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chronic syndemics among commercial drivers, immigrant workers, and rural minority
populations. Synergistically integrating Community Psychology and Complex Systems Science,
several of these efforts use Community-Based System Dynamics Modeling to uncover the

nature of these disparities and identify high-leverage intervention points.
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Integrating the 18 Community Psychology Practice Competencies into Doctoral Education
Abstract

The establishment of the 18 Community Psychology Practice Competencies created the
opportunity for faculty and students at Wichita State University to review the well-established
curriculum that had served our doctoral program in community psychology. Further, the
development and discussion around the 18 competencies within the field energized us and
created curiosity about what our program could be. In a participatory manner involving students,
faculty, and alumni, a town hall meeting and a survey were conducted within Wichita State
University’s Community Psychology Doctoral Program to assess the current coverage of the 18
competencies and the desired level of coverage of the competencies in the future. With this data,
aretreat involving all faculty and students of this program was held, focusing on the strengths of
the program and a vision for graduates of the future. This retreat resulted in student and faculty
engaged work groups around curriculum and qualifying exams, which were intentional in
including the 18 Competencies as guiding principles. The student and faculty Curriculum Work
Group conducted a curriculum mapping process that identified which competencies were focused
on by particular courses, including which of the 18 competencies were taught in existing courses
and what new courses might be offered to address the remaining competencies. The Curriculum
Work Group made recommendations that included greater or less emphases on competencies in
particular courses, along with adding two classes: Seminar in Social Policy & Advocacy and
Seminar in Community Leadership. The Qualifying Exam Work Group focused on student-
selected competencies that aligned with career aspirations, substantially changing and, we
believe, enhancing our qualifying exams. The 18 Community Psychology Practice Competencies
have provided benchmarks for the Community Psychology Doctoral Program at Wichita State
University, which has improved our academic quality while allowing greater flexibility for
students in the pursuit of their community psychology research and practice careers.

The process of development and adoption of the
18 Community Psychology Practice Competencies,

through the collaborative efforts of the Community

Psychology Practice Council and the former
Council of Education Programs (now simply the
Council on Education) within the Society for
Community Research and Action (SCRA), created
nearly a decade of national discussion, refinement,
and consciousness-raising as the field approached
its 50th anniversary (Dalton & Wolfe, 2012).
Community psychologists and SCRA have been
known for innovation within the field of
psychology and the American Psychological
Association (APA), but unlike most sub-fields
within psychology, community psychology had
neither formally identified nor recognized the
skills and competencies of the practice of
community psychology (Berkowitz & Scott, 2015).

SCRA made it particularly clear that as Division 27
of the APA it was not going to review programs
and would never consider any form of
accreditation, and neither would APA. Thus, once
the 18 competencies were adopted by SCRA, the
Society encouraged community psychology
graduate programs to consider a self-study
curriculum review in an effort to reflect these 18
competencies. The establishment of the 18
competencies raised the awareness of Wichita
State University (WSU) faculty and students
regarding the well-established curriculum that had
served the WSU doctoral program in community
psychology well for over 20 years. More
importantly, the development and discussion
around the 18 competencies within the field
energized us and created curiosity about what our
program could be.
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History & Context

The psychology department at WSU started one of
the first master’s programs in community
psychology in 1972 in response to student interest
in social justice and community-based issues at the
university, the Wichita community, and nationally
(Hermann, 1992). As part of the Community
Psychology Master’s Program, the Center for
Community Support and Research (formerly Self-
Help Network) was founded in 1984 and was
dedicated to creating and sustaining positive
change, working with self-help groups, peer-run
organizations, non-profits, faith-based and
community-based organizations and coalitions
This institution has recently been restructured
into the free-standing WSU Community
Engagement Institute. The master’s program in
community psychology operated successfully for
20 years. When WSU began to form doctoral
programs campus-wide the community
psychology program and the WSU Clinical
Psychology Master’s Program were integrated at
the behest of the WSU administration in 1991. An
innovative, community-based doctoral program in
community-clinical psychology was developed
(Meissen & Slavich, 1997), inspired in part by Jim
Kelly’s (1990) thinking that mental health systems
could be positively impacted by community
psychology graduate education that did not focus
on individual clinical intervention but had
expertise in mental illness. During the first years of
this integrated community-clinical program, some
graduate students gravitated toward work on
community-based issues, including but not limited
to mental health, while others primarily wanted to
be able to pursue licensure as clinical
psychologists but this systems-focused model
simply would not allow APA accreditation. In
1999, the integrated community-clinical model
evolved into a thriving free-standing doctoral
program in community psychology and a clinical-
community psychology doctoral program which
received APA accreditation in 2005. The 90-credit-
hour, free-standing community psychology
doctoral program had an ecological and
prevention focused and “action-research” driven
curriculum with a year-long community-based
practicum that was consistent with the field in the
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1990s. An undergraduate certificate in community
psychology was also implemented in 2002 as a 15-
18-hour program which could be taken not only by
Psychology majors but any undergraduate or
graduate student at WSU. The certificate program
includes a semester-long 10 hour/week practicum
in a community-based organization.

Wichita is the largest city in Kansas with a
metropolitan area population of nearly 700,000 in
a rural state of less than 3 million people. Wichita
is an “oasis” of services with all the assets and
problems of an urban community, while being
home to a surprisingly diverse population that
provides a rich setting for the work of community
psychologists. The WSU Community Psychology
Doctoral Program is a respected partner in the
human service, non-profit, and government
sectors locally and state-wide. The evidence for
how successfully current and former graduate
students enhance the health and well-being of
their communities shows in the many and diverse
organizations eager to pay for graduate practicum,
hire our graduates, and partner with the WSU
community psychology program in community-
based interventions and research often funded
through grants secured by joint applications.

While there was considerable innovative work in
Wichita and Kansas by those in the community
psychology program actively involving graduate
students both in and outside of practicum, the
curricular framework established for the WSU
Community Psychology Doctoral Program in the
early 1990’s remained unchanged. Graduate
courses had evolved with updated readings on
original topics of importance to community
psychology (e.g., ecological theory, empowerment,
prevention) and these seminars added new topics
that were not as common in the1990’s (e.g., policy,
advocacy, leadership). However, in a very “non-
community psychology” manner, the faculty who
often worked with community-based
organizations around bold organizational and
community change operated with a “if it'’s not
broken don’t fix it” mentality around our own
program and curriculum. The establishment of the
18 competencies raised the awareness of faculty
that we were stuck in regards to our own
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curriculum, and gave voice to students—especially
those who had been involved in the national effort
around the 18 competencies. An “immunity to
change” (Kegan & Lahey, 2009) among WSU
faculty was deep-seated, reinforced through
structural barriers (e.g., 17 signatures needed for
even minute curricular changes), along with the
responsibility for changes in current courses and
the burdensome work associated with developing
new courses.

Faced with decades of curricular stagnation, we
modeled the type of work many of us do with
coalitions and secured an outside facilitator (Tom
Wolff) to manage a town hall meeting, with key
stakeholders focused on how to think about the 18
competencies in WSU’s Community Psychology
Doctoral Program, especially in our curriculum.
The 18 competencies gave us a yardstick by which
to compare our current curriculum to others and
gave us criteria for a desired outcome. Finally, we
were approaching ourselves like community
psychologists would, with the help of an
experienced community psychology practitioner in
Tom Wolff.

Community Psychology Curriculum Town Hall
Meeting

Faculty and current students gathered for a town
hall meeting in April 2012, where Tom Wolff
facilitated a discussion of the 18 Community
Psychology Practice Competencies. This meeting
featured an enthusiastic and engaging
conversation focused on the common goal of
developing the best community psychology
curriculum and program possible. Most attendees
were already very familiar with the 18
competencies, as WSU faculty and students had
been actively involved in the development and
advancement of the competencies through the
SCRA Community Psychology Practice Council and
the Council for Education Programs. Everyone had
read early drafts of Dalton & Wolfe’s (2012)
article, which was also shared prior to the town
hall meeting. We knew the 18 competencies, yet
we also knew that no curriculum or program could
realistically graduate people with “expertise” in all
18 competencies (Hakim, 2010; Kloos, 2010). After
discussion on what each of the 18 competencies
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stood for, students were asked to put a “voting
dot” to indicate the extent to which the WSU
community psychology curriculum addressed each
of the 18 competencies, using the following
indicators suggested by Kloos (2010): 1)
Expertise; 2) Experience; 3) Exposure; 4) Not At
All (see Figure 1 & 2 below that show how this
“tool” could be used in other graduate programs).
It was emphasized that participants were rating
the degree to which the curriculum delivered
these levels and not their own individual
proficiencies (See Figure 1). Once everyone had
placed their “voting dot” in one of the four
categories for each of the 18 competencies, Wolff
facilitated a “make meaning” conversation, noting
that, overall, the 18 competencies were similar in
the “Exposure” and “Experience” level (see Figure
1). At the same time, 15 of the 18 competencies
had three or fewer who rated the curriculum at the
“Expertise” level, with eight of those competencies
receiving no votes for “Expertise” (see Table 1).
There were relatively high levels of “Experience”
regarding the research competencies of “Program
Evaluation” and “Community Based Participatory
Research,” along with “Collaboration & Coalition
Development,” “Community Inclusion and
Partnership,” “Program Development,
Implementation & Management,” “Ecological
Perspectives,” and “Empowerment.”

Following this initial discussion of the current
curriculum in light of the 18 competencies,
students were asked, “If we really got it right in
five years, what levels of 1) expertise, 2)
experience or 3) exposure would the WSU
Community Psychology Curriculum provide?” (see
Figure 2). Once everyone had placed their “voting
dots” in one of the three categories, a conversation
about the gap between the current curriculum and
desired curriculum took place, which first focused
on the desire to move from “exposure” to higher
levels of “experience” and particularly higher
levels of “expertise” (see Table 1). There was pride
in the high levels of “experience” in “Program
Evaluation” and “Community-Based Participatory
Research,” but a conviction to move to “expertise”
(Minkler, 2012).
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Figure 1: Town Hall Meeting “Voting Dot” Results
for Community Psychology Competencies
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Figure 2: Town Hall Meeting “Voting Dot” Results for

Community Psychology Competencies Comparing

Now (2012, at left) & Future (2017, at right)

Expertise Experience Exposure
Community Psychology Competencies 2012 2017 2012 2017 2012 2017
Ecological Perspectives 1 7 8 6 6 2
Empowerment 0 4 8 11 6 0
Sociocultural and Cross-Cultural Competence 6 9 6 6 6 1
Community Inclusion and Partnership 1 1 11 11 3 0
Ethical, Reflective Practice 8 9 3 3 3 1
Program Development, Implementation and 0 10 11 4 3 0
Management
Prevention and Health Promotion 6 10 4 2 5 1
Community Leadership and Mentoring 3 5 6 9 6 1
Small & Large Group Processes 0 3 0 10 10 2
Resource Development 0 4 9 10 6 0
Consultation and Organizational Development 2 4 8 4 4 2
Collaboration & Coalition Development 0 8 10 4 3 2
Community Development 0 5 3 5 7 2
Community Organizing and Community Advocacy 0 6 6 6 4 1
Public Policy Analysis, Development and Advocacy 1 3 4 11 6 1
Information Dissemination and Building Public 0 5 5 6 9 3
Awareness
Participatory Community Research 3 10 11 5 2 0
Program Evaluation 2 13 11 3 2 0
Table 1. Town Hall Meeting “Voting Dot” Frequency Counts for Community Psychology Competencies
Global Journal of Community Psychology Practice, http://www.gjcpp.org/ Page 7
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There was also conviction that many of the 18
competencies that produce change in communities
and organizations needed to move to “expertise”
by 2017 to maximize the ultimate impacts of WSU
graduate students. A particularly important insight
was the variability across students in terms of
what they desired in terms of “expertise” for their
careers.

The overall conclusion was that our curriculum
needed to be thoughtfully updated in a
participatory manner that included faculty,
current students, and alumni, providing flexibility
for individual students in their pursuit of
experience and expertise in different
competencies. After the town hall, a commitment
was made to conduct a survey asking the same
questions that would also include alumni. Another
recommended next step was to have a retreat to
go from data and ideas to action. One student
commented, “We need to do whatever is necessary
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to move the program and curriculum to be
contemporary and relevant much like the
community-based practice and research of our
faculty, students, and alumni.” A commitment was
made to conduct the survey of alumni as soon as
possible, to make data available for a retreat that
included all faculty and students.

Survey of Program Faculty, Students and
Alumni

An anonymous survey (administered
electronically) was conducted which more
formally assessed the same two questions asked at
the town hall meeting about the extent to which
the 18 competencies were addressed by the
curriculum and the extent to which they should be
addressed in five years. The survey included all
faculty (n=4), current students (n=17), and the
alumni from the doctoral program who had
graduated in the previous 10 years (n=29). All

Expertise Experience Exposure
Community Psychology Competencies 2012 2017 2012 2017 2012 2017
Ecological Perspectives 44.5% 68.0% 37.0% 32.0% 18.5% 0%
Empowerment 21.9% | 44.5% 40.6% 33.3% 37.5% 22.2%
Sociocultural and Cross-Cultural Competence 18.8% 42.3% 31.3% 50.0% 46.9% 7.7%
Community Inclusion and Partnership 31.2% 59.3% 34.4% 29.6% 34.4% 11.1%
Ethical, Reflective Practice 15.6% 44.4%, 37.5% 37.1% 46.9% 18.5%
Program Development, Implementation and 34.4% 48.1% 5949 40.8% 6.2% 11.1%
Management
Prevention and Health Promotion 31.3% 48.1% 43.7% 37.1% 25.0% 14.8%
Community Leadership and Mentoring 6.3% 29.6% 53.1% 59.3% 40.6% 11.1%
Small & Large Group Processes 21.9% 26.9% 40.6% 57.7% 37.5% 15.4%
Resource Development 3.1% 37.0% 40.6% 48.2% 56.3% 14.8%
Consultation and Organizational Development 21.9% 33.3% 43.7% 55.6% 31.4% 11.1%
Collaboration & Coalition Development 15.6% 40.7% 46.9% 48.2% 37.5% 11.1%
Community Development 9.4% 44.4% 37.5% 44.4% 53.1% 11.1%
Community Organizing and Community Advocacy 3.1% 40.7% 34.4% 48.2% 62.5% 11.1%
Public Policy Analysis, Development and Advocacy 3.2% 29.6% 19.4% 59.3% 77.4% 11.1%
Information Dissemination and Building Public 9.7% 26.9% 35.5% 62.0% 54.8% 11.1%
Awareness
Participatory Community Research 35.5% 68.0% 45.2% 24.0% 19.3% 8.0%
Program Evaluation 42.0% 65.4% 38.7% 37.8% 19.3% 3.8%
Table 2: Results Community Psychology Competencies Survey as Seen by Faculty, Students, and Alumni
Global Journal of Community Psychology Practice, http://www.gjcpp.org/ Page 8
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four faculty and 17 current students responded
(100% response rate), and 22 of 29 alumni
responded (76% response rate). Respondents
were asked how well the WSU Community
Psychology Doctoral Program Curriculum
addressed each of the 18 competencies using the
same indicators: 1) expertise; 2) experience; 3)
exposure (see Table 2). Respondents were then
asked for each of the 18 competencies: “if we
really got it right in 5 years, what levels of 1)
expertise, 2) experience or 3) exposure would the
WSU Community Psychology Curriculum provide
for each of the 18 Competencies?” This data
generated much discussion among faculty,
students and especially local alumni about what
we were doing well and what was missing from
our curriculum or was not covered adequately,
and further generated a call for action at the
upcoming retreat (see Table 2).

First Ever WSU Community Psychology
Program Retreat

A “Mission Possible” retreat was held on January
24, 2013 facilitated by Barry Carroll, a local
community partner and certified “Master
Facilitator” with extensive experience working
with coalitions and nonprofits doing visioning,
strategic planning, leadership development, and
team building. Full and unguarded participation in
this retreat really required objective, external
facilitation. Carroll fulfilled that role for us, and in
exchange (rather than seek funding through the
university) we agreed to perform a similar
objective, external facilitation role for Bike-Walk
Wichita, the local coalition for which Carroll
served as president of the board. The retreat was
held off campus in the community room of Natural
Grocers; instead of catering lunch we asked
everyone to contribute to a “community salad”
from Natural Grocers to show our appreciation for
the free use of their meeting space. Despite the
scheduling difficulties in finding a date and time
that accommodated over 20 busy people, it was
especially important to have all current students
present, especially advanced students as they had
experienced the whole of the curriculum.

With the insights from the town hall meeting and
the survey, this inaugural WSU Community
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Psychology Retreat included all faculty and current
students, and focused on how to infuse the 18
competencies into our curriculum and program.
The retreat focused on the strengths of the
program and a vision of graduates of the future;
students were given a strong voice by focusing on
10 years in the future through facilitation
techniques often used with coalitions that leveled
power and influence, such as “sticky note” call-
outs that allowed anonymity and use of small
group deliberations (see Figure 3). Further, faculty
were in their own breakout group, which granted
student breakout groups stronger voices as we
came to consensus on questions and issues (see
Appendix 1: Facilitation Planner “Mission Possible”).

Figure 3. “Sticky Note” Call-Outs During “Mission
Possible,” the WSU Community Psychology Doctoral
Program Retreat

The recently revised Vision and Mission
statements of the WSU Community Psychology
Doctoral Program were reviewed and reaffirmed:
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Vision

“The Community Ph.D. Program at WSU aspires to
be a comprehensive and sustainable Ph.D. Program
that graduates highly competent Community
Psychologists with a balance of community research
and practice competencies taught by nationally
recognized faculty with high levels of research
accomplishment, excellent teaching ability and who
are deeply involved at the urban, community, state
and national level.”

Mission

“The Mission of the Community Psychology Ph.D.
Program at WSU is to recruit, educate and graduate
undergraduate and graduate students who have
achieved the competencies of Community
Psychology in order to engage in collaborative
research and practice with community stakeholders
to enhance health and well-being of their
communities.”

During the facilitated retreat, we also reviewed
and accepted guiding principles for the day and
beyond from the Four Agreements by Don Miguel
Ruiz (1997) that included “1) Be Impeccable with
Your Word, 2) Don’t take Anything Personally, 3)
Don’t Make Assumptions and 4) Always do Your
Best.”

Our work for the day was guided by four
important questions:

1. Why does our program exist?

2. What are we doing right?

3. What is your Status Quo?

4. What are next steps to bridge the gap between
Status Quo and the Desired Future for the
Program?

The retreat was a major step in overcoming
decades of resistance to change in our curriculum
and program: It was successful, fun, energizing,
and provided both focus moving forward and
initial conclusions. Of the 18 competencies, there
was a consensus that the four cornerstones of the
WSU Community Psychology Doctoral Program
would be: 1) Ecological Perspectives; 2)
Sociocultural and Cross-Cultural Competence; 3)
Prevention and Health Promotion; and 4) Program
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Evaluation. Four faculty and student-engaged
work groups were created, dedicated to
deliberately using the 18 competencies in
addressing the following domains: 1) curriculum,
2) qualifying exams, 3) practica, and 4) electives.
Concrete next steps were identified, with
corresponding deadlines and designated work
groups consisting of volunteers excited about each
group’s particular focus. Even though work group
participation was entirely optional, most students
signed up for at least one work group. Using
established community development and coalition
techniques (e.g., commitment agendas, guiding
principles), roles were established (e.g., facilitator,
scribe, scheduler) for each work group and their
first two work group meetings were scheduled. A
second retreat was scheduled to provide each
work group a deadline for proposals and
recommendations. The activities are discussed in
depth for the curriculum and qualifying exam
work groups, which were the most powerfully
impacted by the 18 competencies.

Community Psychology Curriculum Work
Group

The Curriculum Work Group used the data from
the survey, insights gained at the town hall
meeting, and information from the Retreat to
frame a curriculum mapping process (Sarkisian &
Taylor, 2013). Syllabi from the current community
psychology required courses were reviewed in
consultation with faculty teaching these courses
and students who had recently taken the courses.
The curriculum work group, consisting of
advanced students who had taken most or all of
these courses and one faculty member, analyzed
the information using the tool below filling in each
box with either a “yes” if competency was covered
or meaningfully addressed or “no” not addressed
or minimally addressed (Table 3). The five existing
required community psychology courses were
found to be either “overextended” and attempting
to cover more material than prudent, or so tightly
focused that there were missed opportunities to
address other relevant competencies (See Table 4).
Based on this work and the recommendations
provided from faculty, students, and alumni, the
existing five required seminars were revamped to

Global Journal of Community Psychology Practice, http://www.gjcpp.org/ Page 10



http://www.gjcpp.org/

Global Journal of Community Psychology Practice

Volume 8, Issue 1

focus on greater depth and experience with fewer,
more relevant competencies. Furthermore, two

new courses were developed to address

competencies not adequately covered but thought

Community Psychology Competencies
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to be especially relevant to the developing field of
community psychology and the desire of doctoral
students to cover these competencies.

Existing Course Names and Numbers

PSY940
Seminar in
Community-
Clinical

PSY941
Applied
Research in
Community
Settings

PSY942
Seminar in
Community &
Organizational
Intervention

PSY943
Seminar in
Prevention

PSY945
Seminar in
Diversity &
Cultural
Competence

Foundational Principles
Ecological Perspectives

Empowerment

Sociocultural and Cross-Cultural
Competence

Community Inclusion and Partnership

Ethical, Reflective Practice

Community Program Development
Program Development, Implementation
and Management

Prevention and Health Promotion

Community and Organizational
Capacity-Building
Community Leadership and Mentoring

Small & Large Group Processes

Resource Development

Consultation and Organizational
Development

Community and Social Change
Collaboration & Coalition Development

Community Development

Community Organizing and Community
Advocacy

Public Policy Analysis, Development and
Advocacy

Information Dissemination and Building
Public Awareness

Community Research
Participatory Community Research

Program Evaluation

Table 3: Community Psychology Practice Competencies Covered in Graduate Curriculum Courses

The goal was to provide in-depth exposure to all
18 competencies, along with the development of

expertise and experience in many others. Students
in the APA accredited Clinical-Community Doctoral
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Program are required to take the Seminar in previously meant selecting 2 of 3 remaining
Community Psychology and the Seminar in community psychology seminars. The addition of
Cultural Diversity, plus two additional community two core courses extended the selection to 2 of 5
psychology seminars of their choice, which remaining community psychology seminars,

Existing Courses Competencies Covered

1. Ecological Perspectives
2. Empowerment
4. Community Inclusion and Partnership

5. Ethical, Reflective Practice

PSY940 Seminar in Community-

Clinical Psychology 8. Community Leadership and Mentoring

12. Collaboration and Coalition Development
14. Community Organizing and Community Advocacy
15. Public Policy Analysis, Development and Advocacy

17. Participatory Community Research

PSY941 Applied Research in

Community Settings 18. Program Evaluation

6. Program Development, Implementation and Management
8. Community Leadership and Mentoring

9. Small and Large Group Processes

10. Resource Development

11. Consultation and Organizational Development

PSY942 Seminar in Community
& Organizational Intervention 12. Collaboration and Coalition Development

13. Community Development

14. Community Organizing and Community Advocacy

15. Public Policy Analysis, Development and Advocacy

16. Community Education, Information Dissemination, and Building
Public Awareness

PSY943 Seminar in Prevention 7. Prevention and Health Promotion

PSY945 Seminar in Diversity

& Cultural Competence 3. Sociocultural and Cross-cultural Competence

Table 4: The 18 Competencies Mapped to Existing Curriculum
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Current and Future Courses

Competencies Covered

PSY940 Seminar in Community-Clinical
Psychology

1. Ecological Perspectives
2. Empowerment
4. Community Inclusion and Partnership

5. Ethical, Reflective Practice

PSY941 Applied Research in Community
Settings

5. Ethical, Reflective Practice
17. Participatory Community Research

18. Program Evaluation

PSY942 Seminar in Community &
Organizational Intervention

6. Program Development, Implementation and
Management

10. Resource Development

13. Community Development

PSY943 Seminar in Prevention

6. Program Development, Implementation and
Management

7. Prevention and Health Promotion

PSY945 Seminar in Diversity
& Cultural Competence

3. Sociocultural and Cross-cultural Competence

14. Community Organizing and Community Advocacy

NEW Seminar in Community Leadership

8. Community Leadership and Mentoring

9. Small and Large Group Processes

11. Consultation and Organizational Development
12. Collaboration and Coalition Development

14. Community Organizing and Community Advocacy

NEW Seminar in Public Policy & Community
Advocacy

14. Community Organizing and Community Advocacy
15. Public Policy Analysis, Development and Advocacy

16. Community Education, Information Dissemination,
and Building Public Awareness

Table 5: Revised Core Community Psychology Curriculum
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providing more diverse options for the clinical-
community students. The community psychology
curriculum at WSU has been successfully and
extensively revised, with two new required
community psychology seminars through the type
of student-engaged process, which is rare in
academic settings.

Qualifying Exam Work Group

The community psychology qualifying exam
structure and process had been in place since the
late 1990’s with the establishment of the
freestanding Community Psychology Doctoral
Program, which naturally did not reflect the
current 18 Community Psychology Practice
Competencies. These qualifying exams consisted of
essay questions divided into four half-day
components: 1) the dissertation topic area of the
doctoral student, 2) community psychology
interventions, 3) core community psychology, and
4) community psychology ethics. Except for the
dissertation topic component, qualifying exams
contained the same questions for all students
taking the exams in the academic year, and
primarily covered information from the required
seminars. One student commented; “Quals are a
two-day ordeal that asks over and over, ‘What is
Community Psychology?”

The qualifying exam work group took information
from the retreat, going beyond the desire to reflect
the 18 competencies by also making them more
customized to the specific competencies that
reflected individual student emphases. Review of
previous qualifying exams, understanding how
other doctoral programs in community psychology
administered qualifying exams, and discussion
among faculty and students produced a revised
qualifying exam that was consistent with the
changes in the curriculum and reflected the 18
competencies of community psychology. The
revised community psychology qualifying exams
were divided into three components including:

1. Dissertation topic area of the Doctoral Student,
2. Four cornerstones of the WSU Community
Psychology Doctoral Program, which are
grounded in the competencies of
a. Ecological Perspectives,

March 2017

Prevention and Health Promotion,
c. Program Evaluation, and
d. Sociocultural and Cross-Cultural
Competence.

3. Individualized student domain of emphases,
which cover at least three community
psychology competencies beyond the
cornerstones and determined by the doctoral
student.

Thus, the revised qualifying exam format allows
greater customization around each student while
also allowing focus on the cornerstones of the
WSU Community Psychology Doctoral Program.

Conclusion

The 18 Community Psychology Practice
Competencies provided a vision for the
Community Psychology Doctoral Program at
Wichita State University, which has improved our
academic quality while allowing greater flexibility
for students in the pursuit of their community
psychology research and practice careers. There
were challenges during this process around
engaging all stakeholders, maintaining genuine
and strong student engagement, overcoming
complicated university barriers to change, and
especially maintaining momentum and
accountability over a long period of time. However,
we have highlighted several strategies that we
believe helped make this effort successful
including a collective commitment from students,
faculty, and alumni using participatory techniques;
using diverse data sources to make informed
decisions; leveraging human and material
resources with partners; and creating a culture of
honesty, inclusiveness, and respect.

This collaborative work also produced some
unintended positive impacts. The WSU Community
Psychology Doctoral Program was awarded the
SCRA Excellence in Education Award in 2015, in
part because of the contemporary curriculum and
revised program influenced by the 18
competencies. Graduate students, encouraged by
their successful engagement in revising our
program, developed the Community Psychology
Association to intentionally engage
undergraduates around issues on the WSU campus
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which is described in this special issue of the
Global Journal (Clifford, et al.,, 2017). In our recent
successful APA Accreditation of our Clinical-
Community Doctoral Program, the revised
curriculum offerings were noted as positive—
particularly in genuinely addressing the clinical-
community model outlined in our application for
re-accreditation. Community psychology is a
recognized part of Wichita State University and the
Wichita area, and the process and results of
revising our program into a more contemporary
and relevant structure influenced by the 18
competencies has taken that success to the next
level.
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Appendix 1: Faciliation Planner Community Psychology PhD Program “Mission Possible”

Originally implemented January 24, 2013, 10am to 4pm
Natural Grocers Community Room

Purpose/Objectives of the Meeting

What do we want to accomplish?
e Hear from students & faculty about our Program
Understand our Current Situation
Create a Vision for the Future of our Community Psychology Doctoral Program
Next Step/First Step Planning on important components of our Program
How to Get the Work Done
Celebrate

Background/Planning Notes

e Six hour session [10 am — 4pm]

e Four faculty & 15-16 students
Preparing for the Meeting

Preperation

Lunch: Community Salad Bowl

Served Snacks & Table Snacks

Post all pre-made flipcharts so they can be seen by everyone

Needed Materials — page 1

ENVIRONMENT THEME Mini-Me Flipcharts

X[]Other - please specify: “Mission Possible” [] Tape - X[_] Blue Tape

EQUIPMENT [ Scissors

Large Flipcharts

Large Easels X[_] Other - please specify: tape or CD “Mission
Impossible” theme song
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Facilitator Notes

Activities

March 2017

Process Notes/Related Materials

Greg
Barry

Ashlee

Barry

Barry
volunteer

flipchart

9:00am

10:00am

10:10am

10:15am

10:30am

Room set up & food

Introduce Barry w/credentials and that not only is
he going be facilitating our day but also teaching
us about facilitation, retreats, strategic planning,
etc as we go with some simple de-briefs as this
work today embodies one of the things that we do

as community psychologists

Play “Mission Impossible Theme” with
instructions from the President of Ynited-States
WSU

How we will work together today and some great
lessons for everything: Four Agreements

1. Be Impeccable with Your Word

2. Don’'t Take Anything Personally

3. Don’'t Make Assumptions

4. Always Do Your Best

What is our “Mission Possible” really?

First, what is our situation?

1. Why does this program exist?

2. What are we doing right?

3. What is the status quo?

Are we happy with our current Vision & Mission

Statement?

e Agenda posted

¢ Do all pre-made flip charts

Play ‘Mission Impossible’

tape

Large Group conversation

Vision & Mission statements

Record on flip chart

(premade)

Global Journal of Community Psychology Practice, http://www.gjcpp.org/
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Facilitator Notes

Activities Process Notes/Related Materials
Charlie 10:40am | Share vision of President John Bardo Barry teaches this is modified
SWOT analyses and why
important
Barry 11:00am | Good to Great: Think ahead to 2023, imagine
Volunteer those excited 1st year folks, those cocky 2nd year
themers folks, those confident 3 students & those e Questions on premade
focused 4t year students. flipchart
AND, we had just received the SCRA Best PhD e Stick on News Print
program in all of community psychology o Theme on newsprint

¢ How would they describe our Community

Psychology PhD Program? Barry teaches the importance of
e What does our program look like? a shared vision, a “north star” for
o What skills do students have? the process of change and
o What does our curriculum look like? adaptation

o What is our process/progression/protocol look
like?

¢ What kind of jobs are our graduates getting?

o If we really, really got it right in10 years, what
would it look like?

(individual sticky note process with theming)
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Facilitator Notes

Activities Process Notes/Related Materials

11:45pm | LUNCH

Rhonda Noonish | Barry ask Rhonda, Chair of Council on Education
Sharon & Sharon, Co-Chair of the Council on Community
Psychology Practice and both members of the Group Discussion
Executive Committee of the Society of
Community Research & Action (SCRA)

Review of 18 Community Psychology

Competencies

e Why are these important

¢ No one program can focus on all of them

e Review what we already think about how we
cover & could cover the Competencies

¢ Are we all clear on what each of the

Competencies are generally

Barry 12:15pm | Time to get concrete and understand the work

ahead

e Looking at where we are right now (status Small Groups:
quo=good) and when we are established as 3 student groups
GREAT in 2013 what do we need to do right 1 faculty group

now, what are the first steps:
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Facilitator Notes

Activities Process Notes/Related Materials

What changes to our Curriculum do we need to Small groups use mini-me to
make in the next 1-2 years to address our Vision | record desired changes

of the Future and the 18 Competencies Rank.
e 15-20 minutes then call outs

e 7?7 minutes of group discussion
CONCLUSION: what do we need to do right Flip chart conclusions

1:15pm | now?

Barry 1:30pm | BREAK

What changes to the Structure of our Program do | Small Groups:
we need to make in the next 1-2 years to address | 3 different student groups
our Vision of the Future and the 18 1 faculty group

Competencies.

e 15-20 minutes then call out Small groups use mini-me to
o 7?7 minutes of group discussion record desired changes
CONCLUSION: what do we need to do right
now? Flip chart conclusions
Barry 2:30pm
First Step/Next Step Planning Barry teaches the importance of
e How will we get this work done? leaving a Retreat with next
o First step/next step planning step/first step plans — otherwise
e Work groups the Retreat was fun but not
Everyone | 3pm productive
Celebrate Record Next Step Plan

Global Journal of Community Psychology Practice, http://www.gjcpp.org/ Page 20



http://www.gjcpp.org/

	Integrating the 18 Community Psychology Practice Competencies into Doctoral Education
	Integrating the 18 Community Psychology Practice Competencies into Doctoral Education
	History & Context
	Community Psychology Curriculum Town Hall Meeting
	Figure 1: Town Hall Meeting “Voting Dot” Results for Community Psychology Competencies
	Survey of Program Faculty, Students and Alumni
	four faculty and 17 current students responded (100% response rate), and 22 of 29 alumni responded (76% response rate). Respondents were asked how well the WSU Community Psychology Doctoral Program Curriculum addressed each of the 18 competencies usin...
	First Ever WSU Community Psychology Program Retreat
	Figure 3. “Sticky Note” Call-Outs During “Mission Possible,” the WSU Community Psychology Doctoral Program Retreat
	Vision
	Mission
	Community Psychology Curriculum Work Group
	Qualifying Exam Work Group
	1. Dissertation topic area of the Doctoral Student,
	Conclusion
	References



