justice movements
through historical case analyses

2) Anchor your local service-learning experiences in knowledge of systems change, from
both historical and contemporary local perspectives

3) Consider how goals 1 & 2 can help you to create meaningful change around
contemporary issues in your own community (as you define it)

This project is designed to help us “learn under our own feet”, applying course concepts to how we 
understand our local partner organizations, the rich history that surrounds us here in Humboldt 
county, and the social and community issues you hope to engage with in the future. 

This assignment will involve four stages, and take place on three ecological levels: 
1. Class (microsystem)

2. Site Team (microsystem w/i a microsystem)
3. Individual (you!)

The four stages are represented in the following figure: 
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[Author’s note: Stages 1 & 2 consisted of in-class activities and the individual and class level.  Stage 
1 involved a quiz that challenged students to apply course material to in identifying strategies used 
in the Redwood Wars.  The item read as follows: 

STRATEGY IDENTIFICATION & ANALYSIS 

Select three of the eight of Chapter 12’s Strategies for Social and Community Change (you can choose 
any of the three) that were employed during the Redwood Wars (Reminder: Community coalitions, 
Consciousness raising, Social action, Community development, Organizational Consultation, 
Alternative settings, Use of Technology, and Policy advocacy) 

In column one, list the specific name of the strategy 

In column two, identify one specific example of the way this strategy was used in the context of the 
Redwood Wars.   

In column three, describe what you see as one STRENGTH of this strategy in achieving the goal of 
protecting the remaining ancient redwoods. 

In column four, describe what you see as one WEAKNESS or CHALLENGE of this strategy in achieving 
the goal of protecting the remaining ancient redwoods. 

In addition to being graded as a quiz, these responses were then pooled into a master document 
that was used in a class workshop in Stage 2, where the class edited down the list to a single, 
comprehensive set of strategies to be used in Stages 3 & 4.] 

Stages 1 & 2  

Stages 1 & 2 were completed using your individual responses on the second part of Quiz #1 as well 
as our in-class discussion distilling the main strategies utilized in the Redwood Wars.  Results of 
this process is listed below, and will be used for Stages 3 & 4. 

Stage 3: Strategic Analysis of your Group Activity (due ###) 

With lessons learned from the Redwood Wars, your site team will begin a group project in class on 
[date].  This session will consist of a group exercise with specific tasks for the week, and will 
culminate in a brief group paper that explores strategies for contributing to your site’s mission 
through the elements of effective community change (Kloos et al., 2012). Further instruction will be 
provided in class.  

Stage 4: Individual Case Analyses in Social Change paper (due ###) 

Building off of Stages 1-3, you will integrate the two case studies of social change (The Redwood 
Wars and your own site’s mission/issue) in a structured paper that will allow you to reflect on how 
course concepts apply to each, as well as a social/community issue of your own choosing. Further 
instruction will be provided in class.  
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Stages 1 & 2 

Stages 1 & 2 were completed using your individual responses on the second part of Quiz #1 as well 
as our in-class discussion distilling the main strategies utilized in the Redwood Wars.  Results of 
this process is listed below, and will be used for Stages 3 & 4. 

How do each of the elements of community and social change apply to the Redwood Wars? 

Elements of Community 
Change 

Examples from the Redwood Wars (generated by class) 

Community coalitions ● Judi Bari’s attempt to get environmentalists and labor unions to work
together

● Earth First! working in partnership with EPIC

Consciousness raising ● Redwood summer

● Outreach to college students

● Specific protests against lumber industries

● Use of music to raise awareness

Social action ● Julia Butterfly’s tree-sit

● Tree-spiking

● Forming a human chain to block Pacific Lumber trucks

● Targeted civil disobedience (e.g., sitting in the office of PL and locking
hands)

● Occupying government buildings

Community 
development 

● Growing interest and support within the Humboldt community

● Arguing against clear-cutting as a means of preserving logging jobs for
future generations

Organizational 
Consultation 

● Legal expertise consulting with EPIC in use of the Endangered Species Act

● Recruiting journalists to share the story

● Using expert witnesses in environmental issues

Alternative settings ● Sitting/living in trees

● Woody Harrelson draping a sign on Golden Gate Bridge

● Earth First! occupying state capital in Sacramento
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Use of Technology ● Use of technology during tree-sit to get the word out (e.g., calling a senator
from atop of Luna)

● Role of technology in organizing groups and supporting community
coalitions

● Use of film and video (example: Cherney’s “Who Bombed Judi Bari?”)
● Using technology when events were happening in the moment (e.g.,

helicopter incident, when tree fell on protester)

Policy advocacy ● JBH negotiated directly at times with Pacific Lumber for an agreement on
Pacific Lumber’s logging policies

● Use of the Endangered Species Act to protect forests (marbled murrelet)
● Legal challenges to Pacific Lumber & Maxxam
● Petitioning forestry board meetings

[Author’s Note:  For Stage 3, students consider the strategies used in the historical case and then 
generate similar strategies for serving the mission of their site.] 

Stage 3: Strategic Analysis of your Group Activity 
Due [date] – 30 points (grade by site team) 

With lessons learned from the Redwood Wars, your Site Team will begin a group project in class on 
[date].  This session will consist of a group exercise with specific tasks for the week, and will 
culminate in a set of 6-9 power point slides that explore how three of the elements of social change 
(Kloos et al., 2012) can be used generate specific strategies to contribute to your site’s mission 
and/or address its current needs. 

We will meet in our site teams on [date].  Using the list generated in class outlining the strategies 
used in the Redwood Wars (Stage 2), your site teams will generate 3 new strategies that 
correspond to similar elements applied to your site.  For example, EPIC used the Endangered 
Species Act to slow down clear-cutting of old growth trees on privately owned land.  A group 
advocating for homeless services (like [site name]) might use legal clauses from the city that state 
that the city must take action if the number of homeless people exceed a certain number.  Your 
group will be able to consult with the professor and TAs during and outside of class. 

To complete this assignment, follow these steps: 

1. Meet with your site team and review the strategies generated by the class in Stage 2.
2. Identify three specific strategies that you think could be used in a similar fashion to help
your site
3. Specify in more detail what those three strategies would look like
4. Decide who among your team will work on which part of the 6-9 power point slides
(template is available on Canvas and can be found on back of this form)
5. Be sure that ONE of your team members submits the entire set of slides in a single
electronic file by [date].
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A template for the slides is listed on the opposite page and available in Canvas.  Also, pages 3 & 4 
contain a useful notes sheet for generating ideas to work on this week. 

How do each of the seven elements of effective community change (and the role of policy advocacy) 
apply to the Redwood Wars and your local site? 

Refer to the table of the strategies generated by the class in Stages 1 & 2 to develop your ideas. 

[Author’s Note:  For this final activity, students write their own individual paper involving 
reflection and deeper analysis of their strategies identified in Stages 1-3] 

Stage 4: Individual Case Analyses in Social Change paper (due ###) 

Building off of Stages 1-3, you are now ready to integrate the two case studies of social 
change (The Redwood Wars and your own site’s mission/issue) into a structured paper.  The Stage 
4 project will allow you to reflect on how course concepts apply, and develop a four-step program 
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evaluation proposal for how you might enact the strategy you choose to help further social change 
at your site and in your community.    

Start by reviewing your site team’s Stage 3 list of strategies; you are free to use one of those, or 
come up with your own.  In Stage 4 you will develop these ideas deeper.  This is an individual 
project but you are free to discuss and develop ideas with team mates. 

● Writing Instructions: 1" margins, 12-point font, double spaced. See section
descriptions for paragraph length.

● This paper should include a title page, paper body, and reference page that are all in
APA format.  For Section 3, you can simply follow a format similar to the example
found in Chapter 13 (see below)

This section should include the elements listed below.  Please organize this section under the 
following three sections (APA Level 1 headings): 

Strategy from the Redwood Wars 
Proposed Strategy for [site name] 

Four-Step Evaluation of Proposed Strategy 

Strategy from the Redwood Wars 
For this section, in approximately one page describe a strategy used during the Redwood 

Wars that you would like to borrow from by applying a similar strategy to your site.  Be sure to 
name the strategy (from the list used in this course).  

The goal here is to describe the historical action in more detail than Stages 1-3.  Utilize the 
readings/class notes from the semester as well as your own research to provide thicker detail and 
description about the tactic as well as any historical events/facts relating to it.  Outside sources can 
include other books, documentaries, or websites. 

You can add specific details to “tell the story” of how the strategy was used. You should be 
able to find enough information to fill a page, but if you’re struggling you may also use this space to 
describe other historical examples of similar strategies (e.g., “Similar to Julia “Butterfly” Hill’s 
trespassing into a tree to underscore our collective ownership of the forest, Rosa Parks refused to 
leave her bus seat to represent our collective right to public resources free from segregation.”). 

Bevington, D. (2012). The rebirth of environmentalism: grassroots activism from the spotted owl 
to the polar bear. (pp. 41-109, “Never Mind the Nationals” essay).  Washington, DC: Island 
Press. 

Cherney, Darryl.  Guest lecture. 
Dowie, M. (2011). Conservation refugees: The hundred-year conflict between global conservation 

and native peoples. (pp. 17-22; “Nature” essay). Cambridge, MA: MIT press. 
Johnson, H.P. & Wagner, T.  (2002).  The last stand: Ancient redwoods and the bottom line. 

Berkeley, CA: University of California Extension Center for Media and Independent 
Learning. 
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Hill, J. B. (2000). The legacy of Luna: The story of a tree, a woman, and the struggle to save the 
redwoods.  San Francisco: Harper Press. 

Proposed Strategy for [site name] 
In this section, describe the idea you have (or your site team had) for a concrete strategy to 

promote the mission of your service learning site.  This strategy should be from the same “Elements 
of Social Change” category as the strategy you analyzed from the Redwood Wars in the first section. 
Provide enough detail so that the reader has a clear sense of what the strategy will entail, and how 
it will support the mission of your organization.  You can complete this section in 2-4 paragraphs; 
just be sure it is clear and well-developed. 

Four-Step Program Evaluation 
Lastly, you will design a proposed Four-Step Program Evaluation based on the frameworks 

presented in Chapter 13.  Note that for this paper the word “strategy” will replace the word 
“program”.  For an example of a completed Four-Step Program Evaluation, see Chapter 13, pp. 434-
435. 

Depending on the strategy you develop, completing this section may be relatively 
straightforward or require some complex thinking.  Start early, and if you find yourself getting 
stuck swing by my office hours or email me and we can strategize together. 

For this section, complete the framework found in Chapter 13. 
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