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Abstract

In this paper, we present a Web-based tutorial (YYB€veloped for
instruction on Spanish pragmatics. The WBT wasgaesi to teach
learners of Spanish as a foreign language aboutdpeech acts of
complaints and requests, and the content of the M/Based on available
empirical evidence about these speech acts. Weildesnd illustrate, in

detail, the format, structure, and various sectiohthe WBT, including:
lessons, ancillary support, and assessment. Intaadisome technical
considerations in the development of the WBT, asdhe user interface
design, are also discussed. The paper concludds suigggestions for
implementing this open access WBT in various tegotontexts, as well
as a discussion of directions for future resear@liven the paucity of
materials available for the instruction of Span@tagmatics, either in
print or on the Web, the WBT fills an important gaqul provides a model
for the development of future online pragmaticssfmal materials.

INTRODUCTION

By and large, the development of pragmatic competénnot a priority for most
foreign language (FL) programs in the United Std&Resher, the focus of instruction
is almost exclusively on the development of granitahtompetence. However,
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grammatical errors are easily identified and foegi\by native speakers while
pragmatic errors are not always identified as swid may result in
misunderstandings, communication breakdowns, armh esocial isolation for
second language (L2) learners (Bardovi-Harlig & tfted, 1990). Grammar
instruction is concerned with the accuracy of gt (syntax and morphology)
while pragmatics refers to language use and thepppteness of utterances given
specific speakers, content, and situations (BarHiavlig & Doérnyei, 1998;
Levinson, 1983). It has been widely assumed amartg&ching professionals that
learners must spend a long time intensively imnekensehe target language (TL)
culture to acquire pragmatic competence. (Althotiggre is evidence which
suggests that pragmatic errors may persist evenlaftgthy stays in the TL culture:
e.g., Bardovi-Harlig, 2001). Traditionally, most tdxtbooks have ignored the topic
of pragmatics altogether (Reese-Pinto, 2002). Rately, there is now a growing
body of research on second language pragmaticajeveht (Bardovi-Harlig, 2001;
Bouton, 1994; House, 1996; Kasper & Rose, 2002;dst©, 1997) that indicates
instruction in pragmatics may be beneficial.

Bardovi-Harlig (2001) and Kasper and Rose (206#)example, found that
classroom instruction on speech acts helps leart@racquire pragmatic
competence. According to Searle (1969), speeclasetanguage users’ attempts to
perform specific actions, in particular interperabfunctions that are typically
universal to all languages. Some examples of speeth include: apologies,
requests, compliments, and complaints. In ordeotomunicate effectively with
native speakers in the TL, learners must be ahladerstand the intended meaning
communicated by speech acts and they must alsbleg¢aproduce speech acts
using appropriate language and manner accorditigetaurrounding social and
cultural context, which is a difficult task for avlighly advanced L2 learners.

Rose’s (2005) review of the literature on pragomtalso indicates that
instruction in pragmatics is more beneficial thapasure to the TL culture, and he
asserts that there is ample research to justifintiesion of pragmatics instruction
into second and foreign language studies. Seveidies that compared pragmatics
instruction to exposure (or no instruction) havemdastrated a benefit for
instruction over exposure (Billmyer, 1990; Bout®f894; Lyster; 1994; Wishnoff,
2000; Yoshimi, 2001). Billmyer (1990) examined cdiments and compliment
responses with two groups of English as a Seconduage (ESL) students, those
who received pragmatics instruction (the treatngeatip) and those who did not
(the control group). She found that the treatmeatig outperformed the control
group in all of the instructed areas: norm-apptpriuse, adjectival repertoire,
frequency of compliments, spontaneity, and defbectiVith regard to compliment
responses, the control group merely accepted comapts, failing to use any
pragmatic strategies at all. Yoshimi's (2001) fimgk were similar to those of
Billmyer. Her study demonstrated that studentsniear Japanese as a foreign
language who received pragmatics instruction otdpmed those who did not.
Yoshimi investigated Japanese interactional markeith the treatment group
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receiving 24 hours of instruction spread out olierdourse of one semester. At the
end of the treatment period, the students who vedepragmatics instruction
showed a significant increase in the frequencyteiractional markers in their oral
production while the control group did not demoatgrany such gains.

A more recent review of research examining pragsatstruction (Taguchi,
2011) also corroborates these findings, statingnimguously that, “instruction is
better than non-instruction for pragmatic developth@. 291). Therefore, because
instruction is superior to exposure for the acqoisiof pragmatic competence, there
are clear implications for including pragmaticstinstion in FL textbooks and
curricula. Moreover, research studies conducte#itoyen (1999), Kramsch and
Anderson (1999), and LeLoup and Ponterio (2000pstighe use of multimedia
and authentic materials for pragmatic and culfustfuction. The use of multimedia
tools may be particularly effective for the instion of speech acts, specifically
through video-based lessons where students canvebsative speakers realizing
speech acts with both audio and video input. Taig(®®l1l) underscores the
compatibility of pragmatics instruction with insttional technologies, noting that
“...some of the key instructional features endorsgdelshnology — for example,
input, interaction, simulation, and a multimediavieonment — are indeed key
conditions for pragmatics learning” (p. 297).

This article describes a Web-based tutorial (WiBT)he instruction of Spanish
pragmatics. The WBT presented in this article fesusn the speech acts of
complaining and requesting in Spanish. Althoughreghare few Web-based
resources that are available for teaching Spanisignmatics, the Center for
Advanced Research on Language Acquisition (CARL&jedoped a self-access
website for learning speech acts in Spanish. Thebsite,Dancing with Words
offers instruction on a variety of speech actsudrlg compliment sequences,
gratitude and leave taking, apologies, requestdtation sequences, service
encounters, advice, suggestions, and reprimantsugh thédancing with Words
website offers instruction on a number of speeté iacSpanish, the present WBT
offers lessons on the speech act of complainigpamish, which is not available on
CARLA’s website. In addition, the Spanish pragmatigtorial offers a unique and
highly interactive user interface where learnergefthe option of recording a video
response (with their web cams) to the discourseptetion tasks (DCTSs) that are
presented to them during the pragmatics lessonsTsD@re open-ended
guestionnaires that ask participants to respona $oenario. Th®ancing with
Wordswebsite also employs DCTs, but users only havegtien of replying with a
written response via a text box. Thus, the pre¥¢BT makes better use of the
capabilities of the Web-based format, has a mopeamg user interface design,
and has greater interactivity for users than thentgh pragmatics lessons that are
currently available from CARLA. The WBT also offeen introduction to
pragmatics, two stand alone lessons, resourcésafiming Spanish pragmatics, and
an interactive assessment. Following a brief degon of the design and
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development process, each section of the Sparaginatics tutorial is described in
detail below.

GUIDELINES FOR PRAGMATICS MATERIALS

In an effort to produce a high quality researcheblag/BT that is effective for

learning Spanish pragmatics, CARLA’s (2006) guidesi for developing Web-

based pragmatics materials were followed as claslgossible. The guidelines,
which are based on empirical evidence in the fiatd,listed below:

* Goals and objectives of the site will be explicgbated.

* Video clips, tasks, and contexts will be as auticead possible.

 Tasks will be learner-oriented, varied, and lerehtbelves to the use of
learning strategies and self-discovery

» Content will be empirically-based and informed byperts.

» Content will encourage individual pragmatic perfarme at a variety of
levels.

» Ancillary support will be given for each lesson.

* Feedback will be learner directed, scaffolded thhmut the site, and not
prescriptive.

* The website and interface will be designed so aprtwide the most
optimal learning environment possible for learners.

I nstructional Objectives

For the present WBT, the instructional goals an@cilves are clearly listed for
learners on the lessons page. The objectives &temin English and in the second
person to avoid a formal tone and to demonstrae ttie tasks and activities
presented in the WBT are learner-oriented. Theunsbnal objectives are listed
below.

At the end of this lesson you will be able to:

1. Notice the strategies that you use to complainrigligh

2. Recognize how you transfer your pragmatic knowleafggenglish
into Spanish, either appropriately or inapprophate

3. Identify the strategies that native speakers ofnigbause to
complain in both public and private settings.

4. Understand the various social factors and langstrgéegies that

are important when complaining in Spanish.
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Authenticity of Tasks

In order to approximate natural data on the spemuls of requesting and
complaining in Spanish, the dialogues in the vidios were not scripted. The
interlocutors were given DCTs that set up each daimipscenario, and they were
asked to express themselves as they normally wguldn the context and the
problem at hand. While the language in the videseddessons represents elicited
rather than natural data, the language that istedidy the DCTs is likely to
characterize what native speakers perceive as pig® or acceptable language
use. In addition, the DCTs represent scenarioshiciwiearners could likely find
themselves, lending weight to the authenticityhaf video clips in the WBT. The
two Spanish-speaking interlocutors that are preskintthe video-based lessons are
both Cuban Americans in their late twenties whaoelasxed in the United States less
than five years; thus, both interlocutors shaimédar social and cultural context for
the completion of their DCTs in Spanish.

Awareness of L1 Pragmatic Strategies

Before learners are presented with any informatiomaterial on pragmatics in
Spanish, they are encouraged to become aware dfsoover the pragmatic

strategies that they use to request and complangtish. The first part of each
video lesson presents learners with a complaimtssé®in English. For example, in
Lesson 1 there is a video of two English-speakbmmmates; one roommate is
attempting to study while the other roommate tefigng to music very loudly. The
student who is trying to study asks her roommateno down the music. At first,

the roommate complies, but then he quickly turnghgvolume again. A text

bubble pops up that says,

Your roommate is playing music while you are stoglyor a big
test. This has already happened three times thekwéou say to
him. ..

Learners must complete the previous DCT in Endtisbir L1) by typing their
responses into a text box, and after they aliekt they are shown a list of the most
common pragmatic strategies that are used to regndsomplain in English. The
WBT encourages students to examine the pragmatitegtes that they use to
request and complain in English and to compareetléth the most common
strategies that are used by native speakers ofdang|
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L2 Pragmatic Strategy Use

The tutorial also informs learners that they akelji to transfer the pragmatic
strategies that they use to formulate speech emts their L1 to their L2 without
conscious awareness that they are doing so. Leaaneralso explicitly told that
transferring pragmatic strategies from their Lihir L2 may be either appropriate
(positive transfer) or inappropriate (negative sfan). In other words, pragmatic
transfer from one language to another may be etiegful or harmful when
communicating with native speakers in the TL.

According to Reese-Pinto (2002), learners shoelexplicitly informed about
the outcomes of transferring pragmatic strategis the L1 to the L2, as both low
and high proficiency learners may engage in negdtansfer without realizing it.
The WBT provides learners with examples of howveaspeakers perform the
speech acts of requesting and complaining in Shaaisl learners are encouraged
to compare their production with native speakemwi_earners are also provided
with information about the differences and simtias between the two languages
with respect to the linguistic forms and structuhed are typically used to formulate
the speech acts of requesting and complaining amiSp.

Cohen (1998) asserts that students need to haguait sociocultural and
sociolinguistic abilities in order to successfuflyoduce speech acts in the L2.
Sociolinguistic ability refers to a language leaisiability to select and utilize the
correct register and to manipulate the appropfiatpiistic forms and structures
when realizing a speech act. Thus, a learner’s déddociolinguistic ability often
results in pragmalinguistic errors, which are esrthrat occur when a language
learner knows which speech act to use and whesdatubut does not know the
appropriate language (forms, structures, vocablltsyform a linguistically
acceptable speech act.

Sociocultural ability, however, is generally a umore complex issue,
involving knowledge of the TL social and culturarms as well as the situational
and personal factors that affect the realizatiothef speech act (Cohen, 1998).
Sociopragmatic mistakes occur when the learner niatdehow which speech act to
use or when to use a speech act appropriatelypfidsent WBT focuses on the
pragmalinguistic errors that learners are likelynbiake rather than on their
sociopragmatic errors, as the former are likelyganore similar across the various
cultures where Spanish is spoken.

Since pragmatic strategies are difficult to no&geen by native speakers during
real time communication, the tutorial utilizes tbxbbles that pop up outside of the
video frame, which point out the pragmatic strageghat are used by the native
speakers to complete the DCTs in Spanish. In axhditearners are provided with a
detailed list of the non-targetlike pragmatic sgaes that L1 speakers of English
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typically rely on when realizing the speech actsegfuesting and complaining in
Spanish in both public and private settings. Learae also given explicit
information about which linguistic forms and stuwres are appropriate to transfer
from English to Spanish and which ones are lessogpiate. Further, the WBT
contains a resource page at the end of each lestfolinks that review the specific
linguistic forms, structures, and vocabulary itéha are necessary to complete the
two DCTs presented in the tutorial, which proviiegners with the sociolinguistic
knowledge that is necessary to form linguisticallypropriate speech acts in
Spanish.

Empirically-Based Content

All of the content in the tutorial is based on enwail evidence from the field.
Although most of the research on interlanguagemedigs focuses on advanced L2
learners of English, there are a few studies thathnvestigated requests and
complaints by L2 learners of Spanish. Specificdlgese-Pinto (2002) examined
requests, complaints, refusals, and apologiessfogwon learners’ interlanguage
pragmatic development in Spanish. He compared Bpaecproduction among
native Spanish speakers, native English speakats,f@ur levels of Spanish
language learners in an effort to understand wisganish language learners’
production of speech acts diverges from native lsgre@orms. He found that the
majority of the differences were primarily pragnmaglistic.

Thus, Reese-Pinto recommends that teachers adtiespecific linguistic
forms and structures that could assist their stisderproducing more native-like
speech acts in Spanish. Similarly, Cohen and QOfshtfl993) study revealed that
learners’ lack of lexical development led to pragmtailure in the formulation of
requests. Olshtain and Cohen (1989) also found@mamunication failure occurred
because L2 learners of English did not posseskisuit linguistic competence to
realize certain speech acts. In some instancesewhere would be an expected
positive transfer from the learners’ L1 to the L@haregard to speech acts, Blum-
Kulka (1982) and Cohen and Olshtain (1981) fouadlt learners avoided making
the transfer because they lacked the linguistilitalbd do so.

Reese-Pinto (2002) also found that among natpwealers of Spanish,
complaints generally result in a request for amadb repair the grievance. His
findings echoed Giddens (1981), who asserts thatspeakers of Spanish from a
wide variety of Spanish-speaking countries emptoylzinations of seven semantic
formulas when complaining, with over 90% of comptaiterminating with a
request for an action to remedy the wrong. The dgne®mponent is actually a
request that could potentially be perceived asefareatening act. The pragmatics-
focused materials that were developed for thisgatdjocused on requests of this
nature.
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Additionally, the present WBT is appropriate featners of Spanish who range
from novice to advanced because the video-basedrssare first presented in
English, which helps students discover the pragnsatategies that they employ in
their native language. After viewing the Englishsien of the complaint scenario,
learners are presented with the same scenaricaniSp

Thus, novice-level learners’ comprehension is fetddéd with the English
language examples that occur at the beginning di é&ssson. The WBT is also
appropriate for intermediate and advanced-levehkya because the DCTs of the
native Spanish-speaking interlocutors were nopsedi and their speech includes
colloquial expressions and complex linguistic foransl structures.

Learner Support

Ancillary support is available on the resourcesgsag/here learners are encouraged
to explore further information on Spanish grammarcabulary, and culture.
Learners are also supported with transcripts affalie videos that are presented on
the WBT, both in English and in Spanish, on th@uese pages. The transcripts
allow learners to check their own comprehensidghal desire to do so.

User Interface Design

From an SLA perspective, Schmidt's Noticing Hypaik€1993, 2001), undergirds
the design of the WBT. Furthermore, the WBT wabaned in Macromedia Flash
Version 8 in order to stream video, create grapaicsanimations, and allow user
interaction in real time. This user interface wesigned to provide the most optimal
environment for learners to “notice the gap” betwé®eir production and native
speaker norms through comparisons of response€1® Wia text box and/or web
cam video. The text box feature allows student®topare the language structures
and vocabulary that they use to complete DCTs an with native speakers’
written responses. Video responses to DCTs allannkrs to compare their oral
language production and other paralinguistic festusuch as facial expression and
gesture, with native speaker norms.

While DCTs in English, which comprise the firstipaf each lesson, must be
answered via a text box, learners have the opfiasing a text box or a web camto
respond to the DCTs in Spanish, which comprisesé#ivend part of each lesson. If
learners choose to record a video response, thdglen to a screen that explains in
detail how to make a recording with their web camsscreen shot of the
instructions for recording a video response to &elDCTs is presented in Figure 1
below.
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Figure 1: Instructions for Recording a Video Response
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Lesson 2: Record Video using an External Camera

Recording your own video will aliow you to visually compare your response to the scenario. Below are instructions for
recording using both Windows and Macintosh operating systems. When you have recorded your video come back to this
tutorial, ciick next to compare. If you have reached this page In error, dick the back button for another option.

Windows Macintosh
. Connect an iSight camera to your computer
. Start iMovie > Create New Movie

1.Connect your video camera to your computer and put
the camera into Camera mode

2. Start Windows Movie Maker

3. Select Capture video from the File menu

. Name your movie and select Save
. Locate the camera icon and select it

5. Select the "Best quality for playback on my computer”
button

. Click Record with iSlght - you are now recording

. Speak your response into the iSight Camera

6. Select Next . Click Record with iStght to stop recording

7. Press Start Capture to begin recording . Select the video clip and press play to review your video

8. Speak your response into the video cameraa _ _
9. Select Stop Capture

10. Select Finish

11. Double click your videos clip to view the video

1
2
3
4
4. Provide a name for the file 5. From the drop list select iSight
6
7
8
9

] roTrpspand= " Done D Yeatana (2) v |@) Bloqueands Pupups (8} = || Ghtaest.i Biveda = =
st} J JEIEO@ES aE  *[b aoitetnosose-[. Boomett-Moostt.. | dhzez & 49 Bl«F10 0 ETATES Tem

Further, the user interface allows pragmatic sfiieteto be pointed out in re
time, as text bubbles appear beside the video femnbe native speakers inter
and employ pragmatic strategies. The developerd@ik into careful consideratic
elements such as navigation, screen size, color, imagesanimation in order
create a user interface that is pleasant and apgéalearners. Alpha and Beta te
were conducted with two Spanish language instracidro are native speakers
Spanish ad with ten universit-level second semester students of Spa

Alpha tests checked the overall usability (Nielsé®993) of the WB1
(Learnability, Efficiency, Memorability, Errors, drSatisfaction) and Beta te:
checked the instructional content. “alpha tests did not reveal any problems
the usability or navigation of the website. Howewbe Beta tests revealed tl
some of the language used on the lesson conteas paap unclear to some of 1
users. The problematic language was rewordd/or simplified. The second roul
of Beta tests did not reveal any problems withitiséructional conter
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COMPONENTS OF THE TUTORIAL

The WBT has four main components as follows: (a)rroduction to Pragmatic
(b) Two selfeontained vide-basedessons, (c) An assessment, and (d) Reso
for developing pragmatic competence. Each compaséeascribed in detail belo

Main Page

The WBT was designed to be circular rather thagglinn nature. In other worc
learners do not have to move irock-step fashion through the tutorial; rather, t
are able to begin anywhere that they like, and Hreyencouraged to navigate
areas of the website that capture their attenfiba.main page introduces learner
the field of pragmatics by utiling an animation that demonstrates the sociocu
differences between the American and Mexican ocesdtwith respect to the amot
of interpersonal space that is considered to beappte. Figure 2 presents a scr
shot of the main page of the Spih pragmatics tutorial.

Figure 2: Main Page of Spanish Pragmatics Tutorial

** AOL Lating 9.0 SE - [Pragmatics en espafiol) . =8|
B scheo  Ededn  E-med  Comudsd  Servidos  Seguridad  Ventans  Keyword  Qesconectar  Apuda B @ A =18
towe M pocibe [ Proteger  Cosbgpa  Mdsica finanaas i< Shoppeg Treved Pictures  lrpersiones.  Ayuds  becondaeme () 05| :1‘-_—

Comienzn | SSEESE o 1 # [{hitp: s slaitresearch comMashvindex him

Learn about pragmatics through
interactive lessons.

Pragmatics is the study of how language is used in
communication. As a learner of a foreign language, what
you are learning is actually interlanguage (IL) pragmatics
because you akready have pragmatic knowledge of your
first language while you acquire pragmatic knowledge in
your second language.

Being close to another person in Mexico City is a cultural norm. In an urban area
. as densely populated as this city, people are used to being crammed together
on buses and subway cars. If there is even the shightest room for someone to
sit down next to you in 3 coffee shop, then someone will sit in that space -
regardless of whather or not they will have to physically touch your person. Men
especially have no qualms of showing physical affection by hugging other males
simply as 3 form of greating. Awareneass of sococultural differences will halp you

Leam about pragmatics through
interactive assessments.

avoid social confict and build solidanty with members of the target language
culture,

) i teptpaad = |2 Ventana (3) =] (§) Blogesande Popups (07~ || B8 Manst.: Boveda = :
B} y NEEOEEF AE [ acttnosose-[. Blooamenti Moot . | Bz & P Bl«H0 DT TE 5im
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In US culture, individuals typically prefer moreténpersonal space th
individuals from Hispanic cultures, such as citgefMexico City, one of the mo
densely populatedt@s in the world. In the animation, the Amerigaisinterprets
the proximity of the person standing behind himliive; he believes that tt
gentleman from Mexico City is trying to pick hisgk@t because he is standvery
closely to him in the line. owever, the animation presents learners with
Mexican citizen’s thoughts, which are on his owsnsach. (The text bubble sho
that the gentleman is hungry). Students are alformmed about how th
misconception on the part of the American due ®lack of knowledge of th
sociopragmatic differences between the two cultarethe issue of interpersor
space could result in very negative consequencdsfself, such as social confli
and/or the failure to build solidarity with membefsthe TL citure. Animation
was included to capture attention and introducectmeept of pragmati

I ntroduction to Pragmatics

The pragmatics section features a mini tutorial neHearners can listen to
introduction to field of pragmatics and view a slshow of the most salient poir
that are covered in the audio presentation. Theoawuelsion takes about fi\
minutes to play, and learners are given this in&diom before they begin. Howewv
if learners do not wish to listen to the audio i@rstheyare also given the option
reading a texbased version of the presentation. Thus, lear@esdutonomy abol
the modality in which they access information. FF&8 depicts a screen shot of
Introduction to Pragmatics Tutorial (audio vers below.

Figure 3: Introduction to Pragmatics Tutorial

= - >

Pr@maz‘:'c 5 en espaio ;

In order to become more native-like in your language
production

What is Pragmatics?

‘Why Should I Study Pragmatics?
JEREC Build relationships with members of the target language
What are Speach Acts? culture
Why Isn't Pragmatics Taught? Speech will always seem strange to native-speakers

5:00 minutes.
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Both versions of the introduction to pragmaticsdija and text) contain the
same content, and they provide learners with tilewng information: (a) a
definition of pragmatics, (b) the importance ofdsting pragmatics, (c) a definition
of speech acts with examples, (d) information @e far politeness systems, and (e)
the types of pragmatic errors that L2 learnersciihy make (pragmalinguistic or
sociopragmatic), with a definition of each errqoéyand examples.

Lessons

The lessons section of the tutorial contains taodtlone pragmatics lessons that
are video-based: Lesson 1 is for an informal comp(the interlocutors know each
other well), and Lesson 2 is for a formal complgihe interlocutors do not know
each other). Learners must take into account fl@nfimg social variables (Brown

& Levinson, 1987) when forming speech acts to caimpl

1. The social distance between the speaker and therhea
2. The power difference between the speaker and theehe
3. The degree of imposition on the hearer

The WBT provides students with explicit information face-threatening acts
(FTAS) since the recipient of a complaint has dhigk of becoming offended. L2
learners may avoid complaining altogether becahneg tlo not want to offend
members of the TL culture; however, in order toidyzeing taken advantage of,
sometimes itis necessary to complain. Studentsfnened that all complaints are
potentially FTASs.

The notion of losing face refers to being embaedsor humiliated, and it
closely relates to the culturally accepted norm8ngjuistic politeness. Speakers
often try to save their own face, but it is alsogidered polite to protect the face of
the hearer. The goal of the tutorial is to helpriess employ various strategies to
complain in Spanish with the intention of savingitlown and their hearer’s face.

The main lessons page contains two video-basedrisesLesson 1 takes place
in a private or informal setting and Lesson 2 tagkxe in a public or formal
setting. Figure 4 depicts a screen shot of the page for Lessons 1 and 2, which
shows the two complaint scenarios for learnersdckvihrough.
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Figure4: Main Pagefor Lessons1and 2

Spa settings. Complaining is perhaps ona of
& high risk of affending the haarer of the complaint, Language learnars will often avoid
nd members of the target language culture, However, to avoid being taken advantage of,

complaining alkogether becausea they don't w
sometimas it is necassary to complain.

4l complaints are potentially face-threatening acts. The notion of losing face refers to being embarrassed or humiliated, and it closely relates to
the culturally accepted norms of inguistic politeness. Speakers often try to save their own ‘face’, but it is considered polite to also protect the
face’ of the hearer. This tutorial will help vou will learn various strategies to complain in Spanish with the intention of saving vour own and your
hearer’s “face’

At the end of « sson you will be able to:

1. Notice the st 5 that you use to complain in English.

2. Recognize how you transfer your pragmatic knowledge of English into Spanish, either appropnately or inappropnatety,
3

3

. Identify the strategies that native-speakers of Spanish use to complain in both public and private settings,
. Understand the various socal factors and language strategies that are smportant when complaining in Spanish,

LESSON 1 LESSON 2
rder breakfast
e a the room
stu or 3 8 MEn In your
i This has hatel raom. They
L ¥

a v happened 3 promise it in 15
times this week min,, but you have
already been

BEGIN BY CHOOSING A LESSON:

waiting for 45 man.
Your tour bus is
leaving i 15 man,

The complaint scenarin Lesson 1 is between two roommates, one of wis
playing music very loudly while the other is tryitmystudy. The second compla
scenario in Lesson 2 is between a hotel guest ecebtionist. The hotel gue
ordered breakfast from the room senmenu, which was supposed to arrive &
15 minutes. However, the hotel guest has beenngaitr his breakfast for 4
minutes and his tour bus leaves in 15 minutes. Ketroall guest services
complain that his meal has not yet arrived. A stid®tof the complaint scenar
for the DCT (Spanish version) from Lesson 2 is @nésd in Figure

Figure5: Complaint Scenario for Lesson 2

Lesson 2 : Watch the Video
Mow you will be placed in the same scenario, but this timg aking country on holiday and
you will have to communicate your complaint in Spanig in.
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Before viewing the vide-based lessons in Spanish, learners’ pragr
awareness is raised in their L1 through the conguatf DCTs in English. Fc
Lesson 1, learners are shown that in English teenlency is to use the followit
pragmatic strategieshven complaining in a private setting: (a) Questifmmmed
with ability modals such ¢Can you7or Could you?(b) The wordplease and (c)
The phrasé&’ou need tcrather than a direct commaidthe imperative mooc

For Lesson 2, learners are made a of their tendency to use the followii
pragmatic strategies when complaining in Englishfiormal setting: (a) Saying t
word pleasemultiple times, (b) Ability questions such Can you?r Could you’,
(c) The conditional moowould could), and (d)Multiple downgraders, which a
statements that soften the impact of the utterandee heareill was wondering i
you could?andWould it be possible for you ). Figure 6 presents a screen ¢
from Lesson 2, which demonstrates the pragmatitegtes that are common wh
complaining in English in a public settii

Figure 6: Pragmatic Strategies for Complaining in English in a Public Setting

Lesson 2 : Respond and Compare
Did you use the following types of language?

B The word [please], perhaps used multiple
times

Could you please send my breakfust up right
away? You promised me that I would have itin
statements such as [Can you?] or [Could 15 minutes, and now 1 don't even have time to

you?] eat!

@ The use of ability questions, which are

B The use of the conditional mood (these
expressions will have the words [would] or
[could] in them)

B The use of multiple downgraders, which are
statements that tone down the impact of the
utterance on the hearer. Downgraders are
typically used to demonstrate politeness.
Some examples include [I was wondering if
you could...?] and [Would it be possible for
you to..7)

These strategles are commonly used when complaining in English In a public setting.

After completing the DCTs in English, learners presented with the sar
scenario for each complaint in Spanish. Learnerpermpted to respond to DC
in Spanish in one of two modalities: written viattbox or spoken via web cal
After learners conlpte the DCTs in Spanish, they are given explidibimation
regarding the appropriate and inappropriate trandfpragmatic strategies fro
English to Spanish. They are also alerted to tlagmatic strategies that nati
speakers of Spanish typicalemploy when complaining in private and put
settings.
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For Lesson 1 (the informal setting), learnersgfi@med that native speakers
English are likely to transfer the use of abilityegtions from English to Spanis
which is inappropriate (negve transfer). They are also likely to avoid the of
direct language and imperatives, which are commuasgd by native speakers
Spanish. In addition, Spanish language learnersha is English also tend to L
politeness markers and downgraderhich are inappropriate or negative tran:
for complaints and requests in an informal settirgarners are also informed tl
native speakers of English typically use less gakttion than native speakers
Spanish. Figure 7 depicts a screen shot Lesson 1 of the explicit instruction tt
learners receive about appropriate versus inapigteppragmatic transfer fro
English to Spanish.

Figure 7. Explicit Information on Appropriate versus | nappropriate Pragmatic
Transfer

| home

Pragmatics en esparol

Lesson 1: Respond and Compare
Did you use the same complaint strategies that you used when making the complaint in English?
@ Native speakers of English are more likely to transfer their

pragmatic strategies from English by using ability questions [Can
you? or Could you?] when complaining or requesting in Spanish.

tPodrias bajar la msica por favar? Necesito
B Additionally, they are less likely to use direct commands [Turn down | Estudiar,
the music!] than Mative speakers of Spanish, who are much more
likely to use direct language, especially when speaking with a friend,

| Native speakers of Spanish will usually use a simple imperative form
[Turn it dewn!] without a politeness marker such as the word
[please] and without a mitigators, or words that are used to soften
the command such as [Would you?] and [Could you?].

There are other differences between Spanish and English that are not
linguistic, namely the use of gesticulation varies greatly between English
and Spanish. The Cuban Spanish speakers gesticulate much mare than
the North American English speakers when communicating their
complaint, Youw may want to watch both videcs again and simply watch
the speakers’ hand movements.,

A similarity between the two languages is that in a private setting, the
person recelving the complaint may actually alse complain back to the
person glving the complaint. So, if you complain in Spanish in a personal
setting, be prepared to hear some complaints about yourself as welll

Similar to Lesson . after completing the DCT in Spanish for Lessonh2
formal setting), learners are given explicit infaton about the positive ai
negative pragmatic transfer that they are likelymake between English a
Spanish when complaining in a public set. For example, they are informed the
is not appropriate to transfer ability questicCan youZould you? and the wort
please however, it is appropriate to transfer the usenoflal verbs and multip
downgraders when complaining in a public se, although most Spanish langus
learners fail to transfer the latter because tlend tto lack knowledge of tf
linguistic forms and structures to do so, whickriewn as a pragmalinguistic err
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After viewing explicit information about positivend regative pragmati
transfer, learners are shown a video of the ectingplaint scenario between the t
native speakers of Spanish as they complete thesx@d resolve the probler
using language that is socially and culturally ayppiate. The pragmatstrategie:
that they use are pointed out to students in ie&l graphically through the use
text bubbles that appear beside the video framarnees may view the vide
multiple times until they are able to recognizeodthe pragmatic strategiesat the
native speakers employ. While research showsttisatery difficult for learners t
recognize native speakers’ pragmatic strategyrussl time (Kasper, 1996; Kasy
& Schmidt, 1996), the user interface in the pres&BT makes use of tt
capabilities of the Webased format in order to make pragmatic featuresséor
learners. Figure 8 presents a screen shot fromohesghat depicts pragma
strategy use in real tinr

Figure 8: Pragmatic Strategiesin Real Time

Lesson 1 : Watch the Video
Now watch the native speaker’s complaint agaln This time the \rldeo will point out the pragmatic strategies that Teresa uses

Ancillary Support

Finally, at the end of each vid-based pragmatics lesson, learners are providec
a resource page to help them find out more aboamiSp pragmatics and how
sound more nativéke in their Spanish language production. Eacbuese page i
specific tothe lesson that was completed. According to Ro@dg{1997) an
Walters (1979), learners need to have masteredanange of verbal morpholoc
namely, the present, conditional, imperative, aast pubjunctive, in order to reali
the speech act ofgeesting in a manner that is comparable to nafiealser norms
In addition to mastery of these tenses and moedsnérs must also be able
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distinguish between formal and familiar verb foms use them appropriately. T
resource page at the endLesson 1 provides learners with links that con
explicit information on the formation of familiaommands, guidelines on when
use familiar language and commands, tips for sagndiore nativ-like (such a:
dropping the subject pronoun), and inforion on the difference between gesttL
and gesticulation with a link for a lesson on comrgestures in Spani-speaking
countries.

The resource page at the end of Lesson 2 provides that contain explic
information on how and when to use the fsubjunctive mood, how to form tl
conditional mood, how to use direct object proncams direct language, as well
how to use familiar versus formal subject pronocosectly. Learners are al
informed that native speakers of Spanish are mes$ lilely to use the worc
pleaseandthank you Rather than sethank youSpanish speakers are much rr
likely to issue an invitation to demonstrate reggity. Thus, learners are provid
with a link to help them find out more about isguinvitations in {panish. At the
end of each lesson, learners may replay the lagsmove on to the next lesson
screen shot from the resource page at the endssbbe? is presented in Figur:

Figure 9: Resource Page for Lesson 2

Lesson 2

Great job! To replay the video, select the replay button. You can also navigate to lesson 1 by selecting the lessonl button.
For more information on the strategies described In this lesson, select a link below.

d eshersdo. Instead of saying thank you, Spanish speakers are more By to
Ations, go to the foliowing link

o form the conditional in Spanish, vist: I

e about vocabulary differences betwosr
bowt comyod tipsforeamingspanisk

TUTORIAL ASSESSMENT

The assessment was designed to be an interacthesthat would motivate learne
to attempt it multiple times. After an initial spl@welcome page, learners
prompted to look at a DCT and then determine wiktettements were made
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native speakersf@panish and which statements were made by Spkarighage
learners who are nonnative speakers of Spanishtith®CTs in the assessme
are the same DCTs that were presented to leaméns ipragmatics tutorial. Tt
goal of the assessment is for ners to recognize whether statements
pragmatically appropriate or inappropriate givenECT at hanc In order to elicit
data for the assessment, two classes of univéesiy second semester student
Spanish and ten native speakers of Spaniho were working as Teachii
Assistants (TAs) at a large urban university ingbetheastern United States w
asked to complete the two DCTs. Their responses eaamined and sixteen we
included in the assessment: eight from the Spadangjuage leaiers and eight fror
the native speaker TAs. Nonnative responses to Di&Tigded the use of abilil
questions, overuse of politeness markers, andsiefisubject pronouns, which
inappropriate pragmatic strategies when requestnigcomplaining in Sanish.
Native speaker responses included the pragmatitegtes that are typical for t
speech acts of requesting and complaining in Spanamely, the use of dire
language (imperative mood) without any mitigatassrsas the worpleastin a
private setting and the conditional mood and multiple wigraders in a publi
setting.

For the assessment, two black talk bubbles appeéeimiddle of the pag
which are titled\ative Speaki andNonnative Speakektearners are prompted
drag the lettenext to each response and drop it into the cobleck talk bubble
They are informed that there may be multiple nadpweaker and multiple nonnati
speaker responses. After dropping all of the respeimto the black talk bubbles
the center of th page, learners are required to check their asdwedore moving o
to the next item. If they answered incorrectlyyth@ay reset the page and try ag
until they answer correctly. However, after chegkiheir answers, learners m
move on to the nextem and revisit incorrect responses at a latee tifigure 1(
presents a screen shot from the assessment settlwnpragmatics tutorie

Figure 10: Pragmatics Assessment

Determine which responses were written by native speakers of Spanish and which were written by Spanish Language Learners
{Non-Native Speakers), Drag the letter next to the response to the correct biack talk bubbie. There may be multiple Native
‘Spnakcrs and multiple Non-Native Speakers

[sit 6n 1: Estas de para un ex pero tu .]

de cuarto estd escuchando la radio y el volumen esta lﬂli!' alto. Ya hars
hablado con ella tres veces esta semana sobre el ruido. Ahora ta dices:

i . -
1 Te he repetido ya varias veces )
que necesito Es{udlﬁ!r. Si 5 iSHencio, por favor)
quieres escuchar mosica, vete
al bar,
Native Speaker
| E iBaja la masical Q Por favor, la radio estd muy
5 I - alta 0 necesito estudiar.
L Tengo que estudiar. NonMative Yy

Speaker
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After completing the assessment, learners arengieir results. They are
provided with the number of correct and incorréaiis and a total score in the form
of a percentage. After viewing their results, leasnare prompted tBlay Again
The primary goal of the WBT is to help learnerddbsbciolinguistic competence, a
key component of communicative competence (Candbevé&in, 1980). Recently,
Chapelle (2009) redefined the term communicativepetence to include “. . . the
ability to communicate using readily accessiblgédc¢hnology aids . . . the ability to
make appropriate linguistic choices in face-to-faemote, written, and oral modes,
and the ability to choose appropriate technolofgiesommunication and language
learning” (p. 751). According to Chapelle’s updatfinition, the game-based
assessment in the present WBT may help learnddsdmmmunicative competence
remotely because they are required to choose apgi®inguistic responses to
DCTs.

Regarding the efficacy of the WBT for pragmatmstiuction and assessment,
Garrett (2009) asserts that CALL materials sho@dbaluated with respect to a
given technology’s ability to help language leasneomplete specific tasks in
context. The WBT contextualizes the instructiomadtent for learners, as the video-
based lessons present native speakers interactiaglitime to realize speech acts.
Moreover, the game-based assessment at the emeltotdrial requires learners to
select socially and culturally appropriate respsngecomplaint scenarios, and
correct responses depend upon whether the settfogmal or informal. Thus, the
assessment piece to the WBT is also appropriateitestualized for learners. In
addition, alternative technology-based assessn®nth as digital games) are able
to incorporate more authentic tasks than traditioomputer-based testing (CBT),
which is typically dominated by multiple-choicerite (Ockey, 2009). Carr (2011)
claims that selected response items that are eeeatid non-traditional could be
more effective than multiple-choice items becabeg tmay require more language
competence, may be more authentic, or may allowtdapping of aspects of
language ability not easily assessed by traditiondtiple choice” (p. 342). As the
present WBT attempts to assess pragmatic competemoeh is typically not
addressed or assessed in second and foreign laguaigula, an alternative game-
based approach using drag-and-drop matching waerinemted to tap into this
aspect of language learning. Further, Carr asiestsanimation, drag-and-drop
matching, and pull down menus are more engagindefmners than traditional
CBT.

Potential Limitations to the Assessment Design

For the assessment component of the present VW#AThdrs are required to
select the most appropriate response to DCTs aawlesin are scored automatically
by the program. This assesses learners’ abilitg¢ognize appropriate pragmatic
strategies. However, it does not guarantee thabdes will be able to produce
appropriate language and manner when interactitignaiive speakers during real
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time communication. Ockey (2009) suggests that tloe assessment of
multidimensional constructs (such as the developroémpragmalinguistic and
sociopragmatic competence) human discourse muakée into account, which is
still a challenge for computer-based assessmentsnins and Davesne (2009)
assert that qualitative human-based assessment bmayecessary for the
interpretation and evaluation of L2 production,telitional CBT is limited to
scoring selected response items, matching resptmselsey (answers must be an
exact match), and key word or text string matchimgich is only able to assess
content and not grammatical accuracy (Carr, 20@8; & Xi, 2010). In the present
WBT, the assessment could possibly be strengthbyeatding a module that
requires learners to produce language in respomnsgibus complaint scenarios, but
this would mean that learners’ responses would havbe assessed by their
teachers, which would be a drawback for learneis avk not formally enrolled in
Spanish language courses.

CARLA (2006) recommends that feedback should bernkr directed,
scaffolded throughout the site, and not prescriptihe present WBT provides this
type of feedback at set intervals throughout thleeibased lessons, as learners are
continually prompted to compare their written ama/@l production with that of
native speakers. Learners are also provided wiphiciixfeedback on appropriate
pragmatic strategy use in both the L1 and the L #ional and informal settings. At
present, the WBT’s assessment only provides inidkeidback. In other words,
learners are only told if their answers are comeaicorrect. Sanz (2004) conducted
a computer-based study that investigated feedlypekand the acquisition of word
order and object pronouns in Spanish. She foursthmeficant difference between a
group that received explicit individualized feedband a group that received
implicit feedback. Brandl (1995) examined high dow achieving students’
preferences for feedback options while completimgnputer-based grammar
activities on the German passive voice. He fouatltloth high and low-achieving
students preferred implicit feedback (right or wganessage) over the following
three types of feedback irrespective of the let&dsk difficulty: (a) error location,
(b) grammatical description of correct responsel ér) the correct response.
However, both Sanz and Brandl focused on the iotitnu of second language
grammar and their findings may not be generalizébtethe instruction of
pragmatics. It is presently unclear which typesgfdback is the most beneficial for
Web-based pragmatics instruction.

| MPLICATIONS FOR TEACHING & RESEARCH

The WBT described here has not yet been implememeéeévaluated with Spanish
language learners, nor has it been empiricallytesthe focus of this article has
been on the design and development process fardagion of a research-based
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WBT for the instruction of Spanish pragmatics. Sagjgpns for instructional
applications, evaluation, and empirically testihg WBT are included below.

Instructional Applications

We believe there are many possible ways in whiehWBT could be used to
support language learning. In a traditional fai€ace language learning context,
the WBT could be incorporated into an existing ioulum, for example, in a
Spanish Conversation class. In contexts with adeqeamputer laboratory
facilities, students could work through the WBT ioseveral class sessions. Another
application is for students who plan to study atnoaSpanish speaking countries.
The WBT could be used for pragmatics instructiomompto the study abroad
experience, as approximating TL norms in pragmasiggrticularly relevant for
these learners.

Another manner in which the WBT could be usedsisaupplementary self-
access resource, which would enable learners th iwdependently, at their own
pace, outside of class time. Ishihara (2007) dessrsuch a use of a similar WBT
(focusing of compliments and apologies) for intetliage learners of Japanese. In
her context, the WBT was used by students in asaextricular fashion to support
classroom instruction of Japanese. Perhaps theegtgaotential offered by the
Spanish WBT would be for a distance learning Fis€ldn this type of context, the
WBT could be integrated into an existing onlinerimuum, supplementing other
existing lessons, which may not emphasize pragmatidanguage and culture
connections.

WBT Evaluation & Suggestions for Future Research

We believe that future evaluation of and researncthe WBT falls into three related
domains. The first of these would entail assessaeys’ perceptions of the WBT. In
other words, do students believe that it helps tleam? Do they find the content
and format to be engaging and motivating? Thera atenber of ways of exploring
this issue: for example, by administering survelysanducting interviews with
learners. In an exploratory study of students’ afse WBT focusing on Japanese
pragmatics, Ishihara (2007) asked learners to kefigrtive journals to document
their experiences with the WBT. She found thataits! reflective journal entries
indicated that they responded positively to thgpratic material presented in this
format.

The second domain of research involves furthezstigation of what students
actually do as they work through the WBT. In othwrds, which features of the
WBT are they exploiting? In what ways are theyriatting with the lessons and
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assessments? Are they making use of ancillary stppaterial? One way of
addressing such questions would be to observe pleaistudents as they use the
WBT in a computer lab. Another related alternatixild have researchers asking
learners to complete think-aloud protocols as theyk through the WBT, and
(when relevant) having learners reflect on why timake the navigational choices
they make. Yet another option (and one that offeesadvantage of less direct
researcher intervention) would be to install a ppogsuch as Camtasia on learners’
computers, which captures screen recordings, aighwiould enable researchers to
chart learners’ moves as they interact with the WBT

The third domain of research involves evaluativgeffectiveness of the WBT
in terms of learner outcomes. In other words, dogmgement with the WBT lead
to gains in students’ understanding that complant$ requests differ in English
and Spanish? Does use of the WBT result in incceaseareness of which
pragmalinguistic forms are appropriate in the fdiatian of those speech acts in
Spanish? Is use of the WBT related to improvemenrearners’ L2 speech act
performance? Ishihara’s (2007) study demonstraited, tafter using a WBT,
learners’ reflective journal entries showed thaytinad enhanced awareness of
Japanese speech acts. We believe that researdbsstivat combine learner self
reports with more objective measures (such aglditmal quasi-experimental pre-
/post-test design) hold the greatest potentiabtlmumenting the extent to which
WBTs can impact learners’ L2 pragmatic development.

CONCLUSION

By and large, research findings indicate that utdion in pragmatics helps learners
improve in their pragmatic competence (Cohen, 2086n & Kaya, 2006; Rose,
2005; Taguchi, 2011), which may in turn affect thigiteractions with native
speakers. Since the majority of FL textbooks fail ibclude instruction in
pragmatics, the Internet is an ideal repositornpfagmatics-focused materials. The
inclusion of video-based lessons in the current VEBdws learners to view native
speaker pragmatic strategy use in real time. Intiadd pragmatic strategies are
pointed out with text bubbles that appear beside tideo frame, which
demonstrates how technology can be used to magenpt features more salient
for learners.

The unique user interface design also enablesmidemrto compare their
production with native speaker norms, either vid b®ox or web cam technology.
The web cam feature allows learners to make bsteviand auditory comparisons.
By using technology as a vehicle for instructidme turrent WBT encourages
learners to notice the gap between their produeti@hnative speaker norms with
respect to pragmatic strategy use. As Spanish &ggglearners’ production of
speech acts primarily diverges from native speakems due to pragmalinguistic
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differences (Koike & Pearson, 2005; Reese-Pint®220the WBT also offers
resources for explicit instruction on the langugens, structures, and vocabulary
necessary to produce linguistically appropriateespeacts. Although it is widely
accepted that grammatical competence does notepsagmatic competence,
Bardovi-Harlig (1999) cautions that grammatical gatence may be the platform
upon which pragmatic competence is built. Furttiere is growing research-based
consensus (e.g., Taguchi, 2011) that explicit matgpatic explanation is critical
for pragmatic development.

The ultimate goal of the WBT is to help Spanishglaage learners become
aware of the pragmatic strategies that native sgeaise when realizing speech acts
and to incorporate these strategies by using apptepanguage and manner when
requesting and complaining in Spanish. Currentigre are very little pragmatics-
focused materials available for Spanish languagen&zs, either in print or on the
Web. The present WBT fills an important gap andrjgtes a model for the creation
of research-based and pedagogically sound matésiaise instruction of Spanish
pragmatics that take advantage of the capabilitieche Web-based format. The
WBT described in this article is open and availabhled can be found at:
www.Slaitresearch.coniEducators, learners, and researchers alike doeme to
use it.

AUTHORS' ACKNOWLEDGEMENTS : The primary author would like to thank her IT teammbers:
Christine Brown, Coby O’Brien, Patrik Wahlgren, a@brdon Worley. These individuals were
responsible for shooting and editing video footageating graphics and animations, mixing sound,
and Web authoring in Macromedia Flash 8. VictorigsRell authored the instructional content for the
WBT and served as the subject matter expert omgandisciplinary team where all five group
members collaborated on the overall vision for pineject and in the instructional design process
(analysis, design, development, implementation,esadliation).

Vol. 41 (2) 2011 49



A Web-Based Tutorial for Spanish Pragmatics...

REFERENCES

Bardovi-Harlig, K. (1999). Exploring the interlargge of interlanguage
pragmatics: A research agenda for acquisitipreymaticsLanguage
Learning, 4677-713.

Bardovi-Harlig, K. (2001). Empirical evidence oktheed for instruction in
pragmatics. In K. Rose & G. Kasper (EdBRrgagmatics in language
teaching(pp. 13-32). Cambridge: Cambridge University Press

Bardovi-Harlig, K., & Dérnyei, Z. (1998). Do langge learners recognize
pragmatic violations? Pragmatic versus gramrabé@areness in
instructed L2 learning.ESOL Quarterly, 32), 233-262.

Bardovi-Harlig, K., & Hartford, B. (1990). Congruemin native and nonnative
conversations: Status balance in the academisiag session.
Language Learningd0(4), 467-501.

Billmyer, K. (1990). “I really like your lifestyle”’ESL learners learning how to
compliment.Penn Working Papers in Educational Linguistié&), 31-
48.

Blum-Kulka, S. (1982). Learning to say what you mé&aa second language: A
study of speech act performance of learners of éelas a second
languageApplied Linguistics, 329-59.

Bouton, L. (1994). Can NNS skill in interpretingpiicature in American
English be improved through explicit instructfof pilot study. In L.
Bouton & Y. Kachru (Eds.Rragmatics and language learning
monograph series vol. 5. (pp. 88-109). Urbanar@aign, IL: Division
of English as an International Language, Unitei lllinois, Urbana-
Champaign.

Brandl, K. (1995). Strong and weak students’ pegiees for error feedback
options and responsd$e Modern Language Journal, (29, 194-211.

Brown, P., & Levinson, S. (1987politeness: Some universals in language
usage Cambridge: Cambridge University.

Brown, C., O’'Brien, C., Russell, V., Wahlgren, & Worley, G. (2008).
“Pragmatics en espafiol.” Retrieved frottp://www.slaitresearch.com

Canale, M., & Swain, M. (1980). Theoretical basksamnmunicative approaches
to second language teaching and testing. Apjhlieguistics,1(1), 1-47.

50 IALLT Journal of Language Learning Technologies



Russell & Vasquez

Carr, N. (2008). Decisions about automated scoklivigat they mean for our
constructs. In C.A. Chapelle, Y. R. Chung, &4.(Eds.),Towards
adaptive CALL: Natural language processing fagtostic language
assessmefipp. 82-101). Ames, IA: lowa State University.

Carr, N. (2011). Computer-based language assessRrespects for innovative
assessment. In N. Arnold & L. Ducate (EdBrgsent and future
promises of CALL: From theory and research tev airections in
language teachindpp. 337-373). CALICO monograph series vol. (2
Edition).

Carr, N., & Xi, X. (2010). Automated scoring of shanswer reading items:
Implications for constructé anguage Assessment Quarterl{g)7205-
218.

Center for Advanced Research on Language Acquis{2006). “Dancing with
words: Strategies for learning pragmatics inrfgga” Important
Information for ResearcherRetrieved from
http://www.carla.umn.edu/speechacts/sp_pragmaticgésearchers.htmi

Chapelle, C. A. (2009). The relationship betwearosd language acquisition
theory and computer-assisted language learMogern Language
Journal, 981), 741-753.

Cohen, A. (1998). Contrastive analysis of speet$t athat do we do with the
research findings3tudia Anglica Poshaniensia: International Revidw o
English Studies, 181-90.

Cohen, A. (2005). Strategies for learning and periiog L2 speech acts.
Intercultural Pragmatics, 2-3275-301.

Cohen, A., & Olshtain, E. (1981). Developing a mgasf sociolinguistic
competence: The case of apolodnpanguage Learning, 3112-134.

Cohen, A., & Olshtain, E. (1993). The productiorspéech acts by EFL learners.
TESOL Quarterly27, 33-56.

Cummins, P. W., & Davesne, C. (2009). Using elettrportfolios for second
language assessmekiiodern Language Journal, 9848-867

Garrett, N. (2009). Computer-assisted languagailegutrends and issues

revisited: Integrating innovatioModern Language Journal, €8, 719-
740.

Vol. 41 (2) 2011 51



A Web-Based Tutorial for Spanish Pragmatics...

Giddens, D. (1981)An analysis of the syntax and discourse of oralplamts in
SpanishUnpublished master’s thesis, University of Califarh.os
Angeles.

Hoven, D. (1999). A model for listening and viewiocgmprehension in
multimedia environmentsanguage Learning & Technology13, 88-
103.

House, J. (1996). Developing pragmatic fluencymglish as a foreign language:
Routines and metapragmatic awaren8gslies in Second Language
Acquisition, 18225-252.

Ishihara, N. (2007). Web-based curriculum for pragos instruction in Japanese
as a foreign language: An explicit awarenessifrgiapproach.anguage
Awareness, 1@L), 21-40.

Jeon, E. H., & Kaya, T. (2006). Effects of L2 insition on interlanguage
pragmatic development: A meta-analysis. In Ndrris & L. Ortega
(Eds.) Synthesizing research on language teaching anahieg(pp.
165-211). Amsterdam: Benjamins.

Kasper, G. (1996). Introduction: Pragmatics in SBAudies in Second Language
Acquisition, 18145-148.

Kasper, G., & Rose, K. (200Fragmatic development in a second language.
Oxford: Blackwell.

Kasper, G., & Schmidt, R. (1996). Developmentaliéssin interlanguage
pragmaticsStudies in Second Language Acquisition,149-169.

Koike, D., & Pearson, L. (2005). The effect of nustion and feedback in the
development of pragmatic competerfegstem, 33481-501.

Kramsch, C., & Anderson, R. (1999). Teaching text aontext through
multimedialLanguage Learning & Technology22, 31-42.

LeLoup, J., & Ponterio, R. (2000). Enhancing autitdanguage learning
experiences through internet technology. ReldortEDO-FL-O0-02.
Washington, DC: Office of Educational Reseanctt Bnprovement.

Levinson, S. (1983Pragmatics New York: Cambridge University Press.

LoCastro, V. (1997). Pedagogical intervention aragmatic competence
developmentApplied Language Learning(B), 75-109.

52 IALLT Journal of Language Learning Technologies



Russell & Vasquez

Lyster, R. (1994). The effect of functional-anatyitaching on aspects of French
immersion students’ sociolinguistic competen&pplied Linguistics, 15
263-287.

Nielsen, J. (1993). What is usability? In J. Nial¢Ed.)Usability Engineering
(pp. 23-48). New York: Morgan Kaufmann.

Ockey, G. J. (2009). Developments and challengéiise of computer-based
testing for assessing second language abilibdern Language Journal,
931), 836-847.

Olshtain, E., & Cohen, A. (1989). Speech act badraatross languages. In H.
Dechert & M. Raupach (EdsJransfer in Language Productidpp. 53-
67). Norwood, NJ: Ablex.

Reese-Pinto, D. (2002perdéname, llevas mucho esperando? Conventionalized
language in L1 and L2 Spanidbnpublished doctoral dissertation,
University of California, Davis.

Rodriguez, S. (1997RAppropriate requests and the card sorting judgmask.
Unpublished manuscriptndiana University, Bloomington.

Rose, K. (2005). On the effects of instructionee@nd language pragmatics.
System, 33385-399.

Sanz, C. (2004). Computer delivered implicit versxglicit feedback in
processing instruction. In B. VanPatten (EErpcessing instruction:
Theory, research, and comment§op. 241-256). Mahwah, NJ:
Erlbaum.

Schmidt, R. (1993). Consciousness, learning amglaniguage pragmatics. In G.
Kasper & S. Blum-Kulka (Eds.nterlanguage pragmaticgp. 43-57).
New York: Oxford University Press.

Schmidt, R. (2001). Attention. In P. Robinson (jE@ognition and second
language instructiofpp. 3-32). Cambridge: Cambridge University
Press.

Searle, J. (1969%peech actdNew York: Cambridge University Press.

Taguchi, N. (2011). Teaching pragmatics: TrendsissuesAnnual Review of
Applied Linguistics, 31289-310.

Vol. 41 (2) 2011 53



A Web-Based Tutorial for Spanish Pragmatics...

Walters, J. (1979). The perception of politenessriglish and Spanish. In C.
A.Yorio, K. Perkins, & J. Schachter (Ed®h TESOL '79pp. 2988-
296). Washington, DC: TESOL.

Wishnoff, J. (2000). Hedging your bets: L2 learhargjuisition of pragmatic
devices in academic writing and computer-mediaiscourseSecond
Language Studie®Vorking papers of the department of Second
Language Studies, University of Hawaii, 199-157.

Yoshimi, D. (2001). Explicit instruction and JFlalmer’s use of interactional
discourse markers. In K. Rose, & G. Kasper (E@sagmatics in
language teachinpp. 233-244). Cambridge: Cambridge University
Press.

54 IALLT Journal of Language Learning Technologies



Russell & Vasquez
ABOUT THE AUTHORS

Victoria Russell (Ph.D. in Second Language Acquisition & Instrucéb
Technology, University of South Florida) is curdgran Assistant Professor of
Spanish and Foreign Language Education at Val®iste University. She is also
the director of an intensive language summer sabdgad program in Cadiz, Spain.
Her research interests include processing instmictiomputer-assisted language
learning, and distance foreign language learning.

Camilla Vasquezis an Associate Professor at the University oft&dtlorida,
where she teaches in the SLA/IT PhD and MA-Appligdyuistics Programs. Her
areas of research interest include intercultuidmatics, teacher development, and
the analysis of online discourse. Her work has apgein journals such as TESOL
Quarterly, Language Teaching Research, TESL-EJJandhal of Pragmatics.

Vol. 41 (2) 2011 55



