JOURNAL OF AMATEUR SPORT

JAS

TTP://WWW.JAMSPORT.ORG

Harmonious or Conflicted? A Qualitative Study of
Father-Coach and Daughter Relationships in Youth Sport

Isabel Ormond Nicholas I.. Holt

Faculty of Kinesiology, Sport, and Recreation
University of Alberta

Representatives of some Canadian sport organizations have called for more re-
search with parent-coaches in order to inform policy and educational initiatives. The
purpose of this study was to examine perceptions of relationships between fa-
ther-coaches and their daughters. Sixteen participants (eight father-coaches and eight
daughters) completed individual interviews, which were transcribed verbatim and
subjected to a dyadic analysis. Four dyads were coded as harmonious and four dyads
were coded as conflicted. Certain factors differentiated between the harmonious

and conflicted dyads. For example, in the harmonious dyads father-coaches adopted
a relationship-oriented coaching approach and were consistent in their behaviors
between home and sport settings. In the conflicted dyads, father-coaches adopted

a more intense coaching approach and behaved differently in home versus sport
settings. Father-coaches in the conflicted dyads were also much harsher on their own
daughters compared to father-coaches in the harmonious dyads. These differenti-
ating factors offer guidance that may inform training and educational opportunities
specifically geared toward parent-coaches.

arent-coaches play an important as some studies have shown there are

role in amateur sport. Represen- positive aspects of having a parent-coach

tatives of some Canadian sport (e.g., strengthening parent-child rela-
organizations called for more research tionships; Trussell, 2016), research also
with parent-coaches in order to inform shows that the parent-coach and child
organizational policy and educational ini-  relationship can be challenging, involving

tiatives (Holt et al., 2018). Indeed, where-  multiple sources of tension and conflict
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which may negatively impact children’s
experiences in sport (Eliasson, 2018;
Jowett et al., 2007; Weiss & Fretwell,
2005). Theretore, the purpose of this
study is to examine perceptions of re-
lationships between father-coaches and
their daughters. Specifically, adopting an
exploratory approach, this study seeks
to identify factors that may differentiate
between more positive and negative fa-
ther-coach and daughter relationships.

In research examining (non-coach)
sport parents, positive perceptions of
parental involvement have been associat-
ed with increased sport enjoyment among
children (e.g., McCarthy & Jones, 2007).
Alternatively, when parents over-em-
phasize winning and have unrealistic
performance expectations, children may
experience stress and reduced enjoyment
of sport (e.g,, Reeves et al., 2009). When
parents are also coaches, parenting and
coaching roles may become blurred (Holt
& Khnight, 2014). For example, intrusive
parental involvement as a coach may
threaten children’s privacy boundaries
(Littlefield & Larson-Casselton, 2009).

Researchers have asked children about
their preferences for parental behavior in
sport. Children want their (non-coach)
parents to remain in control of their
emotions, focus on effort rather than out-
comes, encourage the entire team (Knight
etal., 2011), and refrain from provid-
ing technical and tactical advice during
competitions (Knight et al., 2010). Par-
ent-coaches inevitably provide technical
and tactical advice, so some of the behav-
iors children want from their parents may
be at odds with the parent-coach role.
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In fact, Schmid et al. (2015), who con-
ducted a study with college tennis players
who had been coached by their fathers,
concluded that the benefits of having a
father-coach were outweighed by the dif-
ficulties of effectively managing “blurred
boundaries” (p. 233).

Considering the potential for the
blurring of boundaries and role conflict,
some Canadian sport organizations ac-
tively discourage parents from coaching
their own children (e.g., BC Soccer Pre-
mier League, 2012). However, as par-
ent-coaches play an important role in
delivering youth sport in many countries
(including Canada), discouraging par-
ent-coaches would create an untenable
situation. In light of the important in-
fluence of parents and coaches on chil-
dren’s sport experiences, and the potential
challenges associated with parent-coaches,
it seems particularly important to study
relationships between parent-coaches
and their children. Indeed, in Holt et al.’s
(2018) study with 60 representatives of
Canadian Provincial Sport Organizations,
42 participants called for more research
on parenting, including parent-coach rela-
tionships. Understanding more about the
(positive and negative) features of these
relationships may reveal evidence that can
be used to inform parent-coach education
initiatives.

The current study also addresses
certain methodological limitations in the
existing parent-coach literature. Some
studies (e.g., Elliott & Drummond,

2017; Kerins et al., 2017) have included
only parent-coaches themselves, and the
perceptions of children within the par-
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ent-coach dynamic are less clearly under-
stood. Furthermore, research has tended
to focus on fathers or parents coaching
boys (e.g, Elliott & Drummond, 2017,
Kerins et al., 2017; Weiss & Fretwell,
2005). The perceptions of girls who are
coached by their fathers have not been
widely studied. Finally, with some notable
exceptions (e.g., Jowett et al., 2007), stud-
ies have not included dyadic analysis that
may account for variations in different
types of parent-coach and child relation-
ships. As a result, the current study used
a qualitative description methodology
(Sandelowski, 2000) to focus on daugh-
ters who were coached by their fathers
and a dyadic analytic approach to explore
and examine perceptions of relationships
between father-coaches and their daugh-
ters.

Conceptual Framework

An inductive, exploratory, and da-
ta-driven approach was adopted to pur-
sue the purpose of this study. Therefore,
this study was guided by a conceptual
framework rather than an explicit theo-
ry. Inductive approaches are compatible
with the use of a conceptual framework
(whereas deductive approaches may be
more commonly used to explicitly test a
theory or theoretical framework; Imen-
da, 2014). A conceptual framework can
be understood as a way of organizing
ideas to achieve the purpose of a re-
search project, also guiding methodolog-
ical (e.g., data collection and analysis)
decisions (Shields & Rangarajan, 2013).
The conceptual framework for the cur-
rent study was unpinned by previous

Journal of Amateur Sport

Volume Seven, Issue Two

empirical parent-coach research, along
with conceptions of effective parenting
and developmentally-focused coaching.
Methodological decisions were guided

by previous studies indicating the bene-
fits of using dyadic analysis to examine
parent-coach and child relationships (e.g;,
Jowett et al., 2007).

According to Maccoby (1999), re-
lationships exist between people when
their lives are interdependent, such that
their behaviors, emotions, and thoughts
are mutually interconnected. Qualitative-
ly different types of relationships can
emerge between parents and their chil-
dren. For instance, close relationships are
those that endure and involve frequent
and diverse interconnections (Maccoby,
1999). Within the broader context of
tamily life (e.g,, in families with multiple
children), parents can form dyadic rela-
tionships with each individual child. The
term dyad implies bidirectional influ-
ences, and therefore the study of pat-
ent-child dyads can involve the consider-
ation of behavioral, social, and affective
interactions (Feldman, 2012).

The empirical literature shows there
are both negative and positive aspects
of the parent-coach and child relation-
ship. Negative aspects of playing for a
patent-coach include high pressure/ex-
pectations, criticism over mistakes, unfair
behavior toward the child, and limiting
recognition/displays of encouragement
to avoid perceptions of favoritism from
other parents (Elliott & Drummond,
2017; Weiss & Fretwell, 2005). Positive
aspects of playing for a parent-coach
include receiving perks, praise, more
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technical instruction, special attention,
and being involved in decision-making
(Weiss & Fretwell, 2005). Hence, it may
be possible to differentiate between more
negative and more positive types of par-
ent-coach and child relational dyads.
Conceptually, this study was guided
by autonomy supportive and mastery
approaches to parenting and coach-
ing. Autonomy supportive parenting is
a feature of sport parenting expertise
(Harwood & Knight, 2015) and exem-
plary sport parenting (Pynn et al., 2019).
Autonomy supportive parenting is based
on three dimensions (a) autonomy sup-
port versus control, (b) involvement,
and (c) structure (Grolnick et al., 1991).
Recent research (Holt et al., 2021) has
shown that highly autonomy supportive
sport parents engage in few controlling
behaviors and promote autonomy by
engaging in flexible conversations with
their children and supporting their de-
cision making. They create structure by
setting boundaries and establishing clear
expectations based on values, and are
highly involved in their children’s lives.
Autonomy supportive parenting has been
associated with positive outcomes such
as increased self-determined motivation,
sport satisfaction, and overall well-being
(e.g,, Amorose et al., 2016; Gagne, 2003).
We framed effective coaching from a
developmental perspective. Specifically,
we defined coaching effectiveness not in
terms of improving performance, but
rather as “the consistent application of
integrated professional, interpersonal,
and intrapersonal knowledge to improve
athletes’ competence, confidence, con-
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nection, and character in specific coach-
ing contexts” (Coté & Gilbert, 2009, p.
316). Furthermore, effective coaching is
based on strong coach-athlete relation-
ships (Jowett & Arthur, 2019).

The conceptual framework also
drove methodological components of
this study. That is, a dyadic analytical
approach was adopted based on insights
provided from previous research. Jowett
and colleagues (2007) interviewed six
parent-coach/child dyads from the Unit-
ed Kingdom and identified two broad
types of dyads; highly interdependent
dyads and moderately interdependent
dyads. Members of the two highly in-
terdependent dyads perceived the par-
ent-coach role as generally positive (e.g.,
the children described feeling supported
and respected by their parent-coach).

In contrast, members of the other four
moderately interdependent dyads indicat-
ed more challenges (e.g., children feeling
pressure to perform because they did not
want to let their parents down).

A study conducted in Sweden sam-
pled six parent-coach/child dyads (Eli-
asson, 2018). However, rather than using
Jowett et al’s (2007) dyadic analysis/pro-
filing, only a thematic analysis was con-
ducted. As such, results were presented
at a group (Le., thematic) level, and the
unique characteristics of the particular
dyadic relationships were not explored.
Therefore, the results of the studies con-
ducted by Jowett et al. (2007) and Elias-
son (2018) suggest that recruiting dyads,
and analyzing relationships within each
dyad, could produce a nuanced under-
standing of father-coach and daughter
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relationships. We anticipated that it may
be possible to identify different profiles
of dyads, but were driven by data and did
not determine profiles a priori.

Method

Methodology

As stated previously, a qualitative
description methodology was used in this
study. It is an applied research approach
developed in the field of nursing that can
be used to depict participants’ percep-
tions of a phenomenon (Neergard et al.,
2009). It is especially amenable to obtain-
ing “straight” and “largely unadorned”
answers “to questions of special rele-
vance to practitioners and policy mak-
ers” (Sandelowski, 2000, p. 337). That
is, from Sandelowski’s (2000) perspec-
tive, the minimal theorizing associated
with qualitative description is useful for
describing events or phenomena, and
such descriptions may be more useful
tor practitioners and policy-makers than
heavily theoretical approaches. Qualita-
tive description therefore uses a relatively
low-interference approach and the results
of studies are presented in a manner that
stays close to participants’ words rather
than imposing abstract theoretical con-
ceptions onto the data. Thus, in present-
ing a qualitative description study, the
results should be practically applicable
(Sandelowski, 2000, 2010).

Researcher Positionality

This study was underpinned by a
relativist ontology and subjectivist episte-
mology (Lincoln et al., 2018). Ontologi-
cally, this philosophical perspective ac-
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knowledges that individuals’ conceptions
of social reality differ, but we assumed
that it is possible to search for common
patterns of shared perceptions among
participants. Epistemologically, we as-
sumed that knowledge is co-constructed
between researchers and participants.
Therefore, given the role researchers play
in transforming, co-creating, and repro-
ducing knowledge, it is useful to high-
light features of the researchers’ prior
knowledge and experience that shaped
the research process.

The lead researcher (a PhD student)
identifies as a white woman and was
an experienced and accomplished club,
university, and provincial team coach.
She was not a parent-coach. As such,
she approached this study more from a
coaching perspective than a parenting
perspective. The co-researcher (a pro-
fessor), a white man, was a club soccer
coach and a father-coach at the time
of the study. He holds a “conviction”
(Thorne et al., 1997, p. 175) that endors-
es an autonomy-supportive approach in
his parenting and coaching, and he views
this as an ideal parenting and coaching
style. Hence, we approached this research
with some knowledge and experience (of
parenting and coaching) but realized the
importance of recognizing our biases
and focused on the participants’ unique
experiences and perspectives. Further-
more, the differing perspectives of the
two researchers allowed us to, at times,
step back from the data to critically
discuss and examine the analytic deci-
sions. In particular, we strived to deliver
a balanced summary of the themes that
accounted for the children’s perspec-
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tives that was not overly influenced by a
pre-disposed ‘positive’ view of parents or
parent-coaches.

Participants and Recruitment
Following Research Ethics Board
approval, participants were recruited
through criterion sampling (Patton,
2002). Fathers and daughters were tar-
geted to address limitations of previous
studies that have focused on fathers or
parents coaching boys (e.g., Elliott &
Drummond, 2017; Kerins et al., 2017;
Weiss & Fretwell, 2005). To be eligible,
parents must have been fathers who
coached their own daughter for a min-
imum of one season. To recruit partic-
ipants, an information letter was sent
via e-mail to club/technical directors
of local sport clubs, who were asked to
torward it to coaches within their club
who fit the sampling criteria. Eight fa-
ther-coaches participated in the study,
along with eight of their daughters. All
participants were white and lived in
two-parent households with at least two
children. The average age of the fathers
was 49.8 years (§D = 5.7 years), and they
had coached their daughters for an av-
erage of 10.9 years (§D = 3.6 years) in a
range of team sports including hockey,
soccet, basketball, and lacrosse. The av-
erage age of the daughters was 15.2 years
(range 13-16 years, SD = 1.05 years), and
they had an average of 8.6 years (§D =
3.3 years) of sporting experience.

Data Collection

Interviews. Data were collected
through semi-structured, individual in-
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terviews (L.e., fathers and daughters were
interviewed individually and separately).
Within the semi-structured approach,
participants are able, at times, to lead
the pace and direction of the discussion,
whereby the focus is on their own ex-
periences and perspectives rather than
asking questions in a particular sequence
(Rubin & Rubin, 2012). This approach
was consistent with the ontological and
epistemological assumptions underpin-
ning this study (i.e., unique perceptions
of social reality and co-construction of
knowledge).

Interviews were scheduled at the
participants’ convenience and took place
in a quiet location of their choice. Before
conducting the interview, participants
were given the study information letter,
a verbal explanation of the study, and
an opportunity to ask questions. Parents
provided written informed consent for
themselves and their children and the
children provided oral assent. Following
these pre-interview activities, the inter-
views were then recorded. The recorded
portion of the interviews lasted approx-
imately 45 minutes with father-coaches
and 30 minutes with daughters.

Interviewer training. Prior to con-
ducting the interviews, the lead research-
er engaged in training, which included
taking a graduate course in qualitative
research methods and completing read-
ings on how to conduct effective qual-
itative interviews. A practice interview
was completed with another graduate
student, who was otherwise unconnected
with this study, to help the lead research-
er develop her skills.
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Interview guide development.
Two interview guides were created, one
tfor children and one for father-coaches.
The process of developing the interview
guides began with the researchers brain-
storming a list of potential open-ended
questions. This list of questions was also
informed by findings from previous re-
search (e.g., Elliott & Drummond, 2017;
Jowett et al., 2007; Weiss & Fretwell,
2005) to assist in developing specific
ideas relevant to the research topic (Pat-
ton, 2002). The initial questions (and
resultant interview guide) were discussed
with other members of our lab team
(i.e., senior graduate students). Following
the guidelines provided by Rubin and
Rubin (2012), the open-ended questions
were then organized into categories of
main questions, which were supplement-
ed by follow-up questions, and probes.
The open-ended main questions were
designed to enable the participants to
discuss their own experiences, and the
tollow-ups and probes were designed to
encourage them to provide more detail as
appropriate. Pilot interviews were com-
pleted with one parent-coach and one
child who were otherwise unconnected
to this study. In addition to providing
interviewer training, the pilot interviews
also served to further inform the inter-
view guides (e.g, clarifying the framing
of some open-ended main questions).

Interview guides. Prior to the on-
set of interviews, and reflecting on the
ontological underpinnings of this study,
the interviewer made it clear that there
were no ‘right or wrong’ answers and the
questions were designed for the partic-
ipants to share their own experiences
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and perspectives. During the interviews,
the interviewer was careful to follow the
participants’ lead and refrain from unduly
imposing her own view of coaching,

For the fathers, questions included
first asking them general questions about
their coaching background and experi-
ence. Then they were asked two cate-
gories of main questions (focusing on
their coaching perspective and parenting
perspective). Questions in the coaching
perspective category included: What
can you tell me about the experience of
coaching your daughter? How would
you describe your expectations for your
daughter? How do you feel your involve-
ment in coaching your daughter has
influenced her experience in sport? How
do you treat your daughter in compari-
son to her teammates? How do you think
your daughter is treated by her team-
mates? How do you think your daughter
is treated by other parents of children
on the team? Questions in the parent-
ing category included: Can you tell me
about your parenting style? How does it
compare to your coaching style? How do
you manage being a parent-coach in your
family? Tell me about a time when the
role of the coach conflicted with your
role as a parent. Finally, they were asked
if they had any advice for other parents
who coach their own children.

Similar questions were used for the
interviews with the daughters, but tai-
lored to the daughters’ experiences (e.g.,
how would you describe your father as
a coach? What’s your favorite story to
tell about being coached by your dad?
What has been the most difficult thing
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about being coached by your dad? Do
you ever get the feeling that your parent
treats you differently than your team-
mates?). Probes were used to engage
the participants in conversation, which
included using clarification statements
(e.g., paraphrasing responses and asking
for more information) and elaboration
probes (e.g., Can you tell me more about
that? Do you have any specific examples
of that? What do you think your child/
parent would say about that?).

Data Analysis

Audio data were transcribed verbatim
and checked with the original record-
ing for accuracy. All participants were
assigned a code (e.g, parent 1, child 1,
parent 2, child 2). Dyadic analysis fol-
lowed a data condensation approach
(Miles & Huberman, 1994; Miles et al.,
2014), which involved selecting and
simplifying data contained in the tran-
scripts. Both researchers worked on the
analysis collaboratively. The first step, in
order to become familiar with the data
and context for each dyad, involved the
lead researcher reviewing the transcripts
and creating short written summaries
of the key features of each father-coach
and daughter relationship. Then, working
collaboratively, we returned to the tran-
scripts for more detailed coding, which
involved identitying and labelling themes
and creating a coding scheme. For ex-
ample, one of the identified themes was
‘coaching approach.’” For each dyad, we
extracted and coded data from father and
daughter transcripts that referred to the
tather’s coaching approach. We eventu-

Journal of Amateur Sport

Volume Seven, Issue Two

ally complied all relevant data from each
dyad into the theme coaching approach.
Within each theme, the dyad data were
kept together (i.e., quotes from father #1
were followed by quotes from daughter
#1 and so on). This process was repeated
until a complete list of themes, and ac-
companying data by dyad, was identified.

As each theme was being developed,
rules of inclusion (i.e., descriptions of
the theme meaning and the data coded
therein) were written. As this coding pro-
cess evolved, some of the initial themes
were discarded or collapsed. For exam-
ple, we initially had two ‘sub’ themes
(favoritism and treatment from father).
They were collapsed into one theme of
treatment from father, because we decid-
ed that favoritism was an aspect of the
daughters’ treatment from their fathers
rather than a distinct theme. The final
coding was reviewed and agreed upon by
both researchers.

The next step involved identifying
similarities and differences among the
dyads in relation to each of the themes.
In order to achieve this, we created a data
matrix. A data matrix is a visual represen-
tation tool that can facilitate the identi-
fication of patterns and themes across
large amounts of data (e.g., an entire data
set; Miles et al., 2014). The data matrix
was in the form of a table. The columns
of the table were each theme label and
the rows were each dyad. Within each
cell, we wrote notes to reflect the essence
of the data coded within the theme. For
example, some fathers adopted a more
relationship-oriented coaching style, so
we wrote “relational” in the cell for these
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dyads under the theme of coaching style.
This was repeated for all themes and dy-
ads until the data matrix was complete.

From here, we were able to visually
inspect the data matrix to establish any
patterns across the entire data set. At this
point we discovered there were two clear
groupings of dyads. We grouped the
dyads in terms of whether the relation-
ships were more “harmonious” or more
“conflicted” (terms we selected in an at-
tempt to characterize the core differences
between the dyads). Four dyads (dyads 1,
4, 6, and 8) were classified as harmoni-
ous and four dyads (dyads 2, 3, 5, and 7)
were classified as conflicted. Finally, we
wrote a narrative account depicting the
key similarities and differences between
the harmonious and conflicted dyads on
each theme.

Methodological Rigor

Neergaard et al. (2009) suggested
that, for qualitative description stud-
ies, Milne and Oberle’s (2005) guide-
lines for methodological rigor be used.
These guidelines focus on authenticity
and credibility, along with criticality and
integrity. These concepts were integrated
into the design of the study, as opposed
to applying post-hoc ‘verification’ tech-
niques. For instance, authenticity and
credibility involved purposefully sam-
pling an adequate number of participants
and conducting a data-driven analysis
that focused on participants’ responses
rather than pre-determined or theoret-
ically derived concepts. This helped to
establish an ‘emic’ perspective in which
participants’ perspectives are given
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‘voice’ and that the researchers’ (relatively
low inference) interpretations are clearly
tied to the participants’ opinions. Fur-
thermore, authenticity and credibility can
be enhanced by probing for clarification
and depth during interviews, accurate
transcription, adopting an initial induc-
tive approach, interviewer training and
interview guide development, and under-
standing of context.

Criticality and integrity primarily
involved reflecting on the role and in-
fluence of the researchers. One way this
was addressed was by the lead researcher
(who was also the interviewer) maintain-
ing a reflexive journal, which included
notes about her positionality coming into
the study and throughout the research
process (Berger, 2015). For instance, she
made notes before and after interviews
and during the analytic process. Another
way we addressed credibility and integrity
was via discussions between the two re-
searchers. In this respect, it is relevant to
reiterate that the lead researcher was an
experienced coach while the co-research-
er was a father-coach. The lead research-
er tended to view the study as a coach
whereas the other researcher tended
to view the study as a parent (and par-
ent-coach). These differing perspectives
allowed us to, at times, step back from
the data to critically discuss and examine
the analytic decisions and presentation of
data. Finally, the results were discussed
with other members of the lab group at
regular intervals, and they provided their
perspectives and feedback, which facili-
tated further reflection.
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Results

Coaching Approach

There was a notable difference be-
tween the harmonious and conflicted dy-
ads in terms of how the father-coaches’
coaching approach was described. The
father-coaches in the harmonious dyads
were more relationship-oriented. The
tather-coaches in the conflicted dyads
were described using terms such as loud,
emotional, and intense.

With regard to the harmonious dy-
ads, C1 said that her father’s approach to
coaching was that “he builds a relation-
ship, a good relationship with [players]
and with their families.” Her father also
described a relationship-oriented ap-
proach. He said, “I think in dealing with
children, this is just maybe my philosoph-
ical approach, nothing should ever get in
the way of the parent-child relationship,
that is the most important relationship”
(P1).

C4 (harmonious dyad) said that, as
a coach, her father focused on “being a
good person and not yelling.” She fur-
ther told us that he was “just generally a
funny guy and people person” and not-
ed that his coaching was on “a personal
level with everyone.” Her father also
highlighted the emphasis he placed on
relational aspects of sport. He explained
that, “to me, the social aspects of them
just having a fun place to meet with gitls
the same age, is as much important as the
game itself” (P4). In another harmoni-
ous dyad, C6 explained that her father’s
approach to coaching was “to look for
the best qualities in each player. He tries
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to look for the best in everybody... I
think he’s a good teacher.” Similarly, C8
(harmonious dyad) said that her father
“always tries to be more personal with
the kids, joke around... He tries to get to
know the girls... He’s just not really an
emotional kind of coach.”

In contrast, the fathers in the conflict-
ed dyads were not described in such re-
lational terms. For example, C2 (conflict-
ed dyad) described her father-coach as
“loud. On the sidelines... He’s loud. He
is very opinionated” and she said that:

He used to get a lot of technicals

[technical fouls for arguing with a

referee] when I was in younger age

groups and I didn’t like that... I

just hated seeing him angry. I hat-

ed it more than anything, seeing

my dad angry, that was so upset-

ting to me for the longest time.

C3 (conflicted dyad) said that her fa-
ther-coach “can be pretty scary some-
times. Like really, really loud... He can
get kinda mad, like, if you do something
or really mess up, he gets kind of mad.”
Her father agreed that he was an intense
coach and said this was “because 1 prob-
ably take it a little more seriously or feel
it a little more intimately than someone
who never played the game” (P3). C5
(conflicted dyad) said her father “get[s]
mad if someone does something wrong,”
Her father told us that, “I probably get a
little too emotional in that respect” (P5).
Similarly, C7 (conflicted dyad) described
her father as being “tough on us and
rough.” Her father explained that he
took a tough approach because “it’s more
tun winning than losing, that’s just the
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tacts, right?... We all like to win. I’'m not
going to BS anybody about that” (P7).

Parent and Coach Role

This theme depicts ways in which
tathers approached the parent and coach
roles. In the harmonious dyads it seemed
that the fathers were fairly consistent in
their behaviors as a parent (in the home
setting) and as a coach (in the sport set-
ting). There appeared to be far less con-
sistency between home and sport settings
among fathers in the conflicted dyads.

For example, when we asked C4 (har-
monious dyad) if her father was different
at home versus at sport when he was
coaching, she said “not really... Person-
ality wise and attitude wise, it’s pretty
similar.”” Her father explained that “I
don’t really think I change my thoughts
or think from parenting to coaching, it’s
pretty similar... Just because it’s con-
sistent” (P4). Similarly, C8 (harmonious
dyad) said that her father was “pretty
much the same to me. He’s pretty much
the same” as a coach and as a parent. She
then paused for a moment of reflection
during the interview, and said, “that’s
interesting. To me it’s always just dad.
That’s just dad. I never thought of him
as coach.”

In contrast, some participants in the
conflicted dyads noticed inconsistencies
between their fathers as a parent and as
a coach. C2 noted differences between
her father at home and at sport. She said,
“he doesn’t really goof around when it
comes to coaching or being intense in a
game situation. He’s very in the moment
all the time so that changes from that
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atmosphere of being in a game or being
at home.” Indeed, her father said “It’s
hard to turn it off, as a dad coach” (P2).
C5 (conflicted dyad) said that the consis-
tency between her father as a coach and
as a parent “kind of just depends on the
day. If he’s having a good day or a bad
day.” She continued, telling us that “if
he’s nice to me at home, he’ll always be
nice to me on the court.” Interestingly,
her father said “I’ve never really thought
about it in terms of difference between
being a parent as such and being the
coach or being a parent-coach” (P5). P3
(conflicted dyad) readily acknowledged
he was different as a parent versus as a
coach. He said that when he’s the coach
“I’'m the coach for everybody. I'm not
there to be your dad right now... I just
switch off, just go into coach mode.” An-
other father from a conflicted dyad told
us that, “I haven’t had to be a parent over
a coach... For me when the head coach
hat goes on, the team comes first” (P7).

Treatment from Father-Coach

This theme concerns the ways in
which the father-coaches treated their
children in the sporting environment. We
found that across all the dyads there were
examples of the daughter being treated
differently by the father-coaches in com-
parison to how the father-coaches treated
their daughter’s teammates. Reports of
differential treatment seemed much more
challenging for the daughters in the con-
flicted dyads compared to those in the
harmonious dyads.

For example, C1 (harmonious dyad)
told us that “there were a lot of times
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when even if I was the top player on the
team he wouldn’t start me in games.”
But she also said, “my dad will talk to me
about it. And tell me. So, I was okay with
it. And when it got to more meaningful
games, then he would start me.” C1’s
tather said he would not start her in easy
games to “avoid the optics of nepotism”
(P1). He pointed out that “she’d still get
as many if not more minutes than every-
body else, but [not starting her| was just
an easier way of avoiding the problem”
(P1).

C6 (harmonious dyad) said “no, not
really. No” and “I don’t think he treat-
ed me differently than the other girls”
when we asked if her father treated her
differently to her teammates. Similarly,
in another harmonious dyad, C8 said
her father “never favored me [and] he’s
never hard on me.” Her father said that
he strived to “treat your kid like every-
one else. It’s hard to do, but you have
to” (P8). When we asked C4 (harmoni-
ous dyad) if she ever felt that her father
treats her differently to other teammates,
she said, “not really” other than ask-
ing for her input when he was planning
practices. At first, her father told us that
he did not “expect more” from C4. But
then went on to clarify this statement, ex-
plaining that, “I probably do expect more
from them in terms of fair play... but
that’s probably whether I was the coach
or not” (P4).

We also found that fathers tended
to treat their daughters differently to
teammates in the conflicted dyads, but
the ways in which the treatment was
described was much “harsher” than in
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the harmonious dyads. For instance, C2
(conflicted dyad) said her father “defi-
nitely ripped on me more” compared to
her teammates. She continued, explaining
that if she made a mistake “he definitely
got on me more than everybody else.”
When we asked her father if he treated
his daughter any differently to her team-
mates he said, “of course” and noted
that although “it may not necessarily be
fair, [she is] still going to benefit from it”
(P2).

Similarly, C3 (conflicted dyad) said
that her father “goes a lot harder on
me.... He said he expects more out of
me and so he goes harder on me.” Her
father readily acknowledged he treated
his daughter differently. He said, “quite
often I would use her as a medium to
get a message to the team if I was really
getting frustrated... If I felt like I had
to drive it home, I would drive it home
through my daughter” (P3). He thought
“she understood that” and that “she was
OK with it.” Yet, he later said that his
children would sometimes say “why does
it always got to be me?”” and he would
normally respond “Well because I'm your
dad and I said so.” He justified his behav-
ior by saying, “I don’t want them to ever
be accused of favoritism so it was proba-
bly inequitably hard on them at times.”

This notion of being harder on one’s
own child was consistent across the other
conflicted dyads. C5 said, “I think that
he’s being harsher on me. So, if basically
I do something wrong, say wrong, and
if I miss a basket or anything... I feel
that he is harsher on me.” C7 (conflict-
ed dyad) said, “he’s harder on me... He
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always goes after stuff more with me if I
do something wrong,” Her father con-
firmed that his daughter “get[s] treated
harder. And I know that there’s a bigger
expectation of [her] to practice hard and
work harder” (P7).

Treatment from Teammates

This theme refers to daughters being
treated differently by their teammates
as a consequence of being the coach’s
daughter. Members of three harmonious
dyads (Dyad 1, 6, and 8) did not think
the daughter received any different treat-
ment from her teammates. The exception
was harmonious dyad 4. C4 explained
that, by virtue of her being the coach’s
daughter, teammates would ask her for
information or ask her to pass on a mes-
sage. C4 said that “one girl in my class”
at school (who also played on the team)
would often say ‘“hey, can you tell your
dad this?” Her father also recognized
this, and said teammates would ask his
daughter “things like ‘when’s practice?’
Or ‘why did we do that at practice?” But
P4 recognized there may be consequenc-
es to treating his daughter as a messen-
ger. He said, “It’s a casual question for
them, and [they] don’t realize the pres-
sure that might put on her.”

All four children in the conflicted dy-
ads said they received distinctly different
treatment from their teammates because
their father was the coach. C2 (conflicted
dyad) said that “your relationships with
your peers gets strained. If your dad
says something to a teammate it affects
your relationship a little bit... That was
probably the hardest part about it.”” Her
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tather acknowledged that “I know she
has struggled with it... She lost friends
on the team” (P2). C3 (conflicted dyad)
said her teammates “sometimes get really
mad at me... They kind of get jealous
for some reason.” When we asked her fa-
ther if he thought his daughter got treat-
ed differently by her teammates because
he was the coach, he was unsure. P3
waivered, saying, “I don’t think so. They
might I think. I don’t think so.” C5 (con-
flicted dyad) told us about a time when
her teammates did not like her father as
the coach. She recalled “they were talking
bad things about him.” C7 (conflicted
dyad) told us about a problem she en-
countered. She said:

There were two teammates. ..

They had the influence of their

parents fighting with my dad so

they kind of thought that they

had to be like their parents and

just ignore me... There was a lot

of attitude that was coming from

some players on my team.
As a result of that experience, C7 said
“we actually moved to a different hock-
ey team. Just so we wouldn’t have more
conflicts with them.”

Treatment from Other Parents

This theme refers to the daughter
being treated differently by other parents
on a team because she was the coach’s
daughter. No children or father-coaches
from the harmonious dyads reported any
examples of this. In fact, C1 (harmoni-
ous dyad) said she and her father “have
had those conversations [about other
parents treating her differently]. He’s
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always been worried about that I think.”
But P1 did not report any concerns.

The experiences of children in the
conflicted dyads stood out in stark con-
trast. C2 (conflicted dyad) said that one
season the parents of some of her team-
mates had “an attitude” toward her and
“just kind of tension.” She went on to
say that “parents talk to their kids about
that.” Her father did not recognize his
daughter’s experience. Referring to his
decisions to give her the ball at the end
of games, P2 said “I was really lucky...
there’s never been any doubt” from other
parents. P3 (conflicted dyad) said “there’s
always one or two parents who are kind
of a little brown nosey to the coach’s
daughter.” When discussing the previous
season, C7 (conflicted dyad) said:

... there was a lot of problems

with parents last year and there

was lots of fights. It was really

bad. Whenever they saw me, they

never talked to me or said “hi”

or anything after games or before

games.... It kind of annoyed me.

I didn’t do anything and it was an-

noying that they were avoiding me.

Car Ride Home

This theme refers to father-coaches
engaging in coaching their children be-
yond practice or game settings. We found
these “extended coaching activities”
occurred in all the dyads. It could include
talking about the sport at home or doing
extra drills outside of practice. But of
the most widely discussed topic in this
regard was the car ride home.

For example, in dyad 4 (harmoni-
ous), the daughter would discuss games
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in the car ride home and explained that
sometimes she could be rather negative.
In these cases, her father would end the
conversation. She described a time when,
“I was complaining about one thing, and
then he was like ‘okay it’s been ten min-
utes. We get it. Put the reins on.” (C4).
Her father explained that his perspective
was “As a parent you’re just saying it’s
‘OK, let it go, we’ve walked off the field
now.” So trying to teach her that” (P4). In
a similar vein, C6 said that her father was
quite calming during the car ride home.
She said, “yeah, there’s less stress when
you’re coming home. You might move
on from the subject.”” She also told us,

“I really enjoy that time.” Her father said
that if his daughter “look(s| for advice
then I tend to give it. I try not to give too
much unsolicited advice” (P6).

C8 (harmonious dyad) said that
during the car ride home “I like talking
about it [a game] ... We just like talking
about it. But when you get home it’s
done. It doesn’t matter anymore” and
that “it’s usually me talking more.” She
said that her father is “not really forceful.
He gives his opinion, I give my opinion.
He’s not going on a rant... my dad’s
pretty laid back.” Her father provided a
similar perspective. He said, “once we get
home, I don’t really talk that much about
the game... we talked about it. You can’t
really belabor the subject” (P8).

Participants in the conflicted dyads
also talked about the car ride home, but
generally, there seemed to be a different
tone to these conversations. C2 (conflict-
ed dyad) said “on the way home it’s never
silent in the car. We're always talking
about what happened here, what hap-

Ormond & Holt, 2021 14



pened here, what happened here. And I
get annoyed sometimes.” She went on to
say:

I hear it over and over again and

I don’t want to talk about it any-

more... I just have to tell him. I

can’t just ignore him because then

he’s like ‘T know what I’'m talking

about, just listen to me.” And I'm

like ‘but I've been listening.’
Her father, P2, rationalized this by ex-
plaining that he was coached by his own
tather and they routinely talked about the
game in the car (“it was just how it was,
right?”). Discussing his interactions with
his daughter in the car ride, he said:

You go home from the game

talking about the game. I think

everybody looks at that in a nega-

tive light, and I’'m sure there were

times with me when I was just

like rah, enough, enough dad, no

more. But I think that molds you

into a cerebral player.
But he continued, explaining that he
would sometimes notice his daughter
“rolling the eyes or something like that.
And I’'m just like ‘oh shit, what’s hap-
pened?’ It’s got away.” Yet, he conclud-
ed this segment by saying “that’s never
going to stop, talking the game and that’s,
just like I said, it’s part of being part of
our family” (P2).

P3 (conflicted dyad) said of the car
ride home:

There are times when they are

legitimately upset about some-

thing... Whereas they’ll be quite

interested in dissecting the whole

problem with me and wanting my
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feedback... So, I mean the level of

connection that we have is a dou-

ble-edged sword.
C5 (conflicted dyad) said “especially after
a game, on the car ride home, we usual-
ly talk about the game and good things
that we did throughout the game and
not so good things or things we need to
improve on or work on.” Her father said
“we talk about a lot of other things too
it’s not only sport, it’s many other things
too.” Finally, C7 (conflicted dyad) said
she had learned the importance of “just
trying to play my hardest so I don’t have
a lecture about what I have to work on
the way home from the game. [And] it
comes after bad games. He tells me I did
wrong...”

Quality Time/Bonding

All the fathers and two of the chil-
dren from the harmonious dyads said
that sport provided opportunities for
them to spend quality time together as
a family, which helped with their fa-
ther-daughter bond. Discussing her
experience playing on a team her father
coached, C1 (harmonious dyad) said “I
think being able to experience that with
him was really fun.” Her father said “me
coaching is just quality time to spend
with my kids” (P1). C6 (harmonious
dyad) said, “we get to both experience
the craziest moments together. ... You
have a strong connection.” She went on
to say “it kind of like brings you togeth-
er and it’s a good way of bonding.” Her
father said:

It’s one of the areas that we have

in common that we can, you know;
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talk about outside of other life ac-

tivities. ... It’s been pretty positive

experience that gives us something

to talk about and do together...

I think it’s a good way to be in

contact with your kids all the time

(Po).
Two children (C2 and C3) and two fa-
thers (P5 and P7) from the conflicted
dyads also highlighted the benefits of
spending quality time together and bond-
ing (although it was interesting to note
that no child or parent from the same
dyad reported this). These comments
were consistent with comments made
by the harmonious dyads. For example,
P7 (conflicted dyad) said “It’s a change
for me to be with them and be closer
to them and develop our bond even
more.” There was, however, one unusual
instance of quality time and bonding in
the conflicted dyads. C2 (conflicted dyad)
said:

I think it brings you closer. Like I

said, he’s my best friend and that’s

because I've been yelled at him.

For many different reasons. For

home reasons and for basketball

reasons and I’'m used to it. And

then, after he yells at me we can

laugh about it. So, it really creates

a bond that is irreplaceable.

Enjoyment

All the father-coaches and children
trom the four harmonious dyads report-
ed their experience as being enjoyable.
C1 (harmonious dyad) said, “I loved
my dad coaching me. It was a different
experience and I just really liked it.” Her
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tather also had an enjoyable experience,
saying “It’s been very positive and 1
would have no hesitation doing it again”
(P1). C4 (harmonious dyad) said, “I like
it when he’s the head coach” and her
father said his coaching experience was
“awesome” and that he enjoyed coaching
“not just with my daughters, but with all
the girls and the teams” (P4). C6 (harmo-
nious dyad) said “I actually enjoy having
him as a coach.” Her father said coaching
had been “a positive experience... I've
enjoyed it a lot” (P6). C8 (harmonious
dyad) said that her most recent season
“was fun because my dad was my head
coach.” Her father said his experience
coaching has been “very positive. I mean,
I don’t know why more people don’t

do it... I think it’s a lot more fulfilling”
(P8).

In contrast, no children from the
conflicted dyads reported enjoyment. Yet
all four fathers from the conflicted dyads
said they found the experience enjoyable.
For instance, P5 (conflicted dyad) talked
about how much he enjoyed the experi-
ence and said “Yeah, I wouldn’t trade it
for the world.” Somewhat tellingly per-
haps, P3 (conflicted dyad) said “I proba-
bly enjoyed it more than they did.”

Discussion

The purpose of this study was to
examine perceptions of relationships
between father-coaches and their daugh-
ters. The dyadic analysis resulted in the
identification of harmonious and con-
flicted dyads. There were some markedly
different features of the father-coach
and daughter relationship between the

Ormond & Holt, 2021 16



harmonious and conflicted dyads. These
differences offer unique contributions to
the literature by articulating some of the
tactors that may influence, and differ-
entiate between, the nature of the more
positive (i.e., harmonious) and negative
(i.e., conflicted) father-coach and daugh-
ter relationships. Specifically, the identi-
fied themes provide insights into factors
associated with more positive types of
relationships, which may offer practical
guidance for improving father-coach
and daughter relationships in sport and
informing coach education initiatives for
parent-coaches.

Previous studies have revealed both
positive (e.g., children receiving special
attention, praise, and being involved in
decision-making) and negative features
(e.g., control, harsher criticism) of par-
ent-coaching (Elliott & Drummond,
2017; Kerins et al., 2017; Schmid et al.,
2015; Weiss & Fretwell, 2005). These
previous studies have provided few
insights into how and why there are
(seemingly contradictory) positive and
negative outcomes of parent-coaching.
The results reported in the current study
did not reveal contradictions; they re-
vealed that the father-coach and daugh-
ter relationship differed between dyads.
For instance, we did #o# find that fa-
ther-coaches were simultaneously harder
on their own child while also giving them
special treatment (a contradiction). We
found that some dyads reported fea-
tures of the relationship (e.g;, different
treatment from teammates in conflicted
families) whereas other dyads did not.
We may have identified relational factors
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that contribute to positive (and/or neg-
ative) outcomes among father-coaches
and their daughters. That is, some of the
tactors that differentiated between the
dyads may represent ways to improve
father-coach and daughter relationships
and, in turn, improve the developmental
experiences daughters of father-coaches
accrue from their participation in sport.

Our findings showed distinct dif-
terences in the coaching approaches
adopted by fathers in the harmonious
and conflicted dyads. For example, in
the harmonious dyads, father-coaches
adopted a relationship-oriented coach-
ing approach, whereas in the conflicted
dyads, father-coaches adopted a more
intense coaching approach. Mastery,
autonomy supportive, and transforma-
tional coaching styles have been associat-
ed with a range of positive outcomes in
sport (Vella & Perlman, 2014). Likewise,
authoritative and autonomy supportive
parenting styles have been associated
with positive outcomes such as increased
self-determined motivation, sport sat-
isfaction, and overall well-being (e.g,,
Amorose et al., 2016; Gagne, 2003). An
implication is that relationship-oriented
coaching approaches (and, potentially,
autonomy supportive parenting styles)
may help improve relationships between
father-coaches and their daughters. Al-
though plausible, it should be noted that
this 1s a speculative interpretation arising
from our exploratory study and in the
tuture it would be necessary to assess
coaching and parenting styles among pat-
ent-coaches and their effects on develop-
mental outcomes for children.
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Rather than showing the blurring of
boundaries (Schmid et al., 2015) or im-
practicality of separating the parent and
coach role (Zehntner et al., 2019), our
analysis focused on the consistency of the
fathers’ behaviors in their role as a parent
(in the home setting) and as a coach (in
the sport setting). We found that fathers
in the harmonious dyads tended to be
consistent between home and sport.
Previous research has highlighted the
critical importance of consistency in pat-
enting for supporting positive outcomes
among children (Lippold et al., 2016).

It may be that, in focusing on roles or
general themes rather than behaviors
across different settings, previous work
has overlooked the matter of consistency
and inconsistency in parental behaviors
between sport and home.

A robust finding from previous
research is that the children of par-
ent-coaches receive different treatment
from their parent-coaches (e.g,, inten-
tional criticism, harsher feedback, higher
expectations) to avoid perceptions of
favoritism (Eliasson, 2018; Elliott &
Drummond, 2017; Schmid et al., 2015;
Weiss & Fretwell, 2005). The current
results further corroborate these results
tor the conflicted dyads. Even in the
harmonious dyads there were examples
of treating one’s own child differently to
teammates. It perhaps seems inevitable
that parent-coaches will treat their chil-
dren differently to other teammates, but
they can nonetheless engage in specific
behaviors (e.g., manipulating starting
role, expectations around fair play) that
seem less harsh and abusive than those
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apparent among the conflicted dyads in
the current study. By capturing differ-
ences between father-coaches’ behaviors
in harmonious versus conflicted dyads,
the results of the current study offer a
new contribution to the literature. Spe-
cifically, they highlight that, even when
treating one’s own daughter differently, it
is possible to do so in ways that are not
perceived (by children) as being harsh.

Discussions about games or prac-
tices away from the sport setting (e.g,, car
ride home) were generally viewed posi-
tively by the children in the harmonious
dyads and appraised negatively by chil-
dren in the conflicted dyads. Although
the car ride home has not been studied
among parent-coaches and their children
previously, Tamminen et al. (2017) exam-
ined this context among non-coach pat-
ents and their children. They found that
some participants experienced the car
ride home as something to endure while
others seemed to truly enjoy the car ride,
seeing it as a valuable an opportunity to
debrief with their parents. Our study
sheds some light on why contexts such as
the car ride home may be appraised dif-
ferently, suggesting that it may be tied to
broader aspects of the parent-coach and
daughter relationship. The results of the
current study would further suggest it is
necessary to examine the broad spectrum
of interactions between parent-coaches
and their children across settings, rather
than focus on certain settings in isola-
tion.

Strengths and Limitations
Strengths of this study included the
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participation of children, which is im-
portant because some previous studies
have only included parent-coaches (e.g,,
Elliott & Drummond, 2017; Kerins et
al., 2017). The focus on father-coaches
and their daughters was another strength,
adding to previous work that has focused
on fathers or parents coaching boys (e.g,,
Elliott & Drummond, 2017; Kerins et al.,
2017; Weiss & Fretwell, 2005). The use
of a dyadic analysis (Jowett et al., 2007)
enabled us to provide a nuanced account
tfor similarities and differences between
two types of father-coach and daughter
relationships.

A limitation of this study was that we
did not observe father-coach-daughter
relationships. For example, observations
of team practices would have provid-
ed more insights into the behaviors
father-coaches displayed toward their
daughters, and may have been particular-
ly useful for understanding more about
differential treatment of daughters to
avoid perceptions of favoritism. The
study also relied on single interviews,
and relatively short interviews with the
daughters. Follow-up interviews could
have provided participants with opportu-
nities for further reflexive elaboration of
the themes presented.

Multiple interviews (e.g., over the
course of a season) could have revealed
information about changes in the fa-
ther-coach and daughter relationship.
Dyadic social processes fluctuate, both
short-term (e.g., daily) and over longer
periods of time, and interactions be-
tween pairs of social actors are fluid
(Felmlee, 2007). Furthermore, research
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among couples in romantic relationships
shows that changes can be predicted by
factors outside of the dyad (Ferrer &
Rast, 2017). Understanding more about
changes in parent-coach dyads over time,
and how factors outside of the dyad (e.g.,
competition results, teammate interac-
tions) may influence the relationship
would shed more light on the ways in
which parents and children experience
the dual parent-coach role. Finally, this
study should be considered as an ex-
ploration of father-coach and daughter
relationships, and the profiles presented
should be subjected to further examina-
tion and analysis.

Implications

Rather than discourage parent-coach-
es (as suggested by some sport organi-
zations; e.g,, BC Soccer Premier League,
2012), given that parent-coaches are
essential to youth sport, a more re-
alistic approach would be to educate
parent-coaches on productive ways in
which they can interact with their own
children. Practical implications — which
may both inform the development of
parent-coach educational initiatives and
be of interest to parent-coaches them-
selves — arise from the key factors that
appeared to differentiate between the
harmonious and conflicted dyads. For
instance, a key differentiator between the
dyads was the coaching approach of the
tather-coach. Hence, an applied implica-
tion for father-coaches themselves could
be to adopt a more relational coaching
approach. Father-coaches could also
adopt autonomy supportive parenting
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approaches. Furthermore, consistency
between father-coach behaviors in sport
and home settings appeared to be im-
portant in the harmonious dyads. Finally,
rather than treating their own children
‘more harshly’ (as in the conflicted dy-
ads), father-coaches could consider
more sophisticated approaches to avoid
perceptions of favoritism (e.g., carefully
managing starting roles and playing time
depending on the opposition). Employ-
ing such strategies may help improve
relationships between father-coaches and
their daughters.

Representatives of sport organiza-
tions have expressed the need for more
research on parent-coaches. Using the
results of the current study as a starting
point, it may be possible to create par-
ent-coach education training modules,
whether informally at a local (club) level
or as part of more formal coach edu-
cation at a broader sport organization
level. It is important that parent-coach
education goes beyond simple codes of
conduct or ‘do’s and don’ts’ lists, which
has a limited impact on behavior (Elliot
& Drummond, 2015). For example, it
would be possible to use the descriptions
provided in this study to create vignettes
or examples that could be used to form
the content of coach education initia-
tives. Coach education for parent-coach-
es could also incorporate contemporary
approaches to leadership such as trans-
formational leadership, which involves
behaviors that are designed to empower,
inspire, and challenge athletes (Turnnidge
& Coté, 2018). Furthermore, such edu-
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cational approaches should be tailored
to age and stage of athlete development
(Coté & Gilbert, 2009). This may be
particularly valuable as there is currently
a dearth of research testing and evaluat-
ing theoretically driven, interpersonal-fo-
cused, coaching interventions in youth
sport (Turnnidge & Coté, 2018).

In conclusion, by adopting a dyad-
ic analytic approach, two types of fa-
ther-coach and daughter relationships
were presented (harmonious and con-
flicted). Certain factors (e.g., coaching
approach, consistency between sport
and home settings) appeared to differ-
entiate between the harmonious and
conflicted dyads. These findings offer a
contribution to the literature by moving
beyond broad ideas that parent-coach-
ing is associated with both positive and
negative outcomes. Rather, they show
that there are features that can make the
father-coach and daughter relationship
more positive and harmonious. The re-
sults of the current study would suggest
there is merit in continuing to examine
the types and nature of relationships be-
tween parent-coaches and their children.
In particular, it would be useful to know
more about the short- and long-term
consequences of harmonious versus
conflicted father-coach and daughter
relationships.
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