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This paperisanaccount of a project on the strategy for technology-
based course development and management adopted forteaching
a4th-year Latin poetry class in an Italian Classical High school. It
focuseson astrategy for course design, online delivery, and integra-
tion with an e-mail discussion list. The examples focus on Latin
poetry, and thereisa discussion of how technology can couple with
changesin pedagogy and increase learning productivity, evenin
traditional subjects, when learners become self-motivated, self-
directed, and collaborative participantsin their learning experience.

Even though we work in times of mass education, we need to avoid
being caught up in mass acculturation. We must encourage a
curriculum that, through the years of secondary schooling will
include arich linguistic and literary education, through the mother
tongue and anyotherlanguages studied by thestudents, in waysand
means that differ from the standard clichés. All this should be
directed to the goal of students nolongerbeing passive recipients of
other people’s knowledge, but active interpreters of stimulating
messages, competentand able towork on texts inall of their cultural
richness.

With this premise in mind, I had the idea of creating and making
available to students online course materials which could augment
my class work in a 4% year Latin poetry class in which we study
Horace, Virgil, and the elegiac poets. I attempted this notonly to
enable my studentsto become increasingly competent and critical
readers of Latin poetry, but also to reflect on their own learning
processin the Latin language.
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Fundamental
Characteristics
of the Project

The projectis entitled “Horace: Experiencing His Life and Poetry.”
Itincludesboth the poems of Horace that we studyin class and others
(40 odes and 4 sermones, or conversational poems), organized
around a few fundamental themes, such as:

* life and the moment

* the function of poetry and poetic choices
* honourand glory

*women

* friendship

The courseis made up of a textual component (the texts of the poems,
comments, critical essays, guides tostudy), avideo element (a guide
to consulting Internetresources), and audio clips (metrical readings
of the poems). This multimedia approach is the result of years of
experiments thathave caused me to continuallyupdate andrenewmy
teaching methods with theintroduction of these new technologies.

What I did in practice was to first design course material to be
projected during the lessons: a) in order to show how an expert
proceedsin hisanalysis, b) to helpstudents focuson keyelements, and
c) tohelp them understand the Latin texts. I discovered thatthe use
of material structured to favour reflective analysis also helps the
teacher withclassinteractionand makesdiscussion and open questions
flowmore easily.

Afteronly afew weeks, the majority of students, having understood
more clearly through direct hands-on experience what tasks they
needed to apply to the text to be analyzed, proved to be more
independentand thorough learners.

At this point I began to think thatin order to help students develop
newskillsand beincreasingly motivatedin their own personal study,
Icould provide forthem on the Internet those same resources used
by the teacher so that they could continue to interact outside the
classroom. (About 90% of my students have access to acomputer
and tothe Internetat home and thereis acomputer lab available to
thestudentsall dayatschool.) Theadvantages would be considerable:
students would be free to explore materials whenever, wherever, and
however manytimes theywanted. This would enable them notonly
to go through the teacher’s ‘lesson’ again, but also to develop and
explore concepts furtheron theirown.

Assoon asIstarted work on the project Ibegan to ask myself what
this advantage would actually prove. Would the simple upload of
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Description of the
Project

materials on the Webhelp mystudents become more independent
leamners? Orwoulditbe necessaryto change the style of presentation
for materials thathad been previously planned for the classroom?

Ihad noticed in various other circumstances thatif the learners were
notprepared beforehand and the teacher was not present, students
ofteninteracted aimlessly with the media or tended to arbitrarily try
out the various possibilities the computer offers. In these cases, the
medium provoked a superficial response. The learner tended to
proceed hesitantly and uncertainly because helacked the necessary
skills to work with the materials, and information obtained in this
way (passively) doesnot developinto knowledge.

For thisreason, I decided to plan something structured differently
from the programused in the classroom, so as to avoid thelearner
working aimlessly. The inspiring principle was that the learners
should bestimulated to find both literal and connoted meanings that
would help them orient themselves within the complexity of the
poetic message. But when learners meet a complex and rich
resource such as a hypermedia database, how are they able to
navigate the processof discovery, understanding, and acquisition of
knowledgein ameaningful way?

Given the complexity of the subjects and of the poetry itself, the
design of the project—includingall this material —should allow the
learner to navigate freely. But it is still more important that the
material be structured in such a way that the original objectives of
the course be reached, without the learners being merely led
throughasetroute. Keepingin mind thathypermediaisan active
medium that gives the user the opportunity to make decisions, to
formulate and test hypotheses, to choose and construct
interpretations; I decided to proceed in the following manner:

For the project, “Horace: Experiencing His Life and Poetry,” a
Poetry Translation Laboratory appears as a hypermedia database
which one enters from the course home page (Fig. 1).
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The course, which covers 16 weeks, will, inits finished version, have
the followingstructure:

1. online modules (course program and calendars)

2. materials (indexof documents—textsand contributionsby
experts)

3. onlineself-evaluation

4. virtual classroom (teachers, leamners, and teacher-trainees
astutors)

5. “forum” (ane-mail discussion group)

6. onlinechatroom

In each module there is a choice of poems linked by a theme (see
themelistabove, in “Fundamental Characteristics of the Project”).
Each poem has specific resources: for example, cards that help
learners with grammatical analysis, text analysis, and vocabulary

(Fig. 2).
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If we take grammatical analysis as an example, its colour code is
green. The colour code helps thelearner toimmediately recognize
which type of resource islinked to the word. Animportantwordin
termsof both grammar and vocabulary is two-tone: red and green.
Ifwewanttolookinto the phrase, “ne quaesiris,” the corresponding
“hotword” activates the grammar card indicating that we are
dealingwith anegativeimperative. Eachlinguistic structureislinked
toa grammar referencesection, which helps thelearner focusonthe
rule.

Afewpoemsare accompanied by translation to stimulate the learner
to “understand” and “interpret” the Latin texts—“understand”
beingonlya preliminary step, asone needs toimmediatelymove on
to “interpret,” the second stage, which will permit the full and
complete penetration of the message.
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Feedback

Iselected poems according to the requirements of the syllabus and
the interests of the students. Supplementary readings were
introduced for reinforcement of grammatical structures, enrichment
of vocabulary, and the examination of the cultural, social, historical
and political context of Horatian poetry. These materials were
selected fromavariety of sources, such asbooks, articles, dictionaries,
encyclopedias, and websites.

TheLatin curriculumin an Italian Classical High Schoolis demanding,
Besides classroom time (four hours per week), studentsare expected
todoatleastfourhoursofhomework everyweek. The studentswere
inthelab one classaweek forword searches, text retrieval, and web-
based research. Most of the homework was done on computer,
eitheronlineoroff. In the online (e-mail) discussion the teacher plays
therole of the moderator who compilesalist of questionstoask the
group members, so that theycan reflecton how theywillanswer the
questions with detailsin class and, if necessary, review additional
documentsand materials.

Thestudents are tested and assessed at the end of the term. Atschool
thestudents must translate accurately from Latin into Italian selected
poemsof Horace and respond to 15 free-response questions about
thesame poems. Theyalsohavetowriteanessay, inwhich theyargue
aparticularissue within one of the course themes, using appropriate
Latin words or phrases from the poems selected for the test.

In the online portion of the course, I have incorporated some
instructional software, including drill-and-practice and tutorial
programs. This material includes true-false, multiple-choice, and
fill-in-the-blank exercises and is presented in a pre-set sequence
(syntactic structure, figures of speech, meter, lexical analysis, text
comprehension, translation) to help the students to acquire a solid
groundinginboth basicand advanced techniques of poetry analysis.
The program provides some easily understandable and constructive
feedback (Fig. 3)
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Conclusion

specific to both correct and incorrect answers, which guides the
students to remedial work or to improve on the goal attained. In
Figure 4, you can see an example of amultiple-choice testabout the
meterinthe Odel, 20. Thefeedback providesclearindications about
the Sapphicmeter.
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Aspreviouslystated, learners can navigate freelyin the text database,
but to encourage their real exploration I have favoured activities
which promote active learning, which stimulate comprehension
rather than memorization of facts, and which develop specific skills.
These are specific questions on topics dealt with in school, enriched
with a few special projects, which involve consulting texts not
previouslystudied, butpresentin the online database. Each week the
students have to carry out the research work and recognize the key
conceptson which they can build their personal conclusions. Each
studentworks individually and brings the results of thisresearch to
school in the form of essays or analytical cards that will then be
discussed together with the teacher and the fellow students. Every
two or three weeks, students can choose to explore afew questions
together. The class is divided into workgroups. Each group is
responsible fordeveloping the subject assigned to them (for example:
the “wise man” characterization in Horace’s poetry). They draw
their conclusions with the other students online, participatingin an
e-mail discussion list thatinvolves everyone. In this case, too, results
are then discussed in class with the teacher.

My bestevidence that the students have become less passive and
moreactive learners with the online labis that they consistently do
more comprehensible and accurate translations than in the past.
Theyhaveacquired thisskill through the additional guided practice
available from the lab and through the extra interaction of online
discussions. Besides that, manyof them have searched the Internet
on theirown and brought toschool supplemental reading material

80

IALLT Journal of Language Learning Technologies



| Lab Notes |

References

to help themselves get a clearer comprehension of the poetryunder
study. Atthe same time, theskillstheyhave acquired through these
exercises go beyond the boundaries of this particular discipline. ¢

Eklund, J. 1995. Cognitive models for structuring hypermedia and
implications for learning from the world-wide web [online].
Available from World Wide Webs: (http://ausweb.scu.edu.au/
aw95/hypertext/eklund)

Jonassen, D.1992. Designing Hypertext for Learning. Scanlon E &
‘O’Shea T., eds. New directions in educational technology.
Berlin: Springer-Verlag.

Landi, L. 1998. La scuola senza pareti. Come cambia la didattica
nell’era telematica [online], QuipoWeb, 1: 14-20. Available
from World Wide Web: (http://www licialandi.com/sito2/
ON/lascuolasenzapareti.htm)

Landi, L. 2000. Multimedialita e interattivita nella didattica del
latino: esperienze nel triennio del liceo classico. in Cristofori,
Salvaterra, Schmitzer, eds. La retedi Arachne. Arachnes Netz.
Beitrdge zu Antike, EDVund Internetim Rahmen des Projektes
Telemachos. Contributi su Nuove Tecnologie, Didattica e
Antichita Classiche nell'ambito del progetto Telemaco.
Palingenesia, 71: 47-56.

Landi, L. 2000. Catullusand the computer. A collaborative student
project. The Classical Outlook, 78(1): 20-23.

Latousek, R. 2000. “The globalization of Classical computing,” in
Cristofori, Salvaterra, Schmitzer (Eds.) La rete di Arachne.
Arachnes Netz. Beitrage zu Antike, EDV und Internet im
Rahmen des Projektes Telemachos. Contributi su Nuove
Tecnologie, Didattica e Antichita Classiche nell’ambito del
progetto Telemaco. Palingenesia, 71: 57-68.

Laurillard, D.1993. Rethinking university teaching: a framework for
theefErtiveussofirhicatimalterhnabgy: London: Routledge.

Spiro, R.J., Feltovich, P.J. Jacobson, M.]., Coulson, R.L. 1991.
Cognitive flexibility, constructivism and hypertext: random
access instruction for advanced knowledge acquisition inill-
structured domains. Constructivism and the technology of
instruction Hillsdale, N.J.: 57-75.

Vol. 35, No. 1 2003

81



Landi

Licia Landi earned her Ph.D. in Classics at the University of Padua, Italy.
She is a teacher of Latin language and literature at the Liceo Classico “S.
Maffei” in Verona, as well as a member of a research group in the Classics
Department at the University of Padua. She is a lecturer on “Tecnologie
didattiche ed educative” at the “Scuola di Specializzazione degli Insegnanti”
(S.5.1.S. Veneto) at the University of Padua.

82

IALLT Journal of Language Learning Technologies



